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CHAPTER 1
INTRODUCTION

This survey Is made not for the purpose o f  comparison 
with the town school or schools having more than one teacher, 
hut rather to show the differences that exist in the rural 
schools o f Polk County, Minnesota, with respeot to the equip
ment and materials with which the rural teachers work. This 
survey was made possible by the interest and cooperation of 
Mr. H.E.Sorvig, County Superintendent o f Schools in Polk Coun
ty . He gave freely  o f h is time, and a fter the records have 
been made for th is  survey, the forms w ill be used in his o f

f ic e s .
The rural teachers o f Polk County are to be complimented 

in the fine  manner in which they responded to th is question
naire, and the completeness with which, in most instances, 
i t  was f i l l e d  out. It is  our hope that their work in answer
ing th is form sheet w ill be o f benefit to their schools. The 
findings o f the questionnaire w ill be available to  the schools 
through the county superintendent. This study is  based on 
returns from 154 of the 163 rural schools t at operated during 
the school yew  o f 1938-1939 in the county.

The problem o f the rural teacher and the equipment they 
have to use was brought to my attention through acquaintances 
with teachers in this community . Some of them have come to 
our school fo r  help and m aterials. Additional information 
and ideas were acquired from reading o f theses written by



people who made surveys in North Dakota. Dr. Overn o f the 
University wanted data from Minnesota for a hasia o f compari
son with the North Dakota schools.

The questionnaires furnish most o f the material that servos 
as a basis for th is  stuu-y. Parts o f other theses s i l l  be used 
for comparison. This form is  divided into ten parts, each o f 
which w ill give some sp ecific  information about the type of 
work and the procedures used. Charts and graphs are used to  
put the material in concrete farm so that comparisons can 
more easily  be made.

The steps in getting the information after the problem was 
selected consisted in ( l )  making the questionnaire. A prelim
inary draft was drawn up and corrected from time to time.
When i t  contained what I considered roost of the essential in for
mation for an inventory survey, i t  was presented to the teach
ers of the Fisher school fo r  cr itic ism . They suggested several 
a lterations, whioh, in b r ie f ,  sim plified  the questionnaire.
This was again worked over and presented fo r  their suggestions. 
Only minor changes were made. (2) Then the form was shown to  
Dr. Overn for approval before being sent to Supt* 'lorvig, who 
had the sten cils  made in his o f f i c e .  (3) The copies were then 
sent out with a le tte r  from Supt. Sorvig, giving their purpose, 
and adting that they be f i l l e d  out. The forms were co llected  
at h is o f f ic e s  in Crookston.

The questionnaire has certain lim itations, whioh were found 
mainly in the teacher's interpretation o f the questions. Some 
teachers f i l l e d  it  out with minute care. Others were careless.
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and as a resu lt hare a ffected  the va lid ity  o f the whole ques
tionnaire. In certain parts o f  the form, we had to  use our Judg
ment in tabulating and interpreting what the teacher really 
meant. Some teachers said that they were not certain as to Just 
how they should f i l l  in some of the blanks. As a whole, they 
did very w e ll, however, in answering the detailed questions, 
and were very frank in not trying to make their schools appear 
better than the neighboring ones. Some of the remarks w ill be 
quoted, although the individual quoted w ill not be mentioned 
by name or d is tr ic t  number. Some o f  the quotations axe humor
ous, others pathetic, while others show fine in telligence and 
judgment. This is  apparent in the manner in which many of 
them have answered the questions.
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CHAPTER 3
TEACHER PREPARATION

Many Interesting fa cts  about teacher preparation are re
vealed by the questionnaire. Of the 154 teachers who answered 
i t ,  only 1 had had 4 years o f train ing, 3 had had 3 years, 37 
had had 3 years, 133 had had 1 year, and 1 had had no college 
training at a l l  when she began teaching. This teacher with 
no college training had since attended 3 summer sessions, how
ever, and had taught for 17 years. These figures indicate that 
our rural pupils are given their training by people who have 
had, in most oases, l i t t l e  preparation.

It is  interesting to note how many teachers pursue their 
studies a fter they have obtained their f i r s t  c e r t if ic a te s . It 
was found that 86 te&ohers have not attended any summer sessions, 
31 only 1 session, 39 have had 3 sessions, 7 have had 3 sessions, 
3 have had 4 sessions, 4 have had 5 sessions, 3 have had 6 ses
sions, 1 has had 8 sessions, 1 has had 9 sessions, and 1 has 
had 11 sessions. Not counting for summer school work those 
who had taught only one year, and who had had only 1 year o f 
training, we find that 59 had not taken any training in the 
second year or beyond. The average teaching experience for 
these people was 4.3 years. The highest term o f experience was 
21 years, without any extra preparation during that time. This 
person had had only 1 year o f  training to begin with. With 
respect to teaching experience, 14 had completed their f i r s t  
year, 2 had had 35 years, 1 had had 26, and 1 had had 37 
years.



Following is  a table showing years o f  experience o f Polk 
County rural teachers:
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Table 1

Years o f  exp. 1 2 3 4 5 6 7 8 9 10 11 plus

Ho. teachers 14 11 30 22 12 12 10 10 5 5 23

Average experience in Polk County----------- ------------ -— 6.36 years
Average experience in Roseau County (1938)--------- — 6.00 years1

Average experience in T ra ill County (1938)-------------- 4.7 years^

Though the average experience o f  these teachers is  6.36 years, 
the average in the d is tr ic ts  in which they were teaching at the 
time they answered th is questionnaire was 1.8 years. This fact 
is  borne out by the follow ing table:

Table 2

Years exp. in d is t . 1 2 3 4 5 6 7 8 9
Humber o f teachers 74 54 18 4 1 1 1 0 1
Average experience in d is t r ic t— —-—1.8 years

48/S o f the teachers were teaching for  the f i r s t  time in
their respective d is t r ic t s ,  as compared to 45.8$ for Minnesota 
as a whole .3
1-----Swenson, An Educational Survey o f  the Programs o f Work in

tTETe Schools o f  Roseau bounty, Minneso'ta. (Master • s 
th esis, University of UforthDakota, 1938. p. 18)

3-----Neatoss, A  Program q£. EQXJl  Survey a£tfr^fi2lfl,gla, in  T ra ill
County. Worth Dakota. (Master's Thesis, University 

„  ̂ North Dakota, p . 45)3---- Minnesota Public School Teaohdr Turnover, Experience and



With a teacher turnover on the average o f about every 3 
years in the rural schools, ve can surmise that the instruction 
is  below standard, as the teacher no sooner g e ts  the pupils* 
home and community background, and has adjusted herself to  her 
work, her pupils, and her patrons, than she moves to  a new 
lo ca lity , where she has to spend precious time doing the same 
thing over again.

The enrollments by schools are presented in graph 1. The 
smallest enrollment is  3 in one school, 4 in one, and 5 in six  
schools. These low enrollments make eduoation per pupil an 
expensive process. From these low figu res, i t  goes up bo fo r ty . 
It  is  obvious that no teacher can do adequate work with 40 
pupils when they are spread over 7 grades, as is  the case with 
one school l is te d  in th is study.

Referring again to  Graph 1, we find that the average enroll
ment per school is  14.3 pupils. From the follow ing table, we 
learn that the average number o f grades per school is  6.18;

6

Table 3

Number o f  Grades 2 3 4 5 6 7 8

Number of Schools 1 5 15 23 39 42 39
Average number o f grades in each school— — 6.18

Knowing that the average enrollment is  14, and the average 
nitnber o f grades 6 , we ohose one program from the group o f

3-— (continued from bottom o f page 5) Supply, state Depart
ment o f Eduoation, 1936.

---------------------------  ------------------------- —
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schools with 6 grades and from 10 to 30 pupils , which we f e l t  

best represented a typical schedule for th is kind o f school. 
The program follow s:

Table 4
TEACHER*S DAILY PROGRAM

FerTocT
Begins

No. o f Recitation 
Minutes

Gr. or 
Div. 5? 

