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CHAPTER 1
INTRODUCTION

There has been a tendency in recent years to question
the native ability of the foresign borm, and there have bgen
many impliceations to the effect that immigrant children begin
school with an intellectusl handicap. Huch plansibility has
been given %0 this point of view by studies in which merked
differences in the scores of children of native and foreign
stock were shown in the results of psychological tests. The
records of many schools attended by children of mixed nation~-
alities also reveal a decided inferiority in school marks of
the children of foreign stock. In fact, practically every
study made on the school status of children of foreign bormn
parents shows them to be retarded as compared with the chil-
dren of native=American parenis.

Phus the guestion arises: Is this tendency of the
children of the foreign born 0 be deficient in schoel prog-
ress due to sn inherent lack of mental capacity? 1Is it be-
cause of maladjustments caused by the transplanting of the
foreigner and may the deficiency be expected to disappear
whep he has become fully assimilated? Or is it because of
the more unfaverable home environments under which the chil-
dren of the foreign born are apt to be forced to live?

The problem of handling the children of the foreign
born in the public schools becomes one of vital importance

particularly in view of the fact that the success of many




school systems in communities of mixed nationalities depends
upon proper orienggticn of immigrant children; proper orienta=-
tion in turn depends upon the capacity of the foreign ehild

to learn. The problem of assimilation in such communities is
an important one, as are attempts to improve immigrant
children by education and cultural contacthe.

In most schools too little attention is given indi-
vidual differences of pupils, even im & normal classroom of
homogeneouns students. JDaniel Starchl has shown that in a
normal school group, in‘varieus types of intellectusl per-
formance, the best pupil is from two to twenty-Tive times as
able as the poorest pupil in the class. That such radical
differences exist in most classrooms ig well known %o princi=-
paleg and supervisors; yet the heterogeneous grouping of chil-
dren of mixzed mental abilities continues to be the standard
practice even in schools where the scientific treatment of
individual differences is financially possible.

Dr. Frederick Burk® of the State Teachers College, San
Francisco, makes & colorful comment on the tendency of schools
$0 ignore individual differences of pupils:

"He chain the bright child $o the dull child, the
fast to the slow, the gqguick to the dead. And so
the procession moves one The speed 1s too rapid
for the slow children and not rapid enough for the
bright. And what are the results? The slow chil-
dren become hopelessly discouraged. They are not

promoted; they clog up the scheols and cost the
taxpayers many millions of dollars.”™

lpaniel StETCH, Rducational Fsychologzy, (The Mac-

#Illan %ompany, 1920). :
J. H. Butler, "Breaking the Shackles,™ The Educa-

tionel Beview, Vol. 71 {(December, 1924),pp.26-28.




It is clear to‘all schoolmen that the gloomy picture
depicted by Dr. Burk describes & condition existing in prac-
tically every small town elementary school even where the
children are homégeneeus in nationality and home environmente.
How much more emphasis, then, ought %o be placed on the need
for correcting the greater complexity of abuses which must
necessarily exist when children of mixed nationalities must
be handled in the same school, or worse still, in the same
classroome Here there are %the added influences of past and
present environment, emoitional differences, linguistic per=-
vlexities, and race GOnécicusness to harass the child of
foreign born parents in the school. The problem of individ-
ual differences is greatly magnified, and the problem of the
superintendent in properly orienting the children in his
charge into schoel groups and procedures best cenducive o
their menitsl expansion and devélopment becomes outstanding
in importance.

¥uch has been 8aid and written concerning America's
obligation in the problem of assimilating and nationalizing
the tremendous influx of foreign population into the United
States during the past few decades. Despite the Utepian
utterances of American Idealists of the necessity for all
social agenciés to combine and cooverate in the great Ameri-

canization program, %the real burden of nationalizing and

asginilating our foreign population bas been placed upon

the shoulders of the public school. This is perhaps for-
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tunate in one sense, since the public school is clearly the
most logical agency for such a purpose. But the responsi-
bility of such a tremendous task has no doubt rested too
lightly on the shoulders of many administrators of publicyb
schools. Too many superintendenta labor under the delusion
that the traditional elementary curriculum is admirably

adapted to every child, of whatever origin or capacity, and

& thoroughgoing analysis of teaching procedures, curriculun

“problems, and the proper grouping of children of foreign

parents to suit their particular needs has beesn sadly neg-
lected.

In commenting ﬁpon the need fdr scientific study of
the prohlém of the children of the foreign born in our
schcola_Kirkpétrick5 has said:

"There is but little data c@ncerning}comparative
achievement of nationalities in the schools in
spite of the great importance of & knowledge of
such facts for school pelicy.™

Jane Addams,é in an address before the Fational Edu-
cation Asscocistion of the United States, spoke of the lack
of understanding’between the schools and the foreign born,
and referred to "the superficial standard of Americanism”

which widens the gulf. Accordiang to Hiss Addams, it is the

duty of American schoolmen %0 give more attention to the

problems of foreign children in our schools.

S¢1ifford Kirkpatrick, Intelligence and Immigration
(Baltimore, The Williams and Wilkins Company, 1926),p. 38.
Jane Addams, The Public School and the Immigrant Child
({Lddresses and Proceedings of the National Education Associa-

tion, 1908), Vol. 47, pp.99-102.




Riverda Harding Jordan,5 professor of education at
Dartmouth College, makes the following statement concerning
the many problems which have manifested themselves in con-
nection with the childrem of the foreign born in our schools:

Mwew~it has seemed essential to meske a beglanning

fowards a better understanding of the varied

constituency of our popunlation by means of an im-

partial endeavor to determine whether essential

differences can readily be detected, and if so,

whether they are sufficiently marked to require

modification in any respect of ordinary educa-

tional procedure.™

The foregoing quotetions are but & few of the many

instances where recognition has been given the need Ior
scientific study of the problem of the children of foreign
born parents in the public schools. In view of the fact that
nearly half of the population of the United States consists
of persons who are not native borm, or who are native born
of foreign born parents, it behooves every superintendent to
study the composition of his own constituency. Without such
study it is the more difficult to expect the public schools
t0 function properly in their great task of nationalization
and assimilation.
The Purpose of This Study

It is in view of the above factors that this study

seeks to investigate the comparative abilities and school

problems of the children of the foreign born in the ele-

“Riverds Warding Jordan, Faslonallity and School
Frogress, (Bloomington, Ill., Public School Publishing

Company, 1921}, pe. 3°




mentary schools of Mott, North Dakota, asg they conitrast with
the status of the native American children. The study will
be conducted according to the following major lines of inves-
tigation:

l. A comparison of the median intelligence

guotients of the two groups, itaking each separ-
ately.

.

It has been the observation of the author that
teachers have been inclined to look upon the children of im-
migrant families as being mentally inferior té the native
American children. HNumerous investigators have made studies
of immigrant intelligence by mesns of various types of test-
ing devices and they have found that the representatives of

the foreign stock have ranked below the native American

stock in the test results. But many of these research work-
ers have sttributed the deficiency of the foreign groups to
the language factor which must necessarily be involved to
some extentyin 2ll testing devices. In this study an attempt
will be made to ascertzain the extent to which langusge dif-

ficulty influences test results by isclating the showings

made on verbal and non-verbal sections of the test batieries
used, and comparing the results. Thus one of the objsctives

of the study will be to determine a8 accurately as possible

whether or not the children of the foreign born rank up %o
the native Americans in intelligence tests.

2s A comparison o0f the mediaen schievement scores
of the two groups, taking each grade separately.

An examination of the school records in the Mottt ele-
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mentary schools shows a marked superiority of the native
American children over the children of foreizn steck. This
deficiency of the foreign children may be due to an un-

conscious discrimination against them on the part of the

- temchers, or to language difficulty which may be condition-

ing all the scholastic activities of the foreign children.
It is the second objective of this study to compare the re-
sults of achievement tests with the record of school marks
to sse to what extent they correlate. Here agsin a compari-
son will be made between verbal and non-verbal sections of
the test batteries in an attenpt 4o arrive at conclusions
epncerning the influence of the language factor.

3. A study of the typical environment under
which the children of the foreign stock live.

Bnvironment is a powerful factor in shaping the 1life
of an individual.' When students coming from homes in which
little oi no English is spoken are thrown into scholastic
comﬁetitian with those whe have never heard any other laag=-
vage but that used in the school, an injustice is épt to be
perpetrated. Because of the large enrollment in the Mottt
schools it is nééessary to0 group children into large classes
where out of necessity mass instruction is the basic proced-
ure. - Thus if becomes necessary for the child of non-English-
spesking parents to do the best he cam in a classroom where
the instructional method is designed primarily for the major-
ity of children. The majoriiy is usumlly made up of children

who, considering their chronological age, have a thorough




working knowledge of English. The individual child of for-
eign parents may be of average or even superior mentality
and yet be branded as inferior by his teachers and associates
pecsunse he does not respond o & procedure which is outside
“his sphere of linguistic understanding. Likewise, the child
of foreign parents is subject to an envirgnment where the
caltural influences of good reading, music, helpful intel-
lectual counsel, wholesome family relationships and emotion-
al stability are lacking. Thus, in addition to his linguis-
tic handicap, the child of foreign parents is suhject to
other environmentsal handicaps b0 his mental and cultural
growth in the home. It will be the third objective of this
study to investigate the home conditions of the forelgn chil-
dren with the view of arriving at a Dbetier understanding of
their school problems. |

4. An experiment in class segregation according to
nationalitye.

A fourth objective wili be to conduct an experiment in
which the children entering the first grade from homes where
English is not spoken will be placed in a separate classroom
" under a teacher especially qualified to handle & problem group.i
Phe results of intelligence tests given at the beginning of |
the year to this group will be conpared with those of the same
tests given the native American first grade. A% the close of
the year other tests will be given for the purpose of measur-

ing and comparing the progress of the two groups. The class
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grades and promotion ratio of these groups will also be com~
paraed. By this experiment some light should be thrown upon
the possibilities of eliminating the handicaps of the foreign
children by separate treatment and special methods.

The Situation

In the elementary schools of Mott, FHorth Dakota, ap-~
proximately forty per cent of the children are from homes
where English is not spoken, or at least only partially. Most
of these people are farmers, having migraked to America with-
in the last thirty-five years, with the culture and standards
of living of north-central Buropean pe#sants. Some of these
immigrants have.become thoroughly Americanized, but in the
majority of cases they have banded together into colonies
where they hava preaerved their language and customs oi the
0ld country %o the present day.

An invéstigation of the old world beckground of fami-
lies classified in this afudy a8 German showed that forty-
eight per cent of the parents immigrated from Germany proper,
thirty-six per cent came from German-spesking sections of
Russia, and sixteen per cent from Hungary. All three groups
ét present speak a common diaslect of imperfect German, with
e possible small admixture of Russian and English. Their
standards of living, home conditions, and culture are typi-

cally those of the old world farmer, and they preserve a

definite social isolation. They maintain their own churches,

presided over by pastors of their own race and nationslity,




with services conducted in their own langusge. ‘HMany farm
homes are built of adobe with quarters for farm animals as
an integral part of the house. Some of the parents are il=
literate.

Bleven bus routes, operated by the school district,
bring children into the Mottt schoels from all parts of four
townships. These bus lines peneftraste into remote rural
areas and account for the large number of children of immi-
grant farmers attending the Mottt schools. TPhe children from
these homes are often unable ¢ speak Engiish at the time of
their entering schoecl, and those who do speak English do so
with a very limited vocabulary. Whether it is the lack of
innate capacity or unfavorable environmental influences, or
both, which cause these children 1o be beset with a greastfer
nunber of difficulties in their school life than is common
to their native American companions remsins to be seen. In
any event, the entrance of children of foreign parents into
the public schools of Mott creates a complex problem of ad-
justment, proper orientation, and of how to handle both ns-
tive American and foreign groups in the same classrooms.

A Brief Survey of Similar Studies

Although a large number of studies of a similar nature
have been made in the public schools of the larger cities, it
appears that very little has been done in the investigation

of the schooel problems of the children of foreign parents in

rurel communities.




Miss Katherine Murdock® made a study of the intelli-

gence of national groups in‘the city of Hew York whose so=

cial and economic status were the same and where there was
ne language handicap in the opinion of the teachers. Only
children nine to sixteen years of age were tested. The Jews
and American children tested highest and the Italians and

negroes decidedly inferior.

Seshdeiiiiisie g

Ce 8, Berry7 made 8 study in Detroit which provides
& closer parallel to this studj. He tested children of nine
nationslities, four of which were Ameriean, German, Hungar=

ian and Bussian. The German, Hungarian and Russien chil-

dren, taken as & group, ranked decidedly below the American
children. BRegarding the alleged language factor, Berry says
of his resultss "If it be argued that language difficulties
were the cause (of the differences im intelligence medians)
it still remains to be ex?laihed why the Germans and Rus~-
gsians did so much better than the Italians.”

Kenneth Youngeihas made an investigation of fthe men-

tal differences of certain immigrant groups with emphasis on

the matter of the alleged language handicap. He tested

ERatherine Hurdock, "Hace Diiierences in New York
City,"” School and Society, Vol. 11 (Janusry 31, 1920]), pp.

147"1500
"¢. S. Berry, "The Classification by Tests of Intel-

ligence of 10,000 First Grade Pupils,” Journal of Education-
2l Research, Vol. 6 (October, 1922}, pp. 185-205.
Kenneth Young, HMental Differences in Certain Immi-

grant Groups (University of Oregon Publication, 1922), p. 11l.




twelve year old children represénting South Italian, Portu;
guese, and Spanish-Mexicans as compared with childrenjof
¥Worth EBEuropean anceafry- According %o the results of his
testing he worked out grade placements which placed the
¥orth Buropean children in the low seventh, the South Ital~
ians in the high fifth, the Spanish-Mexicans in the high
fourth, and the Portuguese in the fifth. Becaunze fthere was
such & high correlation of the results of the tests with the
teacher's estimates of school grade and school achievement,
Toung laid great strese on his claim for the validity of the
tests. Pintner’ criticizes him rather severely for +this
¢claim of validity by saying: "But we should not forget that
& teacher's estimate of & child®s ability to use the English
langusge, and, of course, 8ll the child's schoolwork is con-
ditioned by his ability to understand and make use of Eng-
lish." Such criticisms of the neglect of the language fac-
tor in comparing test results has influenced the author of
this study t0 make an attempt to learn something of the
language difficulties of children of immigrant farmers in
the Mott school distriet, and to determine, if possible, the
extent to which language handicaps coniribute to their scho-

lastie difficulties.

9Rudolf Pintner, "A Comparison of American and Fore
eign Children on Intelligence Tests," Journsl of Zducational
Psychology, Vol. 14 (May, 1923}, pp. 292-295
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CHAPTER 2

4 COMPARISON OF THE I. &.'S-0F CHILDREW

FROW GERMAY AND AMERICAN SFEAKING HOMES
For the purpose of comparing intelligence quéﬁients
of children from German speaking homes with those of native
American children, 200 children were selected as typical of
the American stock, and 138 children, whose home environ-
ments were investigated and found to be typically German~-
Russian-Hungarian in lsnguage sand culture, were selected %o
represent the German stock. Mixed cases--children from
homes where one parent was of German sitock and the other na=-
tive American, or where other nationaslities were represented
by one of the parents, were excluded. Likewise, children
not typically Huropean in language and culture, either }e-
cause of having been subject to a more thoroughgoing Ameri-
canization or because of long standing contact and associa-
tion with native Americané, were not considered azs proper
subjects in the study. Unfortunately, the comparatively
small nonmber of German children in the seventh and eighth
grades make comparisons there of no significant value, but
in the other grades the comparative numbers of German and
American children are nearly enough balanced to make worth-
while comparisouns.

In testing groups where the language factor is promin-

ent, it 18 necessary to eliminate in the tesis, as far as

possible, those factors which are based upon special ability




in the EBEnglish language and to seek to determine general in-
telligence on & more comparable basis. It follows, there=-
fore, that a good test for this purpose should be based upon
the ability to find likenesses and differences between fanil-
isr things, knowledge of familiar things, Jjudgment, reason-
ing, detecting absurdities, resourcefulness, ingenuity, ap-
perception, association_of ideas, and the capacity %o genei-
alize from perticulars. At the same time, in fairness to the
bright pupils, a good test of intelligence must allow for the
expréssien of the higher though processes, for, as Kilpat-
ricklg roints out, "It may be that ditch diggers would ap~-
proach the achievement of college professors on a test of
mechanical ability."

In line with the above criteria the Pintner-Cunninghan
Primary Hental Test was selected for testing grades one and
two. Lesnguage skill can have little or no effect on the re=-
sults obtained in this test since it is entirely of the pic-
ture-symbol type. It is possible, however, thaf in the case
of some of the German speaking children the inability to
understand the teachers?® dirvectioums wmay have countributed %o
the lowness of certain scores.

For grades three to eight inclusive, the 0tis Group
Intelligence Scale was selected as being best suited for the
purpose. This test involves, of course, some reading skill,

but of such a fundamental nature that the poorest readers

10¢1ifford Kilpatrick, op. cite, De 33




could have little difficulty in the interpretation of fthe
exercises. The possible language handicap is further off-
set by the fact that, in the opinion of the teachers in the
Mott sshools, the children of non-EZnglish speaking families
have little noticeable difficulty with ordinary conversa-
tional English after their first two yearsvin school; nei=-
ther do they have extraordinary trouble with basic reading,
it being in the exploration of the cuter fringes of vocabu-
lary that the most difficulty is experienced. Thus it may
he safely concluded thet the children of German speaking
homes were not seriounsly handicapped by inability to read
the materials contained in the tests.

The results of the intelligence tests administered to
the 338 children in the two groups showed the children of
native American homes to have intelligence quotients averag-
ing 103; the children from German speaking homes had I. Q's
averaging 96 {Table 1).

To enable the reader +to interpret these results more
accurately, it should be explained that intelligence quo=
tients may be roughly interpreted according to the following
basis of classification:

exceptional ability

140 or above . .
«+ o Buperior ability

110 t0 140 « - « &
90 4o 110 . - .+ & » o average ability
70 to 90 . o s » oinferior ability
Below 70 indicates a mentelity ranging
from feeblemindedness to idiocy.