$

$*
«

o w 
o Gr. or 

Div.
9» 00 15 Opening Exercises
9:15 5 Word D rill 1-2-3 Language 4-8
9:30 10 Reading 1 Language 4-8
9:30 10 Reading 3 Read. 1-3 Lang. 4-8
i:40 2 R elie f D rill
9:43 10 Reading 3 Read. 1-2 Lang. 4—8
9:52 10 Soc. Studies 8 Read. 1-3 Lang. 4-5

10:02 10. Hist. (Geog) 4 Read. 1-3 Lang. 5
10:12 10 H ist. (Geog) 5 Read. 1—3 Hist. 4-5-8
10:23 3 Cheok Period
10:35 15 Recess and Phys.Ed
10:40 10 Soc. Studies 7 Read. 1-3 Hist. 4—5—8
10:50 10 Gen. Period 1 Numb . 2-3 Hist. 4-5-8
11:00 10 Number s 2 Numb. 1-3 Hist. 4-5-8
11:10 2 R elie f D rill
11:12 10 Arithmetic 3 Numb. 1-2 H ist. 4-5-8
11:32 10 Arithmetic 4 Numb. 1-3 Hist.
11:32 10 Arithmetic 5 Numb. 1-3 Arith . 4-8
11:43 15 Mathematics 8 Numb. 1-3 Arith . 4—5
11:57 3 Sheck Period
12:00 Dismissal

Afternoon
1:00 15 Opening Exercises1:15 10 Reading 1 Read. 2-3 A rith . 4-5-8
1:25 10 Reading 2 Read. 1-3 Arith. 4-5-8
1:35 10 Reading 3 Read. 1-2 Arith. 4—5—8
1:45 3 R elie f D rill1:47 10 Re -ding 4 Read. 1-2- 3 Arith 5-8
1:57 1C Reading 5 Pead. 1-3- 3-4 Arith. 815 Soienoe 8 Read. 1-3-■3—4—5
2:32 3 Cheok Period2:25 15 Recess and Phys.Ed 0
2:40 10 Language 1-3 Read, 3-4—5 Soienoe 8
2:50 10 Language 3 Lang. 1-3 Read. 4-5 So. 8
3;00 10 Language 4 Lang. 1-3 Read. 5 Sc.8
3:10 3 R elie f D rill
3:12 10 Language 5 Lang. 1-4 Soienoe 8
3:23 15 English 8 Lang. 1-5
3:37 30 Spelling 1-8 Spelling 1-8
3:57 3 Check Period
4:00 Dismissal
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Table 5
TIME ALLOTMENTS IN MINUTES PER WEEK

Grade Recitation or Indep. Total Reoomm.
Subject or Work Under Tea- Study or Time per in

Div. Qher»s Dlreotion Seatwork Week Currie.

READING Prim. 135 min • 550 min. 575 'min. 650 min
In ter. 50 * 300 « 350 • 250 «

LANGUAGE Prim. 50 it 325 ■ 375 * 300 *
Gram. 75 if 150 " 225 • 350 ■

SPELLING Prim. 75 a 75 « 150 • 75 ■
Upper 75 n 75 • 150 ■ 75 *

handwriting Prim. 40 if 40 ■ 50 ■
Upper 40 * 40 • 60 *

arithmetic Pr im. 50 a 300 * 250 ■ 300 ■
Upper 75 w 250 • 325 * 250 "

history 4—5 50 N 200 ■ 250 * 300 ■
8 75 ■ 350 " 325 * 350 ■

CITIZENSHIP
GEOGRAPHY 4 50 ■ 200 ■ 250 " 200 ■

5 50 II 300 ■ 250 * 350 »
NATURE S TUDY
OR ENVIRONMENT
GEN. SC. OR 8 75 « 300 « 375 «
AGRICULTURE
art AND ind,. a ll 60 a 60 ■ 115 ■
ARTS
MUSIC Lower 75 a 75 ■ 75 "

Upper 75 a 75 " 75 ■
HEALTH ED. (Lang. )
PHYS. ED.. All 190 a 190 * 200 ■

TOTJSL 1165 minutes
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The length o f terms for these sohools are as fo llow s: 1 has 
7 months, 101 have 8 months, and 52 have 9 months. It la grat- 
ify lng to  note that the terms, with one exception, are 8 months 
long or longer. Mr. Sorvig informed me that some o f the 8-month 
schools are given a month o f parochial insthuotlon, so that in 
re a lity , most o f  the pupils are in school fo r  a period of 
approximately 9 months.

The equipment used in these schools has been tabulated, 
and the essential needs o f a school are lis te d  below b r ie fly :

Table 6

EQUIPMENT NUMBER OF 8CH00L5
Radio 0 
Ditto machine 3 

Mimeograph 6 
Organ 13 

Piano 19 

Telephone • 33 

Phonograph 79 

Hectograph 117 
Printing set 144 
Globe 147

It is  rather odd that none o f the rural schools have a 
radio, as many "School o f the Air" programs can supplement much 
o f the classroom instruction , as well as create a desire to

know more about a subject and applications to everyday l i f e .



Ditto machines are found in almost a l l  c la ss if ie d  schools, 
therefore i t  seems strange to  find only two rural sohools using 
them. This may he because there are few schools furnishing 
typewriters for the teacher's use, and also beo&uae tests and 
seatwork materials, i f  not made in quantities o f  ten or more, 
become more expensive than purchased m aterial.

Only 6 mimeographs were lis te d  as being in use. I f  the 
school puts out a newspaper, school programs, e t c . ,  i t  makes 
i t  possible to create a fine showing . Yet few places with 
1 to 10 pupils in a grade oould save by the use o f a mimeograph 
for regular school work. The question o f cost makes i t  an 
extravagance.

Thirteen sohools have an organ, and 19 have a piano. Al
though the proportion is  not large, i t  is  encouraging, as i t  
indicates that music is  being presented in some form to the 
rural pupils as a part of their school work. I know o f one in
stance in the past year where the proceeds from a school carnival 
paid for a paino. The teacher in charge is  very musicAl, and 
the pupils are enjoying their f i r s t  experience with part-singing, 
orerettas, and the l ik e . However, not only those teachers with 
pianos or organs teach musio, as w ill  be noted in a later chapter.

Seven -rohools lacked suspended g lob es , which are a require
ment o f the State Department o f  Education. Tv ?se may have been 
destroyed, and the school boards might not have cared to replace 
them.

Under the d iv ision  on general equipment, the questionnaire 

should have asked fo r  maps, both for  geography and h istory , but

10
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these were omitted. However, the State Department is  now recom
mending a change for  the new p h ysica l-p o litica l maps for these 
two subjects, and few schools have been able to comply with the 
requirements during the past year.
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CHAPTER 3 
READING

Reading is  our primary tool subject. It should be given 
proper care and attention by a ll  teachers. When pupils are 
deficien t in reading, the other subjects are a ffected  accord
ingly, as the content can hardly be mastered i f  the pupil 
cannot read comprehensively. Therefore we should be oareful 
to see that the students intrusted to our care are given ade
quate instruction in reading to  the best o f our a b ility  and 
the materials with which we have to  work.

Primarily, reading has been defined aa "A process o f 
recognizing printed and written symbols." This is  the inter
pretation given by Dr. William Gray o f the University o f Chicago, 
Reading is  a process o f comprehension, including a clear grasp 
o f important elements in their essential re la tion s .

"It may be said that in the present ourrioulun the Yearbook 
Committee sees increased obligations and opportunities for read
ing to contribute to the student*s development; that in order 
to serve its  purposes, sp ecifio  reading guidance is  necessary in 
a l l  school levels and praotioally  a l l  phases o f the curriculum, 
including lite ra tu re , and that in these reading periods, se- 
'uenoe o f training in habits, a ttitudes, and s k ills  must be 
provided on successively higher le v e ls . 1

The time element is  important to the extent that su fficient 
time for  practice be .va liab le .to  a ll  pupils. Some schools have

1-----Goodykocntz, Bess. "The Place of Reading,"  school Life XXII
A pril, 1937. p.236



as l i t t l e  as forty  minutes o f recita tion  and directed work 
under the teacher per week fo r  pupils in grades one, two, and 
three. This is  a deplorable situation. The rural schools of 
Polk County in general use from one-third to *;ne-half the time 
reoommended fo r  reading in the Minnesota Course o f Study.

Rural teachers must budget their time as e ffe c tiv e ly  as 
possib le , as is  evident by the great amount o f work to  be covered 
in a day's time in a ll the grades. The teaoher's care in appor
tioning her time is  re flected  in the program o f studies that 
accompanied the questionnaire. The program given previously and 
selected as typical shows good use o f time.

Reading Texts
There was no way o f showing how the reading texts for  the 

schools were selected , but some pointed facts concerning them 
were brought out. Complete sets o f texts were considered on 
the basis o f having a ll  o f  one series fo r  grades one, two, and 
three, or having a complete series fo r  grades four, f iv e ,  and 
s ix . The basic texts used had oopyrights from 1910 to the 
present year. The oldest used basic text in grades one to three 
was a Baldwin and Bender reader, having a oopyright o f 1911.
The oldest used in grades four to six was E lson 's, o f  1910.