¥ @ e @

This classification scale must be interpreted liberally,
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since there are no sharply defined divisions between the
categories. For instance, it would not be logical to say
that a child having amn I. §. of 108 was stricitly average and
one with anm I. Q. of 112 superior. The difference between
the two is so slight that it is insignificant, particulsrly
in view of the fact that enough inaccuracies creep into the
testing procedures to make each individusl I. 4. subject to
& probable variétion of several points from the true mental
status of the individual concerned.

.Table 1
Comparative Median Intelligence Yuotients of Children from
German and English Speaking Homes

Mott, Horth Dakota, 1935

Fumbers and 1. 4's of Children from Following Types of Homes:

Grade American German
Humber I. §e Humber I. &
1 27 106 ~ 30 95
2 30 102 17 95
3 26 102 17 | 96
4 25 105 1s 100
5 21 : 100 19 26
6 - 24 89 19 91
7 27 104 9 86
8 20 106 9 101
Total 200 103 138 96

The seven point deficiency of the average I. {'s of




the children of German speaking homes as coupared with the
Americaﬁ children 18 not statistically significant, partic~-
wlarly in vieﬁ of the fact that an average I. G. of 96 falls
well within the category of what is considered average. But
there 5411l remains the necessity of explaining why the Ger-
man children should aversge seven points below the aversage
of the children from nétive American homes.

A plausible explanation would lie in the hypothesis
theat the difference between the two groups may be due %o
the lgwer quélity of home nurture among the German speaking
families. There can be little doubt that the average child
from a satisfactory home receives a great deal of encourage-
ment and assistance in his school work, either direcily, by
help &t home, or indirectly by the intellectual and cultursl
associations in the home. The child from the average German
speaking home in the vicinity of Mottt lives the bare exist-
ence of the Buropean peasanit, with few books or other read-
ing materials, and very little music, arit, recreatioconal facil-i
ities or enlightening home converssition. Such an existence
would naturally retard the éhild in the acqguisition of &
satisfactory sum of skills and factual inforﬁation.

Before going further into this hypothesis, it is
necessary %o bring out the relationship between intelligence

test results and child noriure and training. Thies may best

be done by guoting Dr. A. V. Overnll in his explanation of

ils, v, Overn, A Survey of Instructidn and Super-
vision, Bast Grand Porks, Minnesota, Departmental Bulletin,
University of North Dakota, 1931, No. 5, p. 20.




the "I. G.":

"If a pupil acquires an average amount of ability
with each advancement of one year in his age, he |
is said to bPe a normal pupil mentally with an in=-
telligence quotient of 100. If, on the other hand,
his ability as shown by the tasks that he can do
increases more than the increase in the ability of
the average pupil for each year older that he grows,
his intelligence ¢guotient or relative intelligence
is said to be greater than 100; and if the growth
that he makes in ability is less than the average
growith for each year®s increase in age, he is said
t0 have an intelligence quotient less than 100,

The mental age may be regarded as the total number
of average yearly increments in ability which the
person has acquired from birth up to his present
chronelogical age. Therefore, the ratio of this to-
tal number of yearly increments of ability to his
chronological age may be thought of a&as his relative
intelligence or his intelligence guotient.®

A careful reading of the above statement will bring
to light that & child®s intelligence quotient is determined

by measuring his ability to do things in comparison with what

the average child of the same chronoclogical age is able to
do. It is impossible to test a child for intelligence with-
out calling into play the sum of his past experiences and
skills. The tests must necessarily be based on abilities of
one sort or another,

An examination of Table 2 will show that with only a
single exception the high scores in the intelligence tests
were made by the American children in each grade. Particu-
larly noticeable is the marked superiority of the American
speaking children in the atiainment of high scores in fhe

first grade where eleven American children had scores above

the topmost score made by any of the children of German
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speaking parents. In this grade the highest I. @, made by
an Americén child was 134, while the highest 2wmong the Ger-.
~man speaking children was 108. Sincé the Fintner Cunning-
ham test used in the first grade reguired ne specific lang=
usge skill, it is clear that the home nurture of the German
children must have been at least pértially responsible forx
their deficiency.

In the second grade nine American children ranked
above the high score ﬁor the German speaking children. 1In
the third grade there were four Americans above the highest
German scere, in the fourth grade one, in the aixth grade
three, five in the seventh grade, and nine in the eighth.
Only in the fifth grade did a child from A Garman speaking
home make the high score {124) and this honor %o the German
group is largeiy cffset by the fact that the next high score
among the éerman children in that grade was 112 while two
American children had scores of 116 and 119.

Conversely, it is noteworthy that while the children
of German speaking hemes‘predominated among the lowest scores
in the fifth grede, and to & lesser extent in the third and
seventh grades, there was no pronounced general tendency for
them %o monopolize the low scores in the other grades (Ta-
ble 2]

Summary of Chanter 2

4 study of the data presented in this chapter leads

to the conclusion that the uniform failure of the Gernman
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Table 2
Comparative Distribution of Intelligence Quotients
of Children from Americsn and Germsn

Speaking Homes

ber of Pupils 1n iach of the Following Grades and Natlonality Groups
 which have the Designsted Intelligence Quotients

1. Q4's Grade 1 @rede 2 Grade 3 ade 4 Grads B Grade 6 Grade 7 ' Grade 8
i American Germen jmerican German American %m:m mﬂm Germen  Americen Germen Americen Germsn jmericen German American Cerman
136-138 '
130-134 1
126-129 i
120=-124 2 1 1 ' 1 i 2
118-119 3 6 3 i 1 2 3 4 2
110-114 4 3 6 3 -] 3 2 1 4 2 4 i $
105-109 4 5 3 1 4% 2 8 3 3 2 3 i 7 i 8 &
100=-104 é 7 8 B 2 1 & 2 B 2 3 1 3 2 4 1
? 4 4 8 3 3 4 2 1 3 3 i 2 2 3
i 4 3 2 1 4 : 2 1 2 1 4 4 2 i 1
2 2 1 4 4 i b 2 3 2 2 1 1
3 & 2 1 2 2 i 1 3 2 i 2 i
i 2 2 i 2
i 1 2 i 1
2 i i 1




speaking group to plece any of its members among the high
ranking students in any of the grades except‘the fifth, and
the lack of a2 predominance of German children among the
very low scores, is indicative that there 1is no great ten-
dency for them to be below average in intelligence but that
there is evidence of the failure of the German apeakihg home
e aid the child in the scguisition of the higher forms of
skills, factusl information, and Hhought processes. As will
be pointed out in a later chepter, a large share ol German
immigrant homes in the Mott erea have no facilities for
helping children acquire either menitsl or mechaniecal skill,
and it is probable that in spite of the fact that the pri-
mary mental tests were primarily non-langusge the German
children were found lacking in general information and skilla.g
The striking superiority showan by the &Lmerican chil-
dren in the first grade-=-and to ounly a slightly lesser ex~
tent in grade two--shows how handicapped the German speaking

children must have been becsuse of the newness of the school

environment and their obvious lack of pre~=school training.
It ie also apparent thet &s the German speaking children
progress into the higher grades, thelr inferiority becomes

less pronounced (Table 2).
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CHAPTER 3

& COMPARISOKN OF ACHIEVEMENT OF CHILDREN FROM
GERMAN AND AMERICAN SPEAKING HOMES

There has been & tendency among the teachers in the
Mottt schools to take for granted that the children fronm
German speaking homes do poorer work in school, as compared
with native American children. This tendency hsas been par—
ticularly noticeable among the teachers of the lower elemen-
tary grades. It hs® been assumed by them that the unfavor-
able ecultural background of these children, coupled with‘
the handicap of hearing & foreign language in the conversa-
tion of the home, would necessarily preclude the possibility
of satisfactory attainment in school. ¥No doubt this assuap-
tion is true. There must necessarily be difficulties con-
fronting those children whoée environment is unfavorable.
But it is possible that the belief in the genersl inability
of the German children to attain up-to-average achievement
scores has led teachers to discriminete ummeaningly against
individual pupils in the fallacious belief that all German
pupils are below standard. The formulation of school marks
is highly subjective, and subconscious discrimination is
both ezsy and common. It will be the purposge ¢f this chap~-
ter to discover whether or not achievement tests corroborste
the comparison of school marks of German and English spesk-
ing children over & period of three school years.

According %0 the standards employed by the teachers
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in_farmulating cless grades the children from German speak-
ing homes were deficient %0 s rather marked extent. The
marking system used in the school involves the use of letter

grades, the numerical egquivalents being as follows:

A+ 99 c 85
A 97 c- 83
A~ g5 D+ 81
B+ 93 D 79
B 91 D- 77
B~ 8% F 74
C+ 87

The records of the school show that over the three
year period=--1932-1933, 1933-1934, 1934-1938-~the numerical
scholastic average of the native American children was
8lightly over 87. For the children from German speaking
homes it was a gmsll fraction over 83. It does not appear
that this four point deficiency,‘as compared with the Ameri-
can children, 13 a serious retardstion, in view of the fact
that the school average of the American children would be
genérally looked upon a8 being slightly above the average
which might be expected of & sitrictly normal group. Like=-
wise, the average medisn of the German children is not far
below the generally accepited standard of normal attainment.
But the striking thing about the di@tribution of the three
year averages is that there are, among the German speaking

children, & smaller number of aﬁerage,students, that is,

those students whose scholastic standing falls within the

middle sixty per cent, or "C" group (Table 3).