There were 2C d ifferent makes o f readers in use for  grades 
one to three, and 12 for grades four to s ix . The significance 
o f th is  variation may be a lessening o f reading attention in 
grades fou r, f iv e ,  and s ix . This is  contrary to most studies 

made in reading.

13
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In the supplementary f i e ld ,  a greater variety o f texts was 
found. Some o f these were the same as were used in the basic 
group. Grades one to  three had 32 d ifferent makes lis te d , while 
in grades four to  six there were 27. The oldest copyright on 
a complete set was 1900. The oldest reader lis ted  for a single 
grade w as a Harper*s Reader fo r  the year 1888.

More than one-half o f the schools used the El son or the 
Elson-Gray series as basic fo r  grades one to three. Eighty schools 
used th is series starting with the copyright date o f 1914, al
though 73 had copyright dates from 1930 or la ter . This set was 
the most used also in grades four to s ix , with 47 schools using 
i t .

Workbooks

Workbooks in reading were used by 134 schools. These in 
general correlated with the text in use. A ll but 22 were lis te d  
as being the same as the reading series. There are several 
things favoring the use o f  the workbook, in my estimation, in 
the rural schools, the most important being that the workbooks 
are prepared by sp ecia lis ts  and thereby make up fo r  what laok 
o f a b ility  the teacher might have. Yet we must not lose sight 
o f the fact that pupils must be given proper direction  to  make 
even the workbook as e ffe c tiv e  as possib le .

Reading Charts—Flash Cards
/

There is  a decided laok o f  chart material in the rural schools. 
Of the 66 using charts, only 26 were regularly purchased sets that



followed the reading series . The other 40 were lis te d  as toeing 
home-made. We oan speculate as t o  how usatole many of these 
rea lly  are, tout must admit that they are better than none at a l l .  
That leaves 88 schools without any type of reading chart.

The flash-card situation was much b e tte r , however. They 
were used in 141 schools. Of these 61 were purchased sets, and 
80 were home-made.

Vooftbulary— Speed— Comprehension—Battery Tests
Vocabulary tests  were used toy 140 sohools. Many o f  these 

must have been very rudimentary and perhaps very poorly construc
ted, as only 33 were classed as purchased seta. That means that 
117 were teacher-made. These would have to toe made in a short 
time as the teacher necessarily had many class preparations. 
Fourteen schools indicated that they gave no vooatoulary te s ts .

Speed tests were given in 38 instances. There were no other 
questions asked about these, tout we assumed that most o f the 
tests were teacher-made.

Comprehension tests were reported by 112 teaohdrs. The di
v ision  here is  37 purchased tests against 85 home-made. Forty- 
two schools did nothing about giving comprehension te s ts .

Three teachers answered yes to the question on battery te s ts , 
tout did not name any particular ones. This was either careless
ness or a misunderstanding o f what was asked, since no explanation 
followed the answer.

14



B Combining Reading classes
We have in general some old-fashioned notions about grade 

d ivisions in reading. This was very o learly  brought out in 
the oombining o f grades in th is  subject. Remarks such •-« "We 
do not believe in combining c la sses ," or "We combine classes 
only when absolutely necessary,* show that our rural teachers 
have much the same idea about reading. Only 48 schools combine 
classes, as shown in the follow ing table:

Table 7
grade combination number of cases

1 and 2 ----------------  3
3 and 4 ------------ — 13
5 an d 6 ------------------ 18
7 and 8 ----------------  7
1 , 3, 3 --------------------1

2 and 3 ———————— 2
4 sind 5 -----  10
4, 5, 6 --------------------1

In some instances, more than one class is  combined in reading 
in the school. Where there are differences in I .Q . 's  such as 
would exist fo r  instance in the case o f a poor second grader 
and a good f ir s t  grader, i t  may be that a combination would be 
desirable. The same applies to other grades. The question 
a rises , however, as to  whether the teaoher does the combining 
for  the good o f the pupils or to fa c il ita te  her own work. The
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three-grade combination may be workable i f  handled by an expert, 
but few teaohers should attempt i t .

Recreational Reading
The rep lies on recreational reading brought many various 

resu lts . All except ten teachers answered yes to the question. 
The follow ing remarks were given, and the writer wants you to  
draw your own conclusions. Each reaction  w ill be either fo r  
or against the teacher, according to your philosophy o f educa
tion :

"I purchased books from dime stores.*
"I find the Grade Teacher especially  helpful.*
"I take the Grade Teaoher, which gives muoh help in reading.* 
"Insu fficien t reading material in th is school.*
"Wee Wisdom is  the best magazine I have found for  children.* 
■I also place any chance magazines I may get on the reading 

table.*
•Contests to  see who reads most library books. Required 

book reports which are easy enough not to make reading a chore.* 
•Send for muoh free m aterial."
"Use blackboard in place o f charts."
"I find practica l seatwork material for reading."
”1 follow  suggestions and outline in the Minnesota Course 

o f Study."
•They have rather good habits o f  reading fo r  pleasure." 
"Pupils c lip  topics o f interest from papers at home and 

bring to  school.*
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•Old reading books are used a great deal for  reoreational 
reading. Magazines are le f t  out to be read free ly .*

•We use magazines and papers much as library is  so poor.* 
•Since we hare bo many library books* I don 't think we need 

papers and magazines.*
The last one is  the prize remark. This school has 300 

library books, and spent only $2.00  last year fo r  additional 
oop ies.

A l i s t  o f magazines used should perhaps appear in the 
chapter entitled  "Library*, but since the Information was oo lleo - 
ted under Reading, i t  w ill be lis te d  at th is  point. Ho attempt 
has been made to c la ss ify  the magazines, but merely to show the 
d ifferent ones in use.

1 . American G irl
2. Boy’ s Life
3. Catholic Digest
4 . Children's A ctiv ities
5 . Child Life
6 . C o llie r*8

7. Current Events
8 . Everybody's Health
9. Grade Teacher

10. Health Journal
11. Health Magazine
12. Life
13. Normal Instructor
14. National Geographio
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15. Newsweek
16. Our Health
17. Outdoor Life
18. Junior Red Cross
19. Pathfinder
30. Playmates
31. Red Cross Magazine
32. Rural Journal 
23. Reader's Digest
34. S cien tific  Magazine
35. St. Nicholas 
26. Sports A field
37. Rural Teacher's Journal
28. Teacher's Journal
29. Weekly Reader
30. Wee Wisdom
31. Young America
Papers lis ted  from outside the state o f Minnesota were the 

follow ing:
1. Chicago Herald and Examiner
2 . New York News
3. New York Mirror

It is rather odd to fin d  papers such as these in some of the 
schools; however, that is  one o f the things that a survey o f th is  
kind w ill bring to l ig h t .
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CHAPTER 4
LANGUAGE, SPELLING, HANDWRITING 

LANGUAGE
E ffective language expression depends on proper sentence 

structure, good choice o f  words, oorreot usage, and punctuation . 
The demands in written expression are nearly identical with 
those in oral expression. Any sentence, oral or written, 
should be w ell-constructed, grammatically oorreot, and made up 
o f words that say plainly and precisely what is meant. I f  
th is is  done, the pupils w ill have greater power to speak and 
write correctly . The test o f  any piece o f  ;writing i s ,  "Does 
i t  read aloud smoothly and d e a r ly ? "  1

Methods and procedures taken from the Minnesota Course of 
study give these as the points to  stress :

1. Good English must be elevated to the status o f a moral 
conbiction .

2 . English teaching must be deeply motivated.
3. English teaching must he consistent with l i f e  a c t iv it ie s .
4 . Correct language habits are established through the use 

o f oorreot language, and in no other way.
5. Provision should be made fo r  individual d ifferen ces.
The manner in which the rural schools are trying to carry

out the methods and procedures w ill be shown by the information 
co llected  from the questionnaire.

1---- Department o f Superintendence* The F ifth  Yearbook, p. 105
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Textbooks
There were 30 d ifferent texts used in th is course. Ho copy

right dates were asked fo r , hence no information was obtained 
as to the age o f the books. The one most used was "Oral and 
Written English,* by Potter, Jeschke, and G ille tte , with 36 
schools reporting i t .  One school did not use a tex t, but rather 
only workbook. Two other makes were used by 30 or more schools.

Workbooks were used by 116 teachers, and25 d ifferent makes 
were l is te d . "Language Helps fo r  Written English" was used by 
30 schools. The variety o f workbooks might bring up the ques
tion  as to the advisability o f selecting four or fiv e  d ifferent 
ones for the oounty and having the schools se lect one for 
their use from th is  l i s t ,  making due allowances o f methods o f 
se lection .