This distribution of school marks shows a tendency
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for the children of German speaking homes to be either super-
ior or inferior to the average in attainment. But school
marks must necessarily be partly subjective, since it is not
pogsible, in the ordinary clamssroom, to formulate marks sole=
ly on the basis of objective testing. It has, for many
years, been characteristic of the teachers in the HMott ele~
mentary schools to comment on the frequency with which the
German speaking children fall into claésifications of very
good or very poor students. Such an arbitrary assumpition
has probably been an influence in the growth of the tenden-
¢y on the part of the fteachers to look upon the German chil=-
dren as somewhat abnormal. I% may aisc be respgnsible for a
rossible tendency of the teachers to formulate grades which
are influenced by this assumpition. If such is the case, i%
is possible that the anbjecfive element in the school marks
ie responsible, at least to some extent, for the difference
in the distribution of averages (Table 3}.
Table'sr

Comparetive Distribution of School Marks of Children from Ger-
man and English Speaking Homes. School Years of 1332- |

1933, 1933-1934, 1934-1935. Elementary Schools

of Mott, North Dakota

Type of L Group B Group GC Group D Group ¥ Group
Home ‘ Per Cent Per Cent Per Cent Per Cent Per Cent
Hative A ) -

American 8.2% 26.% 51.8% 11.4% 2.69%
German

speaking 9. 4% 27.% 40.17% 16.5% 7.4%
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The records also show that of the total of 114 stu-
dents who failed of promotion during this same three year
reriod, sixty-four per cent were from'éerman speaking homes.
This comparison is made more significant by the fact that
though the children of German speaking homes were in the mi-
nority by a ratio of abeut two to three, ithey were prepon-
derantly in the majority among those who failed of promoition.
In this situation it is‘interesting to note, however, that
excep? in the year 1§34-1935, when the German speaking chil-
dren of the first grade were segregated and given special
instruction as described in Chapter 5, the very high percent-
age of failures smong the German children of the Ifirst grade
wes responsible to a large extent for the preponderance of
German children on the total elementary school failure list.
In the other grades the German children, while still in the
majority among the fallures, did not predominate t6 such &
marked extent.

In an attempt to determine the validity of teacher
markings as compared to objective date on the attainment of
the same group of 238 children that were tested for intelli-
gence and described in Chapter 2, the Mgtropalitan Lechieve~-
ment Tests were given this group in May, 1935. The Stan-
ford Achievement Tests were given grades five, six, seven,

and eight at the end of the first semester of the year 1933~

1934, but the results obitaimned were SO nearly in exact accord

with those of the Hetropolitan tests given the following year




that for the purpose of this study it is necessary to refer
only to the latter.

‘For the sake of simplicity the results of the achleve-
mant tests were tabulated in terms of grade eguivalents.
By way of explanation, a grade eguivalent of 5.5 indicates
that from the standpoint of accumulated knowledge of sub=
Ject matter the student receiving that figure on his test
had a grade age which should enable him %o do the work be-
ing done in the fifth grade during the fifth menth of school.

A comparison of the grade ages obtained from the
achievement tests shows ithe children from German speaking
homes to average two months behind the netive American chil-
dren (Table 4).

Table 4
Comparative Average Grade Equivalenta in General Aehievement
0f Children from German anlé English Speaking Homes,

Hott, North Dakota, 1935

Humbers and Grade Equivalents of Children Irom Following
Types of Homes

American German
Grade THumber Grsde RE¢uivalent Humber Grade quivalent
1 27 2.6 30 2.5
2 30 3e1 17 2.9
3 26 37 17 S.4
4 25 5.2 18 4o9
5 21 6.2 19 529

6 24 607 19 6o 7




Table 4 {continued)

Humbers and Grade Equivelents of Children from Following
Typres of Homes

American German
Grade NHumber Grade Equivalent Humber Grade EqQuivalent
7 27 8.3 9 7.9
8 20 8.9 . 9 8.7

It i8 necessary, beiore weighing the date in Table 4,
t0 point out again that the resulis in grades one and two
were undoubtedly influenced by the fact that.special in=-
struction was given the German speaking children of grade
one during the year 1934-1935. It must also be mentioned
that seventeen first grade children, itwelve of whom were
from Gérman speaking homes, who failed %o be promoted at
the end of the year 1933-~-1934 were gilven special instruc-
tion under s separate teacher during the following year
when they were "repeaters.” The gratifiying results of the
first grade experiment in class segregation according to
nationality are pointed out in Chapter 5, but because no
achievement tests had been gliven first grade pnﬁils at the
end of the year 1933-1934 it was impossible to messure ob-
jectively the success of the segregation of first grade re-
peaters the following year. However, that these repeaters
made more than satisfactory progress in achievement is prov-

en by the fact that they all attained better than average

mastery of the first grade subject matter and have since

made satisfactory progress in the second grade. The record




his room does not have a direct bearing on this study
of racial comparisons since the repeater room had five na-
tive American children in its membership. But the fact

that twelve of the sleowest German speaking first grade chil-
dren were given gspecial help by this nmesns would, without
doubt, result in the attainment of & higher average score
for the German speaking children than would normally be

the case (Table 4).

A éomparison of Table 1 in the preceeding chapter,
aﬁd Pable 4 of this chapier, will show a striking parallel
between the average intelligence guotient and the corres-
ponding average grade eguivalent in each grade. Whereas the
inferiority in intelligence of the German children iz con-
paratively uniform throughout the eight grades, their a-
chievement grade-ages are likewise ¢uite uniformly inferior.
It will alsco be noticed that the intelligenée differences in
each grade are, with the exception of the sixth grade, ac-

companied by a rather closely corresponding difference in

achievement.

s

The essentisl point to be brought out in the analysis
of the achievement test grade equivalents is that they do
not bear:out the assumption that the German children are
definitely or radically inferior in attainment. A4 retarda=~

tion of two months is not considered serious by most author-

s

ities on educational measurements. In fact, it is comsid-

ered statistically insignificant in view of probable error
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and the many influences militating against the accuracy of
any objective tésting device. That the children frcm German
speaking homes are, on the average, slightly behind the na~-
tive American children is guite plain, but there is no evi=-
dence in the test results to support the hypothesis accepted
by many teachers that the German children are irreparably
lacking in the ability to keep up with native American chil-
dren in school attainment.

The achievement test grade equivalents do nﬁt reveal
a8 noticeable majority of German speaking children to be so-
seriously retarded in schievemsnt &8 to cause thenm to predom=
inate among those who fail to pass their grades &% promotion
time. Since the achievement tests were given ian May, just
before the close of the school year, the strictly average
¢hild in the fourth grade, for instance, should have received
a grade equivalent of 4.9. For the sske of comparison, it
may be assumed that grade equivalents indicating & retarda-
tion of one-half of & school year, or five months, consti-
‘tutes a definitely serious deficiency and indicative of the
danger of failure to be promoted. 1II the grade eqﬁivalents
in each grade are isolated and compared by this arbitrary
standard there 1is found no significant tendency of the German

children to be deficient (Table 5).




Pable b

Comparstive Number of Children from German and English
Speaking Homes Having Achievement Grade Egquivalents
Showing a Retardation of Five Honths or Hore. El-

ementary Schools of Mott, North Dakota, 1935

Grade American German

1 0 1

2 | 2 1

3 2 1

4 0 3

5 & 5

6 9 3

7 1 1

8 ) 1
Totals ‘ 22 16

In the interpretation of the sabove table, it must be
remembered that of the 238 children tested for data to be
used in this study, 200 were native American and only 138
were from German speaking homes. Thus the German children
cutnunbered by a ratio of approximately three %o two. The
above table shows that of the thirty=-eight children five
months or more retarded, twenty-two were native American and
sixteen were children from German speaking homes. The ratio
between twenty=-two and sixteen is approximately three ito two,
which means that the percentage of students seriously retard-

ed is almost the same in the two groups.




Summary of Chapter 3

(L) The records of the Mott schools show that for

the years 1932-1933, 1933-1934, and 1934-1935 the numerical
gcholastic average of the children of German speaking homes
was 83 as compared with an average of 87 for the children of
native American homes.

(2) Of the aggregate number of students who failed
of promotion during the three year period mentioned above,
gixty=-four per cent were children of German speaking homes
despite the fact that they were in the minority by & ratio
of three to two. The German speaking pupils of the primary
grades predominated Iin the failure list to & much grester ex-
tent than those of the highef grades, suggesting s greater
language handicap in the lower grades.

{3) A tabulation of school merks under classifica-
tions of MA,"™ "B," BQ," YD, Y and "F" shows the German speak-
ing ehildren ranking slightly ahead of the native Americans
in the "A"™ group, about even in the."B“ group, and seriously
behind in the number placed in the "C," "D," and "F" groups.
The suggestion is made that the subjective element involved
in formulating school marks, coupled with the *tendency con
the part of the iteachers to assume arbitrarily that the chil=-
dren of German speaking homes are mentally inferior may be
responsible, to sonme éxtent, for the predominance of German
speaking students in the lower scholastic groups.