Language-Punctuation Tests
Language tests were used by 89 schools, but only 36 of them 

had commercially prepared ones. From th is  can be seen the ap
parent lack o f  checking o f pupils ' work. This check is  impor
tant as weaknesses are discovered by th is  means and some form 
of remedial instruction can be given.

Punctuation tests  were given by 84 schools with 34 using 
purchased forms. This information shows that a few o f  the 
rural schools are trying to prepare their pupils as w ell as 
they can, but that too great a number do not provide adequate 
teaching m aterials.
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A ctiv ities  fo r  Language
In 73 schools provision was made fo r  dramatization and plays# 

31 had school papers, and 68 had other a c t iv it ie s , such as the 
follow ing: 4—H clubs, C itizens' clubs, book clubs, hobbies, 
exchange o f le t te r s , puppet shows, music, plays, holiday exer
c is e s , school notes to loca l paper, pro jects , orig inal poetry, 
story clubs, choral reading, radio programs, debates, Friday 
clubs, essay contests, current events clubs, and operettas. The 
number and variety o f  a c t iv it ie s  lis ted  shows that communities 
are interested in d ifferen t types, and many maintain those to 
which they are accustomed, or in which they take special inter
est, from year to year.

Combining Classes
Language afforded some unique, i f  not unusual, combinations 

o f c lasses. The type o f work or a ctiv ity  was not sp ecifio  e- 
nough to make clar-cu t statements. The combinations oocurred 
in 35 schools, some Of which had more than one combination. The 
combining is  as follow s:

Table 8

COMBINATION 1-3 3-4 5-6 7-8 1-2-3 4—5—6 2—3 4—5 0-7
FREQUENCY 65 29 26 5 13 2 14 12 1

The follow ing remarks give some indication o f the teacher's 
e ffo r ts  to combine e ffe c t iv e ly , and to furnish motivation for
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1. To make automatic the spelling o f words most commonly 
needed for the expression o f thought in w riting.

2. To develop the meaning and use o f words to be spelled .
3 . To develop the a b ility  to recognize almost Instantly 

the oorrect and incorrect spelling  o f words.
4 . To develop a "Spelling conscience,* one that is  annoyed 

by incorrect sp e llin g .
5 . To develop a technique for the study of sp ellin g .
This study does notask fo r  detailed  information as to

grade, but rather for the materials used in rural sohools. 
Forty-two used spellin g  workbooks. Eighteen had competitive 
contests with other schools, with grades s ix , seven, and eight 
participating. However, 2 sohools had a fifth -grad er, and one 
a fourth-grader taking part. A to ta l of 50 pupils had competed 
in these contests.

Textbooks
Fourteen d ifferen t books were used in spelling . Eighty- 

seven used Lippinoott»s Horn-Ashbaugh sp e ller , but ohly a few 
used a regular workbook sp e lle r .

Teaching Devices
Some o f  the teohnios used were contests within the school, 

graphs, spelling charts, spelldowns, stepladder contests, 
spelling games, and score cards.

23



HANDWRITING
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The aim o f  handwriting la to write e a s ily , rapidly, and 
leg ib ly . The means o f  motivating handwriting are varied, and 
each pupil should be an individual case. I f  handwriting can 
be presented properly, pupils w ill  take pride in being able to  
write w ell.

Apparently many teachers In the rural schools do not know 
the d istin ction  between manuscript and cursive w riting, as 108 said 
that they were using the manuscript form. Thirty-six answered 
no, and 10 said that they had no f i r s t  grade. The questions 
asked on handwriting were the most poorly answered o f the whole 
questionnaire.

Recent investigations have shown some things about manus
crip t writing that are important. In experiments made in the 
Winnetka public schools we fin d  the follow ing:

■Manuscript writing has been taught in the Winnetka public 
sohools since 1834. At that time the school children entering 
f ir s t  grade, and many o f  the ohildren in second grade, were 
taught the manusoript form. Each year as these ohildren moved 
upa grade, manuscript writing moved up with them, until i t  was 
the only kind o f writing taught throughout the sch oo ls .1* 1 

In the tables that were worked out i t  was found that the 
pupils progressed more slowly with the manuscript writing in 
grades 1, 3 , 3, and 4, but in grades 5, 6 , and 7 they advanced

1-—Washburne, CJXleton, and Morphett, Mabel Vogel. "Manusoript 
Writing, Some Recent Investi scat ion s." Elementary School
JoSxH S , Maroh“T5377 p. 3 l f 7 --------
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faster than under the cursive system. In grade 8 the cursive 
was s lig h tly  above the manuscript in speed of w riting. The 
manuscript had several things in it s  favor, since i t  was more 
le g ib le , perhaps more easily  learned, and more uniform than 
the oursive.

Mamiscript writing as commonly taught at the present time 
appears to make slower progress than the oursive, until the

2
Junior high school level is  reached, where the reverse is  true.

On© hundred and twenty schools used the Palmer method 
o f w riting, and only 4 other makes were recorded. The use of 
the Palmer method almost entirely  throughout the county indicates 
that the cursive is  taught inlalraost a ll schools.

3—-Washburns, Caxleton, and Morphett, Mabel Vogel. "Manusorlot 
Writing, Some Recent Investlgatlon8 .* Elementary Sohool 
Journal, Mar oh 1937. " ' p 538.
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CHAPTER 5 
HISTORY

History is  the record o f man*® past a c t iv it ie s  and achieve
ments. It gives the story o f  man*s struggle for  food, cloth ing , 
shelter, means o f transportation, communication, government, 
socia l in stitu tion s, and id ea ls . Man is  always trying to better 
his position . Therefore we must teach history to show how it  
relates to this struggle o f manking,

Texts
Texts w ill be considered according to the grades in which 

they were used. In the 4th grade, 7 d ifferen t texts were used. 
The most popular was "Gopher Tales," with 83 schools reporting 
i t .  In the 5th grade, 33 d ifferen t books were lis te d , but 
"P ilots and Pathfinders" was in the m ajority, being used in 
14 schools. In this grade we fin d  some very old tex ts . Two 
schools used Mace’ s "Primary History* o f 1909, 2 used Perry 
and Price*s "American History* o f 1913, 1 reported "Short Stor
ies from American History" o f  1905, and the oldest was "American 
Leaders and Heroes" by Gordy, o f  1901. Ten schools used texts 
whioh were copyrighted before 19201 In the sixth grade, the 
teachers named 16 d ifferent makes, but "American Beginnings in 
Europe* appeared in the m ajority, being in 30 schools. The old
est was an "Ancient History* with no author given, and a copy
right date of 1915.

The texts for the seventh and eighth grades were lis te d  to

gether as the same one was used by both grades in many schools.



•Sooial Studios* by Vannest, Smith, Lindquist, and Clark was 
used by 73 schools. The seventh and eighth grade history texts 
can boast o f the most recent copyright dates, as the oldest 
is  fo r  one by Gordy in 1921. However, we have 16 d ifferent 
books lis te d  for  these two grades.

Workbooks
Sixteen makes o f  workbooks were used in grades 4 to 8 .

The one most used was "Gopher Tales,* found in 27 schools. 
Workbooks were used more sparingly in history than in any other 
f ie ld .  Whether we oan say that history received less attention 
than other subjects is  a question. The second workbook most 
commonly used was lis te d  from only 5 schools.

Tests
Very l i t t l e  information was given about history te s ts . Only 

5 schools report them, and these were:
1. Instructor History Tests.
2 . Instructor Test Book.
3. Standard D rills  in D.S.History
4 . Social Science Testing Program
5. Minnesota State Board C lassified .

Under the question concerning te s ts , many o f  the teachers rep lied  
that they made their own.

History becomes most important to the teacher and pupil as 
the pupil enters the 8th grade. The threat o f the state board 
examinations, without a doubt, is  responsible for the compara
tive recency o f  the copyright dates o f textbooks in these grades.

3 7
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I t  would too gratify ing  I f  some a id iiar outside etiwultts oould be 
responsible fo r  bringing the texts fo r  the lower grades equally 

up to  date*
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CHAPTER 6 

ARITHMETIC
There are two factors very necessary to the proper presenta

tion o f  arithmetic. First* the needs o f  the ch ild  as a member 
o f the socia l group must be known# and second* the demands df 
the industrial and commercial world where the arithmetical 
processes are employed must be considered.

The general ob jectives are:
1. To develop accuracy and speed in ordinary computation.
2. To give such mathematical knowledge as the ordinary in

te llig en t c itizen  ought to have ready for  instant use.
3. To develop habits o f neatness* aoouracy, log ioa l procedure, 

perseverance* and se lf-r e lia n ce .
4 . To develop the power to apply mathematical knowledge to  

real situations in l i f e .
"Real diagnosis o f the oh ild 's  weaknesses h&s become essentia l. 

The experience o f the Chicago principals, moreover, gives 
conclusive proof that diagnosis is  an individual matter. Croup 
testing shows that pupils are fa il in g  to secure correct resu lts , 
but i t  does not d isclose what sp ecific  s k i l l  or s k i l l l s  are 
causing d if f ic u lty . Patient individual study o f how a child  
moves through the complex maze o f  arithmetic processes discloses 
the deficiencies* the partly established habits* and the bad 
habits o f  the pupils. Just as the physician notes a ll the sym
ptoms in his patient* and charts each evidence o f improvement or 
fa ilu re , so must the teacher reoord a l l  the symptoms o f the ch ild



30

wild is  ‘ aiok* in his study o f arithm etic«**
Our rural schools can carry out the general ob jectives to  

some extant, but we o nnet expect them to  take time to  diagnose 
and correct or improve moat of the operations used in arithm etic, 
fh© questionnaire &d not suppose they would do th is , but rather 
find out i f  anything was being don© by the teacher t© discover 
her ; Ut ils*  weaknesses, and i f  s o , what means she used.

Only 13 d ifferen t text® were reported tinder arithmetic. 
Thtrty-sevon schools used the Standard Service Arithmetic. Per
haps the short tests in th is set was one factor in talking i t  
the most popular book.

Fundamental operations did not seem to be checked very close
ly in these schools, as 39 o f  them said they did not tes t for 
th is . It  seems that this very important part o f  arithmetic 
should be given more attention, and yet pupils who enter class
if ie d  schools from the rural schools experience, in general, very 
l i t t l e  d ifficu lty  with the fundamental operations. Only 133 
used some form o f speed te s t ,  and 134 had flash  cards. Of th is 
last group, however, only 38 used a commercially prepared type. 
One hundred seven used diagnostic tea ts . This would indicate 
that the rural sohoole were very progressive, but out o f  th is 
group o f  107, only 36 had purchased teste} so after a l l ,  'since 
most o f  them were home-made, the e ffica cy  and r e l ia b il ity  o f

1——Williams, Claude and Whitaker, Ruth. TOlannoals of  Arith-
m e l o u u i e s . , * Elementary School Journal. Apr.
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the diagnosis would be questioned. Judging hastily  from the 
answers on arithm etic, i t  seems that this subject la poorly 
taught. However, th is  has not been the case with the teachers 
who have sent pupils in to our school, as these pupils have 
acquitted themselves creditably .
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CHAPTER 7 
GEOGRAPHY

The ch ief function of geography is  to  describe and explain 
the relationships between man and his natural environment. 
Natural environment includes suoh physical factors as s o i l ,  
climate* minerals* native plant and animal l i f e ,  and land forms.

Environment is  not studied as an isolated  fact* but only 
as man relates his various a ct iv it ie s  to  i t .  These a ctiv it ie s  
deal with getting food* clothing* shelter* and forms o f  cultural 
development, and Involve the industries o f  farming* lumbering* 
mining, hunting, fish in g , transporting, manufacturing, commerce, 
and recreation .

Geography is  placed somewhere between a social science and 
a natural soienoe* but should not be classed defin ite ly  under 
either head. The teaching should be suoh that the economic view 
is  brought out* so that land u tiliza tion  becomes the substance 
o f the subject.

The ob jectives o f geography ares
1. To give a b ility  to appreciate relationships between man 

and his natural environment.
3 . To give knowledge o f  the d istribution  o f the various en

vironmental fa ctors .
3. To show interdependence o f peoples on other peoples and 

other regions for a part o f our necessities had luxuries.
4 . to give an understanding o f the resources and the limi

tations o f various parts o f the earth.
5. To show the wise and unwise use o f  resouroes.



6 . To give interpretation o f geographical materials such as 
maps, globes, charts, eto.

7. To give a b ility  to develop sound generalizations o f  geo
graphic princip les.

Texts
Though 11 d ifferen t texts were in use, the Atwood-Thomas 

and Stull-Hatoh books were used by 85$ o f the schools. It 
seems that these two f u l f i l l  the requirements o f the Minnesota 
Course o f  Study better than any others. Workbooks were used 
by 104 schools, and a ll  but 3 o f them were the same as the 
textbook.

Tests-A ctiv ities
Seventy-four schools gave tests  in geography, and o f this 

group, 32 wwere purchased. The phases covered by the tests 
were not named, however. But with the large number o f workbooks, 
te s ts , and the variety o f associated a c t iv it ie s , it  would seem 
that geography was well taught. Many o f  the geography a ctiv it ie s  
were correlated with art, language, h istory , science, and

,
health. They axe b r ie fly  enumerated below:

1. Weather oharts.
2 . Produot maps.
3. Booklets.
4. Reports.
5. Projects.

6 . Sandtable p ro ject.

33
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7. Posters.
8 . Art corre la tion .
9 . Drawing

10. Problems.
11. Imaginary tr ip s .
18. Letters.
13. Excursions o f discovery.
14. Scenes.
15. Review books.
16. Curios.
17. Graphs.
18. Frieze.
19. Unit work.
30. Pictures.
31. Shelter study.
23. Fair exh ib its.
23. Movies.
24. Peoples.
35. Holidays.
36. Museums.
27. Costume d o lls .
18. Indian handicraft.
Judging from the above, i t  seems that considerable time and

attention is  given to  geography. I f ,  in actu a lity , the teaching
is  as thorough as the questionnaire would indioate, the object*
ivea o f  .the subject , ,are reasonably well carried out.
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CHAPTER 8

GENERAL SCIENCE, HEALTH
Many problems of health education and the study o f environ

ment in rela tion  to  human welfare are c lose ly  related , hence no 
attempt ia made to separate general science and health except as 
to texts and materials used. In fa o t, many schools used their 
science texts fo r  their study o f health.

Since One o f the outstanding ob jectives o f education is  the 
adjustment o f  the individual to  the world in which he liv e s , 
these two subjects come perhaps more close ly  to th is ob jective 
than any other subjects in the ourrioulum.

Children o f th is  generation must be prepared to  liv e  in an 
environment which d iffe res  considerably from that o f the past.
An important function o f the school, therefore, is  to  help them 
gain desirable experiences and make adjustments so that they 
w ill be able to  liv e  wholesome, happy liv es  in their respective 
environments.

The ch ief objectives o f  th is  course are as follow *:
1. To lay a foundation fo r  the s c ie n t if ic  attitude.
3 . To teach appreciation and interpretation o f the environ

ment in which they l iv e .
3. To rea lize  man*s dependence on nature.
4. To develop desirable attitudes and ideals with respect to 

natural phenomena and health problems.
5. To create an interest in and companionship with nature.
6 . To give a b ility  to make use of nature and soienoe for 

human welfare.
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Texts
The textbooks in general science were a ll  comparatively 

recent, dating from 1928 up to the present. One hundred eighteen 
schools used Wood and Carpenter's "Our Environment" and 21 
used Weed and Rexford's "Useful Science." Only 3 other books 
were lis ted  for this subject.

Workbooks
Workbooks were used by 51 schools, most o f them accompanying 

the text in use, but several were l is te d  as "notebooks," made 
by the jo in t e ffo r ts  o f teacher and pupil, and in whioh the 
experiments were recorded. Of the 62 who gave te s ts , only 
32 bought those especially  prepared fo r  th is subjeot, many of 
these being included in the workbook.

Experimentation
One o f the interesting phases o f  this course is  experimen- 

ation. Children, being o f a naturally curious nature, especia lly  
enjoy being shown how things work, and what the resu lts are. 
However, upon investigating the number o f schools providing 
experimental work, only 82 o f them rep lied  that they performed 
simple s c ie n t ific  operations. Host o f  these were demonstrated 
by the teacher. The value o f the equipment was very low—-only 
$32.50 for a ll  the schools combined. Most of the equipment was 
home-made, or brought from home, whioh o f course obliged the 
teacher to f i l l  in "zero” tinder value o f equipment; so in actual
ity , the figure would be considerably higher. Below are several
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quotations about the experimental equipment*
•So purchased equipment. •

•Ho equipment other than that brought by pupils and teacher .8 
•Battery, w ire, candles, a ll  brought from home.*
•Pupils bring equipment.*
•One pupil has sows equipment o f  his own."
•Hone, only what we supply from our homes.•
•My own litmus paper, hydro oh lor io aold , streak stone, rooks.* 
•Test tubes, funnel, g lass tubes, g lasses.*
•Ho commercial equipment,•
•Battery, doorbell, microscope, push buttons.*
•He sent for an experiment set, oosting($5 .00)flve d o lla rs .• 
•Microscope and simple chemicals.*
•Chemioraft chemistry o u t fit .*
•Pupils made an electromagnet.*

HEALTH
As was mentioned e a r lie r , many o f  the general science texts 

also su fficed  f o r  health education. Twenty-one d ifferen t health 
books were in use, not counting those aohoola that taught health 
from the general science book. The most used one w&e "Healthy 
Luring,* by Winslow said Hahn, reported by 41 teachers. The 
oldest text was *0ood Health,* by Jewett, dated in 1906, and 
two schools used the Davison book, copyrighted in 1908, while 
two others used the one copyrighted in 1910. Workbooks were 
used by only 30 schools.