{(4) The above implication is given substance by the

fact thét objective achievement tests given at the close of




the school yéar 1934-1935 showsd the children of German
speaking homes to average only two months behind the native
American children in grade ages. Such a difference is not
statistically significant. PFurther support is given the im=
plication in paragraph 3 a?ave by the data in Table 5 of
this chapter which showsfthat no greater percentage of Ger~
man speaking children were five months or more retarded
than w;s to be found among the native Americans.

{5) T™wo experimental rooms, ithe one in which the chil=-
dren of Germen parents were given special instruction, and
the other in which first grade repeaters o¢f the previous year
were given special attention, probably helped to some exient
in preventing a greater number of very low scores among the
first grade German children. The average achievement score
of the Gerwman spe&king children in the first grade was no
doubt raised by this special instruction, and the entire
group of 138 children of German speaking homes was placed in

a more favorable light than would have been the case under

ordinary circumstancese.

e




CHAFTER 4

THE INFLUENCE OF THE LANGUAGE TFACTCOR

The language handicaep as & factor influencing the re-

sults of intelligence and achievement tests has been a point

upon which there has not been 2 complete agreement among au-

thorities on educstional measurements. Terman,lz for in-

stance, saye:

“"Limited acquaintance with the language employed in
the examination does not put the subject at great
disadvantage ¢ o o

Perman goes on to prove his argument by citing examples of

many cases where children with a very limited knowledge of
the Engliéh language made 2bove average scores I1n the Stan-
ford Binet Intelligemce Scale.

Yerkes,13 on the other hand, in his extensive testing
program for the purpose of establishing validity, reliabil-
ity, and national norms for his Point Secale ﬁor Hessuring

Mental Ability, found that the children of non-English speak-

ing families fell short by from five to ten per cent of the
scores obitained by their English speaking companions. He
points“out that "It is obviously unfair to judge individuals

from different nationality groups by the same standard."”

Sl

The Metropolitan Achievement Test Battery used in

121, M. Terman, The Intelligence of School Children

. ({Houghton Mifflin Company, 1919}, p. 66.
‘~ 13R. M. Yerkes, J. W. Bridges, and Rose S. Hardwick,

A Point Scale for Measuring Mental Ability (Baltimore, War-
wick and York, 1915), p. 66. ‘




this study contains sections each of which constitute &
specific test. These may be used separately for purposes of
testing for proficiency in each of the major branches of sub-
Ject matter common to the grade concerned. The language and
arithmetic sections of the Metropolitan tests given the 300
children from mative American and German speaking homes at
Hott were iscolated, and the results compared for the purpose
of determining the relative difficulty experienced by the
German children in verbal and non-verbal tests. The results
showed little significant difference in language and arith-
metic scoresg in elther of the groups. The children of Eng-

lish spesking homes, taking an average of the eight grades,

were practically egual in langusge and arithmetic ability. ‘ g
Likewise, the average of all the children of Germsn speaking H
homes shows but an insignificant difference between language
and arithmetic ability (Table 6]},
The results in grade one indicste that the children of
German speaking homes have more difficulty with lenguage than
with arithmetic. Although five months behind the American
children in language, they are but three months retarded in
arithmetic, -That such ghould be the case is not surprising
since by "lénguage“ in the first grade is meant, of course,
reading, spelling, and phonics. The noticeable difficulty

the children from Germen homes have with voeabulary upon en-

tering school has been referred %o repeatedly.

In the second grade the children of German speaking
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homes average one month ahead of the American childrem in
arithmetic and_two monthe bebind in language. Likewise, the
German speaking childrem in the third and fourth grades rank
considerably lower than the Americans in language than they
do in arithmetic. But in the fifth grade the retardation of
the German speaking children is no greater in language than
in arithmetic. In the sixth grede the German children aver-

age three mounths ahead of the Americans in language snd the

German children in the seventh and eighth grades zhow no

greater conparative retardation in language than in arith-

metic.
Table 6
A Conmparison of Hedian Grade Equivalents in Language and
Arithmetic of Children from American and German

Speaking Homes. Mott, FHorth Dakoia, 1935.

Grade Equivalents of Children irom Following Types oi Homes:

Grade American German
Language Arithmetie Language Arithmetic
1 2s58 2e7 2. Z2ed
2 248 2.8 2.6 2e9
3 306 - 4. - 343 3.8
4 6s1 Be BsC 4o9
8 6s5 62 Ged 6.1
& 609 7.2 7.2 7.9
7 8.5 8.4 8.2 7.9




These figures indicate a greater language difficulty

for the German children in the lower elementary grades,
while in the upper four grades the retardation appears no
greater in language than in arithmetic. The natural conclu-
sion wounld be that while the language difficulty is nowhere
indicated as a problem of seriocus proportions, the children
0l German spesaking homes enter school with some degree of |
linguistic hendicap. However, the handicap seems %0 be
gradually overcome during the first four years of school.
Thie conclusion is not in accord with the findings of
Jordan, 14 who tested 501 seventh and eighth grade children

in the Hinneapolis Public Schoels. ©f this groeup 129 were

American, 78 were of Horweglan speaking parents, 159 of

Bwedish speaking pasrents, 54 of Rumanian speaking parents,
and 81 were from homes where Russian or Jewish was the pre-
vailing language. He gave s series of objective tests, half
0f which were constructed in such & way as to lay great em-
rhasis on language ability, while the other half of the
series were based on such skills as memory span, number com=-
vrletion, geometrical forms and other drills specifically de-
signed to make the tests "non-language.” The results of his
testing showed & very decided superiocrity of the American
children in the language tes%s while in the non=-language

tests the Americans did little better than to hold their owne

l4p, @ Jordan, Hationslity and School Progress {Pub-

lic School Publishing Company, Bloomington, Ill., 1921,
PP 59"?5'




Jordan goes so far as to deny that there is any difference
at all between the innate abilities of the nationslities
uged 1n his study. He says:
"When a1l of these nationalities are fused inio an
American stock, and really assimilated, the disap-
pearance of language difficulties will carry with
it the disappearance of other marked differences
among the descendents of these children.”

Whipple,l5 in 8 summery of his resulis in the testing
0of students at the University of HMichigan, says of the lower
3ix per cent:

"m--geversl were students of foreign extraction whose

low scores must have been in & considerable measure
produced by & lack of ready command of English."

Richard D Allen,16

mede an invesitigation of Lfifty
children of American parentage and fiffy from Italian speak-
ing homes in Providence, Rhode Island. The two groups had
almost identical’school records; thelr chronological and
educational ages were practically the same; and in every way
it was evident that one group was.equal to the other in in-
telligences, A8 measured by the Stanford-Binet Scale, a
comparatively non-verbal test, the medlan I, Q. was only
slightly in favor of the American group. But when tested

by the Natiomnal Intelligence Tests, a more verbal type of

test, the average I. 4 of the American children was 103,

15Guy M. Whipple, "Intelligence Tests in Colleges and
Universities, "Twenty=-First Yearbook of the National Society
for the Study of Educaition (1922), p. 266.

165, p. Allen, and S. S. Colvin, "Mental Tests and
Linguistic Ability, "The Journal of Rducstional Paychology,

Yel. 14, {Janusry, 1923}, p. 5




while that of the Italian group was only 90. The explana-

tion is simple. The Italian children were put to an unfair
handicap in the National tests because of the stress placed
upon langusge skill.

It has already been shown in Table 6 that in the Het-
ropolitan Achievement Tests the children of German speaking
homes in the Mottt schools did not fare much better in the
arithmetic sections than in the language %est. In fact, fthe
German children did not show a perceptible retardation in
either language or arithmetic as compared to the American
children.

It might be argued that & comparison of Language and
arithmetic scores offers no valid means of ascertaining o
what extent language skill enters in as a factor, since the
arithmetic tests themselves may require conegiderable knowl-
edge of vocabulary for the interpretation of the problems.
In an attempt to throw further light on the language factor
as & determining influence upon the results of the Hott
tests, & comparison of the scores ﬁade by the children Ifrom
German speaking homes in the verbal and non-verbal sections
of the arithmetic achievement test was made. With the ex~-
ception of the first grade tests, the arithmetic sections of
the %etropolitan battery are divided into two parts: "Arith-
metic Fundamentals” and Arithmetie Problems.” The Funda-
mentals section requires no reading 8skill at all except a

knowledge of such words as "add,” "subtract,” “divide,“

"multiply," and other key words used in everyday arithmetic




routine and which every child could hardly escape learning.

These key words appear singly or in short phrases over the

exercises to be worked out by the student. Language skill
here is reduced practically to zero. In the "Arithmetic
Problems?® seﬁtion the objective is to test Tor skill in
arithmetical rTeasoning; hence the problems ére bound up in

wordy paragrsphs in which languasge and vocabulary skill are

certainly important assetes t0 succesgiul solutions.

As would be expected, the German children of the low~
er grades obtained lower scores in the verbal tests than in
the non-verbal (Table 7). But in consideration of the very
‘pronounced, and very obvious, linguistic difficulties the
childfen of German speaking homes-always have in the primary
grades, it is surprising thatAthere wae not an even greater
difference.