There were 85 teachers who found i t  expedient to combine
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heal til c lasses, and below Is a table showing these combinations:

Table 9
CO MBC NAT I  OH MO. SCHOOLS

1-3 10

3-4 13
5-6 26
7-8 11

3—3 7
4-5 19
1-3-3 8

3-4-2 1

3-4-5 1

4-5-6 5
6-7-8 3
1-4 2

Since one o f the important objectives of health education 
is  the promotion o f the ch ild 's  health through carefu l attention 
to the hygiene o f  the school environment, most schools found i t  
advisable to have hot lunches at noon. Very few rural children 
go home for th eir noon meal, and many bring merely cold  food .
It is  obvious that the hot lunch is  extremely b en eficia l to the 
growing ch ild , particularly in winter. There were 116 schools 
providing some means o f heating food , and o f  these, 100 had 
teaoher supervision. In the others, pupils assisted , or had 
complete oharge. All but 7 o f the 116 used the p in t-jar or 

shower way method. Four o f  the 7 brought something warm in
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thermos b o tt le s , and the remaining 3 prepared either a hot dish, 
soup, or ooooa at the 'echooll In addition , most schools baked 
potatoes during the winter when the stoves or fum aoes were in 
operation.

Below are a few remarks made by the teachers in connection 
with the hot-lunch system;

"Used carnival money fo r  hot lunches.*
"Hot soup every day for one cent."
"Children not interested in hot lunches."
"Lunch system not wanted by mothers."
"Made ooooa fo r  a few days."
"Few responded."
"Pass cardboards for desks, then hot ja rs ."
"Hot water from b o ile r  used for  washing."
"Is very successfu l."
Three schools reported having a milk-drinking p ro ject, and 

set aside a short time morning and afternoon fo r  a glass of 
milk. Other projects included booklets on milk, teeth , foods, 
clean liness, vegetables, charts on weight, and posters o f  a l l  
kinds.

Health education should defin ite ly  not be considered by the 
teaoher as a "s id e -lin e ,"  but rather a subject o f prime impor
tance, as the school is  the place where correct health habit 
foundations can be la id , and where the o h ild ’ s awareness of 
their importance can be emphasized. Many children come from 
homes where sanitation and health habits are neglected, and

here is  where the school can be o f serv ice . The proximity o f
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children in school often brings contagion up to epidemic propor
tions# but with the cooperation o f an alert and observing teach
er, md a wise parent# the ch ild  can be prevented from knowingly 
spreading d isease. Health education can teach the ch ild  this 
responsib ility  toward himself and his fe llow -pup il, so that 
non-contamination o f others w ill be o f  f i r s t  concern.



41

CHAPTER 9 
LIBRARY

In general, a library does not have much sign ificance to 
the average person, and especially  is  th is  attitude true in 
the rural communities. The libraries  had from 0 to 768 books, 
with the majority reporting only from 150 to 350. The d is tr i
bution among the schools is  shown in the follow ing table:

Table 10

NO. OF BOOKS 0 1-99 100-199 200-299 300-399 768
NO. OF SCHOOLS 29* 7 46 60 11 1

*T,vo of the schools having no library books at a l l  had arrange
ments with school libraries nearby fo r  books.

The school with 768 books did not spend any money for addi
tional oopies th is year. It  would be interesting to  know why 
th is school had so many more than the others. Perhaps some 
person has donated a part or a l l  o f a private library for  the 
ch ild ren s  use. The amounts spent fo r  books as reported by 
the various teachers was very lim ited. It would easily  by 
expeoted that not very much would be allowed for  th is expendi
ture, but the apathy towards the library was astounding.
The table on the following page gives some idea o f how l i t t l e  
is  spent for library books:
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Table 11

AMOUNT SPENT $ 0 1-5 6-10 11-15 20

NO. SCHOOLS 60 31 64 6 3

The to ta l amount spent was $869.00, making an average o f |5.65 

per rural school. In T ra ill County, North Dakota, the average 
for 1936-7 was I9 .0 1 .1 This perhaps makes an unfair compar
ison, however, as T raill County is  one o f  the r ich est, i f  not 
the richest county in North Dakota, and would have the greatest 
power to maintain a high standard fo r  th eir schools.

The question on selection  o f hooks brought some interest
ing resu lts . In 46 d is tr ic ts  the teacher did not se lect the 
ones to be bought or borrowed. Two o f  th is  number, however, 
had arrangements with a o ity  library , where the librarian 
made the choice , and sent a oertaln number o f books every 
month or so . Similar arrangements were made by other schools 
with other school lib ra r ie s . It  seems unfair that in about 
one-third o f the schools, the teacher had no power o f selection  
when she, in my estimation, would be the best judge o f  what 
her pupils enjoy reading, with, o f course, the lim itations 
imposed by the state library regulations. Fifty-one reported 
not selecting from the state required l i s t ,  but th is does 
not necessarily mean that they did not abide by the rules,

1— Nestoss, A Program Survey o f the Schools in T ra ill County 
North Dakota. Master's Thesis, 1938.
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as many teachers did not f i l l  in that blank at a l l  when no books 
had been purchased during the year. There would have been many 
in that group o f 51 that would no doubt have answered yes had 
they been able to  report the purchase o f  additional books.

Traveling lib raries  were used by some o f the schools. The 
30 d ifferent teachers who availed themselves of th is  accommoda
tion  borrowed from 10 to 180 books during the year. It seemed 
that the teacher was responsible for bringing the traveling 
lib ra ries  into the communities. They must have proved a boon to  
many schools where lack o f funds or lack o f su ffic ien t interest 
in the improvement o f the library made i t  necessary to get books 
elsewhere.

Some rural schools had tie-ups with eight d ifferen t school 
lib ra r ie s , giving them a much better se lection  than they would 
otherwise have. They paid on an average about $10.00 a year 
for th is  service . I f  they were close to  the school library 
and were able to  get books regularly, th is was an ideal arrange
ment .

Fifteen schools kept no record o f library books read during 
the year. Here is  always an opportunity for the teacher to 
stimulate good reading, and a ll  teachers should make use o f  i t  
to the fu lle s t  extent. Here also is  the ohanoe to make the 
parents and other patrons conscious o f the library , either o f 
it s  ava ilab ility  fo r  their use, or o f i t s  need for  new books.
The school paper, i f  there is  one, is  an excellent medium fo r
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making the community library-conscious, but since only 31 re

ported having them, other means such as school programs could 
bring i t  about.

Twenty-four schools used no devices to  stimulate reading 
o f library books. These schools therefore did not carry out 
the work as outlined in the Minnesota Course o f Study, which 
l i s t s  these as the ob jectives:

1. To arouse an interest in books and reading.
3 . To stimulate that in terest, once aroused, into a growing 

appreciation o f  real litera tu re .
3. To bring about the in te lligen t and appreciative use of 

books and lib ra r ie s .
Some teachers f i l l e d  in a remark or two a fter the questions 

concerning library equipment, such as "Ho stimulus needed," 
•Books are in poor con d ition ," and "Pupils can bring papers for 
information."

The means o f motivating library reading was through such 
stimuli as the follow ing:

1. Charts.
3 . Reports.
3. Contests.
4 . Library oorner
5. Reading c irc le
6 . Prize*.
7. Book clubs.
8. Favorite book-of-the-month.

The above indicates that many of the teachers are attempting to



do the boot with the materials that they have at hand
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CHAPTER 10
ART, MUSIC, DRAMATICS, ATHLETICS

The teacher In the rural school le  seriously handicapped 
by lack of time to  do the countless extra things she would lik e  
to do. In the f i r s t  p lace, the large number o f grades and 
consequently o f  d ifferent class preparations means that almost 
a l l  o f  her time is  needed fo r  the essentials of the curriculum. 
Then, too , the rural children ordinarily leave school at d is
missal time, whereas in the o ity  they can stay fo r  such a fter- 
school and evening practices as are necessary for a th le t ic , 
dramatic, and musical a c t iv it ie s . These are important factors 
toward making the ch ild  lik e  school, and give him an outlet 
which he otherwise might not have fo r  his natural ta len ts.

The lim ited number o f children in many rural schools makes 
team competition impossible, makes play presentation d i f f ic u lt ,  
and musical organisations too small for  adequate performance.
On the other hand, communities sometimes produce exceptional 
talents along one line or the ether, and with an e ffic ie n t  and 
understanding teacher, much gratifying work can be accomplished. 
Most children like  to  perform, so the teacher should try to find 
some means o f  giving this desire expression.

ART
All but 6 o f the 154 schools gave regular art o lasses, some

times through the entire school, sometimes only in certain grades. 
These olasses were often correlated with such subjects as lang-



uage, geography, and h istory , which lend themselves easily  to 
art expression. It  is  not the purpose of the course to make 
a rtis ts  o f the pupils, hut gives them an understanding of 
co lo r , proportion, and perspective, an appreciation o f beauty 
in a ll  things, and a delight in his own modes o f expression 
with materials, whether they be c la y , c lo th , paper, metal, or 
wood. Some children are naturally able to dieorirainate be
tween colors and shades o f co lors  well enough to make beau
t i fu l  combinations o f their own accord, and it  is  surprising 
how well children w ill do i f  le f t  to their own devices.

State fa irs  make provision for school exhibits, and here 
is  where the art class may have a defin ite  practica l ob jectiv e . 
Twelve o f the schools entered state contests o f  one sort or 
another, but none entered any national com petition. It was 
gratifying to  note that 133 provided handicraft work fo r  the 
pupils, as that f u l f i l l s  the one ob jective o f art instruction 
which is  to  give the ch ild  control o f certain  techniques that 
relate to  art, such as cu tting , illu s tra tin g , modeling, or 
weaving.

MUSIC
One of the a ct iv it ie s  that brings more enjoyment to the 

participant and bettor advertising to  the school than any 
other is  music. As has been mentioned before, i t  is  d if f ic u lt  
to work up anything except unison singing in many schools be
cause o f  the email enrollr ent. Then, too , there were only 19 
pianos and 13 organs in the 154 schools. Whereas they are not
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absolutely necessary to the Instruction o f  music, they are an 
Inestimable help, particu larly where the teacher is  not very 
adept. Ninety schools provided some sort o f vocal musio. This 
o f course would be unison singing for  the most part, perhaps 
for opening exercises and school programs. Some o f the more 
ambitious teachers who were better qualified  musically attempt
ed part-singing. Only 15 reported any instruction in instru
mental musio. This was principally rhythm band work. Sixty- 
three teachers offered courses in musio appreciation. This 
would be nearly impossible in schools with no piano, org n, 
or phonograph. There were 79 schools having phonographs, 
and these would be the best equipped to teach appreciation, 
as reoords could be used. Out o f the entire group, only 4 
had presented operettas during the year. This is  understandable 
however, in that an operetta is  a very ambitious undertaking 
for a rural school, necessitating more praotioe and more 
musical e ffo r t  than many could provide.

DRAMATICS
Fifty-three indicated that they had produced plays during 

the year. No question was asked as to  how many, what kind, or 
in what connection, but we assumed that the holiday exercises, 
school programs, club a c t iv it ie s  and the lik e , were the natural 
opportamities for play presentation. Language and history 
dramatizations lis te d  by many teachers under these subjects 
may have been considered under this head. Only 3 o f them, 

however, competed with other sohools, so apparently not many
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attempted play production as a major a c t iv ity .

athletics (plat ACTIVITIES)
It  is  surprising to notice that 28 o f the schools provided 

no playground equipment whatever for the pupils. The question 
on "playground apparatus* was interpreted two d ifferen t ways 
hy the teachers, some o f them answering yes only i f  they had 
mechanical apparatus suoh as merry-go-round, e t c . ,  others 
including a l l  play equipment in the school—bat® and b a lls  
e t c .  Therefore in recording that 126 schools provided play 
m aterials, everything they have is  included whether i t  is  
s t r ic t ly  "apparatus" or n o t . Perhaps some o f the 28 sohools 
lis t in g  "nothing" do have a l i t t l e  equipment, but thinking 
that the question oalled only fo r  mechanical devices, put 
nothing a fter the question. It is  incredible that a sohool 
would f a i l  to provide seme l i t t l e  thing for  play, i f  only a 
bat and b a ll.

Following is  a table showing the types o f  playground equip
ment and how many sohools provide them:

Table 12
EQUIPMENT_______ NO. OF SCHOOLS
Balls (K ittenballs, 96

baseballs, 
rubber b a lls , 
tennis and 
health b a lls )

Bats 90
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EQUIPMENT
yolleyballs
Nats
Oh Inning bars 
Slides 
Ocean waves 
Whirler 
Swings
Balance board 
Footballs 
Horseshoes 
Teeters 
Basketballs 
Ceoquet sets 
Trapeze rings 
Soccerballs 
Giant strides

NO. OF SCHOOLS 
30 
14 
11 

9 
19 

1 

37 
1 

8 

3 
23 
11 

2 

8 

2 

8

One hundred eleven teachers supervised the playground them
selves, while 83 reported pupil-supervision wholly or in part. 
Many teachers were assisted by responsible pupils, so many 
o f those l is te d  under the 33 pupil-3uuervised playgrounds also 
fa l l  into the teacher group.

One hundred twenty-five teachers made provision fo r  indoor 
play and in these schools 67 pupils were supervisors, either 
wholly or in part. The follow ing table indicates how rural 
pu i l s  spend their play time indoors during inclement weather 
or during regular play periods:



Table 13

Chinese checkers
Chinning bars
Running games
Folk dancing
Board games
Marbles
Checkers
Marches
Puzzles
Horseshoes
Dominoes
C ircle games
Ring-throwing games
Ping-pong
Matching games
Jumping rope
Singing games
Ten pins
Bean bags
Blackboard games
Thought games
Sitting games
Relays
Tag
Jaoks
Cuessing games



Pick-up-stlck games
Bingo
Language games

On the whole* the schools hay© made only fa ir  provision 
for the pupile* recreation . In my estimation* planned re
creation should he o f prime importance to the school* as 
the rural playground usually is  so inadequately equipped 
that the oh ild  has to  create his own amusement.

Seventy-one schools sent representatives to  the annual 
f ie ld  day events.

SCHOOL CLUBS
School oluha were organized in 73 schools. These have 

been lis te d  under preceding chapters in connection with other 
subjects* and are such organizations as book clubs* debate 
clubs* 4—H clubs* story dubs* and the l ik e . These furnish 
excellent opportunity for learning how to  conduct meetings, 
how to  handle small funds, how to manage groups, how to  ap
pear in public, and esp ecia lly , how to work together.

In general the extra-currioular a c t iv it ie s  o f  the rural 
sohool are many and varied* but few can fin d  the time or 
a fford  the materials to  provide enough for the pupils* fu lle s t  
enjoyment.
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CHAPTER 11 
CONCLUSION

SUMMARY AND RECOMMENDATIONS
In the previous chapters o f this th esis , the writer has 

presented data regarding the equipment with which the rural tea
chers o f  the one-room schools in Polk County, Minnesota, work.
The facts  are presented under the heads o f the various subjects 
in the curriculum. It had been the purpose of th i9 writing to  
point out the strength and weaknesses o f the subject presenta
tion  with respect to the materials at hand, and ultimately to 
give this knowledge to people in authority, that the condition 
o f the schools may become known, so that they benefit accordingly. 
This is ,  after a l l ,  merely a survey, so the suggestions and 
recommendations w ill  be made only in general and in b r ie f .

SUMMARY
1. Of 154 teachers, only 68 have taken any advanced work 

a fter they started teaching.
2 . The average teaching experience for the rural teachers was 

4.2 years.
3. Their average teaching experience in Polk County was 3.26 

year8 ,
4 . Their average teaching experience in the d is tr ic t  was 

1 .8  years.
5. The average enrollment was 14.3 pupils, and the average 

number o f grades per school was 6.18.

6 . General equipment such as pianos, globes, printing sets,
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phonographs, a to . was unusually meager*
7 . loms o f the schools wars using reading texts for supple

mentary work that were over 40 years o ld .
0 . Most schools used workbooks In reading, with 134 out o f

154 reporting them*
9 . Thar© was a decided lack o f  chart material and flash 

cards In reading presentation.
1 0 . Many supplied good recreational reading, but at least 

one teacher f e l t  no need for  papers and raag&xines*
11* Lack o f  checking was evident In language study, as only 

38 used commercially prepared tes ts . This subject needs fre 
quent check ing to see that the pupils are grasping the mechanics 
o f  the language.