Table 7
Comparative Median Grade Equivalents of Children from German
Speaking Homes in Vefhal and Fon-Verbal Arithmetic

Tests. HMott, Horth Daketa, 1935

Median Grade Equivalents in Brades 1 to 8 1lnclusive in the
Followling Types of Arithmetic Tests:

Grade Humber Verbal Test Hon=Verbal Test
2 17 2.7 De 2
3 17 SeB 369
4 18 4.8 a1

5 19 6. 6.2




Pable 7 (continued)

Median CGrade Bquivalents in Grades 1 to 8 Inclusive in the
Following Types of Arithmetic Tests:

Grade Humber : Verbal Test- Non-Verbal Test

6 19 8. 7.8
7 9 7.7 8.1
8 9 9,1 9.1

The German children in the third andvfouith grades al-
80 experienced a greater difficulty with the verbgl section
than with the non-verbal part of the srithmetic test. Ger-
man children in grades Iive 1o eight inclusive, on the aver-
age, %ere less handicapped by language difficulties. In
grade six they apparently had lese trouble with the problems
than with the fundamentals. The better showing made on the
non-verbal test in the sévenih grade is made relatively un-
importent by the small number of German spesaking students in
that grade.

Summary of Chapiter 4

& éomparison of the scores made by American and Ger-
man speaking pupils in tests for language and arithmetic
2ability shows no significant difference in the abilities of
the two groups. Children from German speaking homes in the
first, second, and third grades, as would be expected, had
much better scores in arithmetic than in language. But in
grades four to eight inclusive the German children, on the
average, had no greater difficulty with the language tesis

then with the arithmetic tests (Table 6).




With the excention of the sixth grade, the Americsan
children ranked consistently ahead of the German speaking
children in the langusge tests, but the margin of superior-
ity was not great enocugh to be of great significance (Ta;
ble 6).

In comparing the scores of children from German speak=-
ing homes on verbal (problem type) and non-verbal (fundament-
als type) arithmetic tests it was found that the children in
the lower elemenbtary grades experienced the most difficulty
with the problems type. This suggests a language handicape.
In the upper elementary grades, the German pupils seemed not
%0 be bothered §articularly by the language regquirements of
the problems tests, indicating that the language factor
ceases to be a major problem after the first few years of

school.




CHAPTER 5

AN EXPERIMENT IN CLASS SEGREGATION
ACCORDING TO HATIONALITY

The seriousness of the problem of handling children
of Germsn speaking families in the first grade in the Mottt
schools has been referred to in.yreeeding chapters. These
children enter school with & serious langusge handicap
which precludes the possibility of their doing school work
orn & par with their American sveaking companions, at least
until such time has e;apsed &8s to make it possible for them
0 overcome their language difficulties. In Chapter 2, i%
has been suggested that in addition to & language handicap
these children suffer a lower guality of home nurture. This
places them at a disadvantage in the acquisgition of a s#tis—
factory sum 6f skills and factual information. In Chapter 1,
the injustices of heterogensous graupihg were brought out
and attention drawn to the amazing differences in the abili-
ties of children %o do specific tasks, even in homogeneous
groups. How much worse then is a classroom where not only
the indi#idual differences of a normal group exist, but imn
addition the differences which result from the admixture of
nationalities and the consequent veriations of linguistic
abilities and cultural background.

For many years the first grade groups in the Mottt
schools have been made unwieldy by the necessity of adjusi-

ing the classroom procedure to fit the slower students. The




glower pupils were, in the majority of cases, the children

from German speaking homes. Bright children were prevented
from making the progress their abillities warranted. First
grade groups were seriously retarded as a result of the awk-
ward situation.

The recérds of the Hott schools show that at the end
of the school year 1931-1932 twenty-two first grade chil-
dren out of a total firsﬁ grade enrollment of fifty-six had
failed of promotion. OFf the twenty=-two failures, gixteen
ware children from homes definitely German in all character-
istics. The %total number of German children in the grade
was twenty=-sixz a&s compared with thirty American children in
the same grade.

At the end of the school year 1932-1933, it was found
that out of a total of fifty-one children in the first grade
sixteen had failed. Out of the sixteen failures, eleven
were Irom German speaking hoemes. This preponderance of Ger-
man children among the failures was made more seriouns by
the faet that out of a total grade enrollment of fifty-one
there were but itwenty-one children who were Ifrom homes defi-
nitely German in language and customs. Thus while the chil-
dren of German speaking homes hnmbered only about forty per
cent of the total group, they were in the majority among the
failures by a ratio of sbout two t0 one.

During the school year 1933-1934 seventeen children

out of & total first grade enrollment of fifty-itwo failed to




be promoted. Of these seventeen failures, twelve were from
German speaking homes. Here azgain the German children were
outnumbered thirty to twenty-two. Tet they dominated the
feilure list by & ratio greater than two 10 one.

The abrnormally large percentage of total failures,
and the radical predominance of the German children on the
failure list, was indicative of some very serious difficul~
ty causing the retardation of these pupils. The unfortun-~
ate circumstances which neeessitaﬁed the instruction of
children of both American and German spesking families in
the same large groups was felﬁ to be the basic cause of the
retardation. There was clearly & need for the separate
handling of these two groups.

In order to meet this need, provisiens were made for
a separate first grade room for children from German speak-
ing homes. At the beginning of the school year 1934-1935
e teacher was selected on the basis of special qualifica=-
tions to handle an abnormal group of this kind. Especisal
care was taken to provide an atiraciive réom where many pic-
tures interesting to children, window decorations, brighi-
ly colored wall illustrations, and other things of interest
0 children abounded. The brightly lighted room had new
desks, new kindergarten chairs snd tables. It was believed

thet by providing an atiractive environment for these chil=

dren their school 1life would be made more pleasant, and

their interest in school work stimulateds




Forty children entered the first grade in the fall of
1934. 01 these, eighteen were found t0o be from homes where
German was spoken regularly in deily conversation and whose
background was deflnitely of the German type. These were
segregated and placed in the special room. The remaining
twenty-two children went into the regular first grasde. The
seventeen children who faileq to be promoted Irom the first
grade of the preceding year were placed in & room where "re=-=
veaters” of the first énd_second grades were given sevparate
instruction.

’The tencher of the experimental room began her aittack

on the problem by atitempting & dimgnosis of the pre-school

training and achievement of the children. She found an amaszs=

ing deficiency in the knowledge of what would normally be
called familiar things. Few of thé chilaren knew anything
about objects not common to homes where only the barest
necessities existed. It was surprising to find that only &
few of the eighteen children recognized pictures of such an-
imals as the bear, fox, elephant, lion, and others which
most children learn about in their picture books Dbefore eun-
tering school. In mechanical abilities they were slso re-
tarded, being very much below average in the ability to

draw simple diagrams or to do such simple activities of the

primary room as using scissors, placing letter cards in &

row, coloring simple diagrams and illustrations with eray-

ons, or doing other tasks requiring an elementary degree of




deftness with the hands. EBverything pointed 30 an absolute
absence of any pre=-school training or activity in mental or
mechanical pursuite.

The firet step in the training of these children was
t0 provide for them the necessary illustrative materials to
allow for a broadening of their knowledge of familiar ob-
jects. PFrom the many magezines collecited the children cut
and mounted common objects, animals, flowers and birds.
Brightly colored Blacks, colored sticks, window silhouettes,
picture posters, parquetry blocks, and other devices of in=-
terest to children were provided.

During the first 8ix weeks of the term much time was
taken for handiwork and drawing. The walls of the room
soon became covered with exhibits of drawings, posters and
cub=outs, while progress charts encouraged a diligent ef-
fort on the part of each pupil %o accomplish as much as pos-
sible.,

Formal discipline was at first relinguished in favor
of a free, cooperative atmosphere in which the children were
permitted to intermingle, work together, aud compare re-
sults. The tescher tried to act in the capmcity of Iriend
and counselor rather than a9 & hard itaskmasier. By this

means, 1%t was possible to counteract the backward, inferior
attitude characteristic of so many of the small children
from the German spesking homes. The opportunity thus af-

forded for self expression and freedom of activity created




s feeling of self reliance and confidence. Toward the close
of the first semester, however, it was found necessary to
remove some of the laxity in discipline in favor of & more
orderly and intensive activity in reading, writing end anun-
ber work. |

One of the most interesting phases of the work in
this exzperimental class ﬁas the effort made during the first
and secona six-weeks periods to acquaint the children with
the simple ZEnglish used in ordinary childhood conversation
and alonz the lines of the English used in beginning read-

" ing. It wes for this reason, as well as to0 instill ease and
confidence in the children, that they were at first allowed
much freedom for conversation and intermingling. The teacher,
of course, directed this conversstion as mueh as possible.

An expension of vocabulary was encouraged and a constant ei-
fort made to broaden speech ability.

Reading shared with speech practice and creaitive ac-
tivities during this early period to take up practically the
whole #school day. Writing was given some time, buil number
work was postponed until late in the first semester. In
reading, the major objective was thoroughness. All objects
in the room were lsbelled with small cards printed with a

stamp printing set. This enabled the children to associate
the words with the objects as they were taken up in the

reading books. Proceeding slowly, the children at first

memorized the simple words of the preprimer by means of




i
0

flash card drills. HMuch time was speni in discussing the
stories after they had been read. Thus, by a rate of prog-
ress not tco rapid for their abilities, the children ai-~

fected & complete mastery not only of their reading vocabu-

lary but of the thought content and power of self expression
concerning it.