13. There w as good provision fo r  motivating a c t iv it ie s  in 
connection with language*

15. Spelling seemed to  be wei1-rootivated, and well-taught*
14. The cursive system o f  writing overbalanced the manuscript 

with 130 sahools teaching it  exclusively .
15. History texts for the 7th and 8th grades were o f reoent 

date, much more reoent than fo r  the other grades.
16. Workbooks were found more sparingly in  history than in 

any other su b ject.
17. Only 5 report the use o f history te s ts .
18. Twenty-nine schools did not tes t at a ll for  fundameatal 

processes in arithm etic.
19* 0toe hundred th irty -four had flash  cards i  133 had speed

tea ts .
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30. Geography workbooks were used by 104 schools, a l l  but 
two o f which accompanied the te x t .

31. Two makes o f geography texts were in the m ajority, 
with 89$ o f the teachers using one or the other.

33. Many outside a c t iv it ie s  were associated with geography.
33. There was very l i t t l e  experimentation in general 

science. 82 o f  the schools reported some, but usually very 
simple attempts.

34. One hundred sixteen schools provided hot lunches.
35. The lib ra ries  were very poorly equipped. Some spent 

as l i t t l e  as two d o lla rs .fo r  new m aterial. Others spent 
nothing. However, many o f those that spent nothing borrowed 
regularly from other school and oity  lib ra r ie s , or used the 
traveling library system.

36. There were only 19 pianos, 13 organs, and 79 phono
graphs in use.

27. Ninety-six reported b a lls  fo r  play a ct iv ity , but only 
23 teeters, 37 swings, 9 s lid e s , and correspondingly few 
other devices were named.

MOST CONSPICUOUS WEAKNESSES
1. The teachers, in general, did not go back to sohool 

often  enough for advanced and up-to-date study.
2. Financial conditions, perhaps, were responsible for 

the meager general equipment such as pianos, phonographs, e to .
3. Many readers and supplementary books were fa r  too old 

to be in use.
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4. Many grade combinations were too loosely  made for e f f ic ie n t - 

claaa presentation.
5. General science equipment was very meager.
6 . Libraries were greatly in need o f new books and magazines.
? .  Many schools provided no material at a ll for  the ch il

dren* u recreation, and others, very l i t t l e .

RECOMMENDATIOHS
As was mentioned e a r lie r , th is  writing is  a survey and as 

such w ill make only the b r ie fes t general recommendations.
The writer would suggest that the county superintendent 

investigate those schools which apparently have not furnished 
adequate, even the minimum, materials with which the teacher 
can work. Most rural schools in th is county have the financia l 
a b ility  to give the teachers what they need, and it  resolves 
i t s e l f  into a plain case o f neglect in most instances, i f  they 
do not have them.

Some system o f  exchange o f  materials could be worked out 
fo r  schools that are close together. The exchange f ir s t  o f 
a ll would mean that more schools could enlarges their fa c i l 
i t i e s ,  and second, the resultant meetings would bring tea
chers together to ta lk  over th e ir  problems for their mutual 
b en e fit . Of course such supplies as workbooks, te s ts , e tc . 
can be used only once, but copies may be made from them, 
since the usual rural grade enrollment is  very small.
Library books, some text books, supplementary readers, charts 

flash cards, play equipment, hooks and costumes fo r  plays,



general soience equipment* and the like* axe easily  exchangeable* 
and mean nc expense to  the d is tr ic t .

It le hoped that when the figures o f this survey are made 
available the problem of the rural teacher In th is county 
w ill be brought to the attention o f the authorities, so that 
the general condition o f the schools w ill be improved.
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QUESTIONNAIRE

Name o f Teacher
Teacher's Address

Number of D istrict 
Enrollment _ _ _ _ _

Length o f school term______________  Years o f training beyond
high school  Summer sessions_________________ _______ _
Where and when____________________________________________________
Years o f experience 
Other d is tr ic ts  ___

In th is d is tr ic t

Enrollment by grades; Grades

1 .2 .
3.
4.
5.
6 .
7.
8 .

Bovs Girls

Total ____________
Do you have the following in your school? Plano. 
Radio Telephone____________Phonograph
Suspended Globe 
Mimeogr aph

Ditto Machine
.Printing set. jHeotograph,

R E A D I N G

(F ill  in a ll  spacesj a space is  l e f t  fo r  remarks.) 
Name o f Basic Readers Date o f copyright Grades

Supplementary Readers Date of co yright Grades



Do you uaa a workbook in reading?___________ Name ______________
Reading chart?___________Kind __________________ Flash oar da
Kind ______________________Do you combine grades in reading?
I f  so , which grades?.._________________ Do you give vocabulary
tests in reading?.,_____________ Do you make these tests  yourself?
_____________ I f  not, name teat used
Do you give speed tests?__________Tests fo r  comprehension?____
Any form o f battery test?____________Name_______________________
Provision fo r  recreational reading?________________ What?
List papers and magazines which you use as aids to reading:

LANGUAGE
Name of texts used_____________________________________
Grades_________________________ Name of workbooks______
Grades using w o r k b o o k s ____________________________
Do you give tests  fo r  language usage? Name____
Tests for punctuatiom?_______________ Name_____________
Any original plays and dramatizations by pupils?____
School paper? Other a ctiv it ie s .____________
Any combining o f language o lasses? What grades?,
Remarks:_______________________ ________________________

Text used
SPELLING

Workbook?



Competitive contest with other schools?_____________________
Grades that take part _______________ No. pupils competing,

Other teaching devices _______ _________________________

HANDWRITING
Is manuscript writing used in f ir s t  grade?________________
Name o f handwriting books________ ______ ____________________
Grades given olasses in handwriting^____________ _______

ARITHMETIC
Texts used
Copyright date ________ Grades fo r  each text_______________
Are diagnostic tests given?_______ Name_____________________
Tests o f fundamental sk ills ?  Speed tests?_________
Do you have a set o f arithmetic flash  cards?______________
Name_________________________ Other tests_____________________
Remark s

HISTORY
Texts and grades for  which each la used Copyright date

Workbooks?_____________ Name__________________
Any specially  prepared tests? Name

GEOGRAPHY

Texts



Date o f copyright^_________ Workbooks?_____  Haroe______
Teats ?_________Name and type___________ __________________
Projects?__________Kind_________________________ ____________
Associated a ctiv itie s ,_____________________
Remarks______________________________________________________

GENERAL SCIENCE
Text Copyright date__________
Workbook? Name______________ _________________ _
Tests? Na m e _________________________
Equipment for experiments_________________________________
Value o f  equipment__________Teacher demonstrations?.^____
Pupils performed eapperiments?_____ Others________________

HEALTH (3-8)
(Health in 7-8 grades in General Solence)

Texts________________________________________________________
Copyright date Workbooks?___________Name
Grades in which used Combining o f cfl. asses?.
I f  so , which_____________ Definite health project?_______
Explain
Provision for  hot lunches?_______ H°w supervised?___
Remark s_____________________________________________________

lib r a r y

Number of books in your school library_____ Amount spent for
library books each year (approximately)

Who selects the books that are purchased?________



Are t i t le s  taken from the state library l l s t t .............................
Do yon use any o f  the traveling lib ra ries  in your school?___
I f  so* how many books did you receive during the past year?_ 
Have you provisions for getting books from some library?
I f  so , what arrangements have you made?
Do you make a record o f the books the pupils read?
Any means o f stimulating outside reading?_____________________
Remarks__________________________________________________________

general

(Art* Music, Dramatics* Athletics* Extra- 
Curricular Work)

Do you have classes in art? What kind o f work do you do 
during art period?
Do you work out projects in art? Explain
Do you enter art work in state contests?______ National?_____
Do you have handicraft work? Type_____________________ _
For whioh grades?
Do you have music classes? Vooal  Instrumental_____
Music appreciation_________ Give operetta?_____________________
I f  so , name
Number o f pupils taking part
Do you give plays?_________Type____________When given _________
Number o f pupils taking part____________Competition with other
s a b o d e ? __________

Do you have playground apparatus?_____________________________

List



Any supervision on playground? Teacher? Pupil?
Provisions for indoor play?________ Types________________
Who directa?_________________
Sohool clubs?_________ Name________________________________
Does your sohool take part in the annual f ie ld  day?____
Do you engage in any a c t iv it ie s  not lis te d  here?
Name .. ,
Remark s___________ ________ ________ _________ ________________

o i  7 3 2O J - 5 O
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