On Fovember twentieth the Piantner-Cunningham Primary
Mental Test was given this group of children as well as %o
the regnlar first grade room. The results showed the Ger-

man children in the experimental room to have an averasge

I @ o0f 87 while the children in the regular firsi grade

had an average of 106. The difference was’nat surprising
in view of the known retardation of the German children in
the knowledge of familiér things and their obvious defic-
iency in mechanicel deftness. No doubt the language handi-
cap also affected the results, not in reading and writing,
since neither were required in the test, but in understand-
ing the speech of the teacher in her dictation of direc~
tions. It was felt at this time (November twentieth) that
the children were guite able to speak and understand sim-
vrle conversational English, but there were a number of

words in the Manual of Directions, out of which the teacher

dictated the test proceedings, which probably were new %o
some of the children, and which no doubt contributed to the
lowness of some of the scores. The seriounsness of the dif-

ferences beitween the average 1. G.'s was made less signifi-




cant By the fact that two German children received I. W
ratings of 44 and 50. They were able to comprehend but a
small part of the testing procedure. These two very low
scores brought down the average of the class so perceptibly
that it does not express the true intelligence level of the
group {Table 8).
Table 8
Comparative Disitribution of Intelligence GQuotients in
Experimental First Grade and Regular First Grade,

HMott, North Dakota, Hoveaber 20, 1935

Distribation OF L. G-'S in Each 0f the Following Grades:

I. Q. Experimental First Grade Regular First Grade

44 - 49 1
50 = 54 1
55 = 59
60 = &4
65 = &9
70 = 74
75 - 79
80 - 84
85 - 89
90 - 94
95 - 99
100-104
105-109
110=-114
115=-119
120-124
125-129
130~-134 1

o 0 . 0 =
0

OGO

After the Chrisimas heolidays intensive work was begun
on number work to overcome the neglect of this portion of
the work during the first twelve weeks. At this stage the

children developed rapidly in their work in arithmetic. At

the close of the first semester they had done nothing but




learn to count to ten. By the end of the twenty=-fourih
week they could count to 100 and add simple digits, the sum
of which did not exceed ten. At the close of the year their
arithmetical ability, while slightly below the average of
the regular first grade, was considerably above normal for
first grade children (Table 11).

After the vacation period intensive reading was
stressed and more attention given to speed. It was inter-
esting to note that the German children in the experimental
room Were fTive weeks behind the regular first grade room in
finishing their preprimers, a month behind in completing
their primers, only three weeks behind in finishing book
one of the basic series, and at the close of the year had
completed one and one-hali supplementary readers in compar=
ison with the two and one-half covered by the regular first
grade. To the casual observer the German children read as
well as the children in the regular first grade. 3But they
were unable to read as much material because of lack of
time caused by the slow reading procedure of the first half
of the year.

The Metropolitan Achievement tests were given all
grades on May twentieth. The results in the two first grade
roomns diseussed here showed an average general achievement

grade equivalent of 2.4 for the German children in the ex-

perimental room and 2.6 for the children of BEnglish speaking

homes in the regular first grade. In consideration of the




fact that both averages are very satisfactory, the compara-
tive retardation of the German spsaking children was nod
significant (Table 9).
Table 9
Comparative Distribution of Genefal Achievement Grade
Equivalents in Experimental First Grade and Regular

Pirst Grade, Hotit, Horth Dakota, Hay 20, 1935

Distribution of Grade Equivalents in the Following Grades:

Bxperinmental Regular

Grade Eguivalent First Grade First Grade
1.2 = 1.5 1

1-4 et 105

ls6 = 1.7 2 1
luS - 109 2 1
2.0 = 2,1 1 2
2;2 - 2o

2ed = 265 5 2
2.6 = 207 5 4‘
2.8 = 2,9 2 7
T = 3ol 2 4
3.2 = 3,3 1

In reading, the children in the experimental room had
an average grade equivalent of 2.2. The regular first grade
had 2.5. Here the suggestion of language difficuldy is mani-
fested in a slight degree, but fthe small gap between the av-
erages is indicative of gratifying progress in view of the
extreme language handicap evident at the beginning of the
school year {Table 10).

Table 10
Coﬁparative Distribution of Heading Achievement Grade
Equivalents in Eiperimental First Grade and Regular

First Grade, iMott, North Dakota, May 20, 1935




Table 10 [continued)

Distribution of Grade BQuivalents in the Following Grades:

Experimental HRegular

Grade XZguivalent First Grade First Grade

08 - 0-9 ) l
1.0 o= lvl
1.2 = 1.3 1 1
1.4 = 105 l
1'6 - 107 3 l
1.8 - 1.9 1
2.6 bl 201 1 g
2.2 bl 2-3 2 4
2ed = 2.5 2 1
2.6 - 2-7 l 5
2.8 = 2.9 4 1
3s0 = 3.1 1 5
JeZ2 = 3.3 &

In arithmetic the average grade equivalent in the ex-
perimental room fell short of the reguler first grade aver-
age by only one month, the former being 2,6, the latter, 2.7.
Tha+t +the children of German speaking homes in the experi=-
mental room were not seriously behind the American speaking
children is apparent &t & glance (Table 11lj).

Table 11
Comparative Distribution of Arithmetic Afhievement Grade
Equivalents in Experimental First Grade and Regular

Pirst Grade, Mott, Horth Dakota, Hay 20, 1335

Distribution of Grade EBEqguivalents in the Following Grades:

BExperimental Regular | |
Grade Equivalent First Grade First Grade | |
1o6 = 1.7 1 ;
le8 = 1.9 3 1
2.0 = 2,1 2 2
22 = 263 1 1
204 - 2.5 1 l
2'6 hid 207 1 2




Pable 11 {continued)

Distribution of Grade Equivalents in the Following Gradess

Experimental Regular
Grade Eguivalent Pirst Grade First Grade
2e8B = 2.9 3 9
3.0 = 3.1 4 3
328 = 3.3 2 2
304: = 3-5 1

The most gratifying feature of this experiment in
segregation according to the presence or absence of language
difficulty lies in the promotion figures. As explained at
the beginning of‘this chapter, there were twenty=itwo fail-
ares in the first grade in 1931-1932, of which sixteen were
children from German speaking homes. Sixiteen first grade
children failed in 1932-1933, of which eleven were of German
extraction. Seventeen firsi graders failed in 1933-1934, of
which twelve were irom German homes. During the school year
discussed in this chapier, and during which the experimental
room for c¢hildren with & langusge handicap was conducted,

there was & totel of four failures in the combiased firss

grades. Of the four, one was a child of English speaking
parenis and attended the regular first grade. The oither
three were children of Gernan apeaking parénts and were men-
bers of the experimental first grade. An examination of the
distribution of achievement scores in Table 9 will show that
the judgment of the teachers in the determination of promo=-
tions and failures ié'borne out by the tests. The three

feilures in the experimental room were the children whose




8cores were the three lowest on the achievement tests, and
the single failure in the regular first grade had the lowest
test score in his room.
Summary of Chapter 5

During the school year 1934-1935 the first grade in
the Hott, Horth Dakotsa, schools was divided according to the
nationality of the pupils. Twenty-two netive Americen chil-
dren were placed in the regular first grade and the eighteen
children of German speaking parenits were placed in an exper-
imental room in charge of a special teacher. A procedure
especially designed to overcome quickly the language handi-
cap 0f the children in this experimental room was followed.

On Hovember twentieth, after the lapse of enough
time %o allow the foreign children to learn rudimentary
English, the Pintner-~Cunningham Primary HMental Test was give
en both sections of the first grade. The results showed the
German children in the experimental room 1o have an average
I. §s of 87 while the children in the regular first grade
had an average of 1l06. Since the test was glven early in the
vear, it is likely that the known deficiency of the German
children in prescheool 4$rsiuning, their lack of mechsnical
deftness, and their language handicap, conitribuited to the
1owﬁess of their aversge score.

The Hetropolitan Achievement Tests were given boith

sections of the first grade on ¥May twentieth. The average

grade equivalent for the children Ifrom German speaking




homes was 2.4. The native American children in the regular
firet grade had an average of 2.6. The superiority of the
American children was hardly pronounced enough to be signif=-
icant. In view of the serious achievement difficulties en-
countered by the first grade children of German speaking
parents in previous years the success of the experimental
room was proved by the achievement tesise.

To determine the comparative abilities of the two
groups in language and arithmetic, the scores of the two
rooms in these sections of the test were tabulated and com-
pared. In reading, the foreign children were behind the
Americans by three months. In arithmetic, they were one
month behind. The logical conclusion of this comparison
wonld be that the Germen spesaking children had, to an appre-
ciable extent, overcome their language difficulties.

During the year this experiment was conducted, there
were but four first grade children who failed to be promoted.
One of these was & child of native American parenis; the oth-
er three of German speaking parents. Compared with twenty-
two first grade failures in 1931-1932, of which sixteen were
children of German speaking homes, 8ixteen first gr&dé fail=-
ures in 1932-1933, of which eleven were German, and Seven-
teen failures in 1933-1934, of which twelve were of German

extraction, the success of the segregation of foreign c¢hil=-

dren for special instruction was given further proof.




CHAPTER 6

THE HOME LIFE OF THE TYPICAL GERWAN-

RUSSIAN IMMIGRANT FARMER

Ls a part of this study the author visited thirty

homes o0f the children classified as German. Ho conscigous

attempt was made to select the homes of the lowest order
among these people, but it is true thaﬁ the places visited
Wwere selected as being typical of the immigrant farmer
whose characteristics and mode of living remain very much
the same &8s those of the 0ld World peasant. The following
description of the personel traits and living conditions of
these farmers is probably not typical of the entire 138
German pupils discussed in this study because the more com-

pletely Americanized German families were omitted Irom the

list. But the descriptions do show the circumstances sur-
rounding the truly German immigrant type of pecple living
in Hettinger Couniy. |

In our visits to the homes of these people the
dw;llings were found to be predominately small, someiimes
with hard packed dirt floors, and usually with no facili-
ties for either comfort or privacy for individa&l members
of the family. Some houses were constructed of adobe, =
sun-dried clay which is usually whitewashed, but the sur-
face of which becomes disintegrated and weather beaten &af-
ter a few years. Three of the homes visited had house and

barn built into one building with a doorway leading direct-




ly from the family living quarters to the siable. Apparent=-
ly no care was taken in such homes %0 keep the swine and
barnyard fowl from using both house and barn. In one case
visitors were asked to remain outside while a small pig and
several chickens were ejected from the living room.

On the other hand, & few more prosperous iandividuals
had large houses, sonme ¢f which were kept scrupulously
clesne. It was noticeable, howevaf, that these large, clesn
houses were almost always conspicuonsly lacking in furnish-
ings. In no case, even at the farms where tractors, auio-
mobiles, expensive barns snd outbuildings bespoke prosper-
ity, were the homes comfortably furnished. Floors éere
bare and well scrubbed; walls were also unadorned except for
an oceasional religious picture or the likeness of an ances-
tor. It was extremely rare to find upholstered furniture,
comfortable easy chairs, davenports or lounges. Straight
baeked; hardwood chairs, an occasionel wooden rocker, and,
in many cases, benches for each side oI the dining table
were found.

German immigrant farmers believe in the advantages
of large families. The duestionaire given to eighty-eight
pupils in the upper grades of the Mott schools, described
later in this chapter, shows an average of eight children

to the family among this class of people. Family groups

numbering eight to twelve were found living in & one-room

house. Other families of the ssme size were found living




in two rooms, while only a minority had sufficient room to
allow for segregation of the children into bedrooms accord-
ing to sex and age. Frequently four children were report-
ed to be sleeping in one bed. In 2ll but a few cases, 1t
was apparent that the children of these families had no op-
portunity for doing school work at home unless in company
with the entire family around the living room table. As &
matter of fact, if a recom had been available for privacy,
it would still be impossible for the children to use 1it,
because in practically every case no central heating plant
was present. In winter only the living rocom, heated By &
stove, and the kitchen, heated by a coal range, were usable
for other purposes than as sleeping guarters in even the
most progressive families in this group.

The housekeeping in about half of these homes was in=
describably careless and filthy. Floors in many cases were
covered with an accumulstion bf kitehen refuse, droppings
from the diniung table, cigarette butts, tobacco, mud, and
even the manure of the barnyard fowl. Apparently these peo-
ple give no thought to ventilation. The stale air and
household odors have & nauseating effect on persons not ac-
customed to the lack of fresh air.

The older members of the family assume an attitude
of coarse cordiality toward visitors. They are naturally
sociable. Within theilr own colonies they congregate in

large numbers each Sunday at the community church {(they are




practically all Catholics) after which friends and neigh-
bors assenble &t one of the homes for an aiternocon's sccial
gathering. To the accompsniment of bolstercus converssation
and much drinking of homemade liguor, they indulge in about
the only type of amusement they know.

Many of the older members of the families are entire=-
ly illiterate. Some cannot write enough to sign their
nemes. A large number of the women wear the Htraditional
black shawl which is used %o cover the head as well as the
bodye.

The attitude of husband toward wife i1g¢ in keeping
%ith the attitude toward the children. These farm women
are burdened not only with the chores of the household but
with the problems of canning large supplies of fooeds, cut-
ting up and processing of animals buichered on the farm,
the meking of butter, cheese and saaé, and the responsibil-
ities of ecaring for swine, chickens, turkeys and gardens.
On shopping expeditions to town, the men habitually spend
the aftérnoon at & beer parlor playing cards while the wom-
en make the purchases, load the car or wagon, and then waii
petiently until late evening for the husband to emerge from
the saloon.

It was difficult to converse with a large number of

the parents in these German-Russian immigrasnt homes hecause

of their inability to spesk English. While all were able

to understand some English, their replies needed transla~-




ting by the children of the family. Always cordial to vis-
itors, the older members of the family are recepiive to
suggestlons concerning school progress and remedial work for
their children, but their cooperative attitude is only a
pretense stimulated by a desire to be amiable. At heart,
they have only & passive and superficizl sympathy for edun-
cation beyond the rudimentary stage. They are outspoken in
their assertion that children should be raised to furnish
labor for the farm, and eventuaslly to take over the family
farming interests. It seems to the ovserver from the out=-
gide that their attitude toward their children is entirely
mercenary and without devotion. This statement, is, of
course, & general one and not meant to apply to all. The
writer has seen numberless ceses Where children needing
medicael attention were ignored by the parents even after
having the matter called to their attention. The discovery
of weak eyes, adenoids, diseased tonsils, malnusrition, de-
cayed teeth, or other serious matters of health needing cor-
rection is often received with & shrug of the shoulders and
no attempt made to have the matter corrected. Small chil-
dren who have great distances to walk to school are often
sent forth on days so cold that it is obviously unsaie to
attempt the trip. During the coldest days of winter the

safety of these small children walking to school is one of
the major problems of the administrators of the school. In

many cases, the financial inadpility to provide for the




health and safety of the children is probably the explana=-
tion of this rather amazing indifference, but in many cases
it must be admitted that ignorance, prejudice, and adherence
to traditionsl superstitions and fsllacies are causes.

Bducation beyond the first five grades of the elemen-
tary school is looked uvon as a waste of time by many of
thege immigrant people, and the children who do attend be-
yond that stage usually do so pecause of the child's own inp-
sistence, the compulsory school laws, or the lack of work
on the farm. Ocessionslly s youth freom such & family man-
ages to atiend zn institution of higher learning. Usually
he makes an excellent record. It 18 noticeable that the
children of this class of people who have intelligence and
the will o progress are ususally far more diligent and per-
sistent than the average. Several from Hettinger County
have distinguished themselves in higher educafion and have
gone on to financial sucecess. But the rank and file of the
youth of this sect seem resigned te the belief that the op-
portunities of the outer world are for the benefit of the
more fortunate classes. The greater part of them eventually
settle down on the farm of their parents, or on one nearby.
The girls usnally marry neighboring farmers.

The personal uncleanliness of both parents and chil-

dren included in this German-Russian peasant group is al-

most unbelievable to those not familisr with them. It is &

facetious contention among teachers in the Mottt schools




thet some of the children from these homes are "sewed into
a suit of woolen underwear in the fall and not liberated
antil late spring.” If this is not literslly true, 1t might
well be, Bince many of the children in the schoolrooms show
no evidence of ever having a bath during the winter months.
Their hands, arms and necks actually have the appearance of
having & dirty incrustation over the skin. The body odors
of such children are, 0of course, very offensive, and an af-
tempt has been made at the schoels to provide shower bathe-
;ng facilities for them., But it has been found that the
clothing worn by the children is to permeated with perspil-
ration, dirt, and offensive odors that the bathing eifects
little, if any, improvement.

That this tendency toward physical uncleanliness has
a direct effect on the health of these childrén is clearly
reflected in comparative attendence figures. The group of
138 children of German speaking homes (Chapter 2) had a per-
centage of attendance for the school year 1934-1935 of
91.1 per cent. That of the American children was 94.8 per
cent. This comparison is made more significant by pointing
out that the children of German immigrant parents, and oth-
ers having an uﬁsatisfactary standard of living sre, in
practically every case, rarely absent irom school except‘for

the very necessary causes. It is & well known fact among

the teachers in the Mottt schools that the parents in homes

of low estate are the most anxious to shift the care of




their children to ithe school whenever possible. Crowded
homes and the burden of many children create a8 situation
where ithe harassed parenis parmit children to attend school
in spite of bad colds, skin eruptions, fevers, and even in-
fectious diseases which do not entirely incapacitate them;
Unnecessary absences are far more prevalent smong
the children from satisfactory homes than among those fronm
less'satisfactcry homes. Excuse slips, used at the schools,
are sent home with each child afiter every absence. The
8slips require that the cause of the absence be lunserted by
thé parent signing it. The files of excuse slips, kept by
esch iteacher, show conclusively that the children of the
less fortunate families are absent for causes other than
sickness t0o a much smasller extent than those of the more for-
tunate femilies. In the high scheool, however, the case is
reversed. During the season of the year when exira labor
is required on the farm the boys of this group are kept out
of school, or required to quit schoel for the balance of
the term. Thus we have the strange paradox of & people ov~
er=-anxious to send children t¢ school when they are of no
material use at home, yet entirely without conscience in
taking them out of schoel for seliish reasons. But among
the children in the elementary school only a very serious

illness keeps them at home, and the attendance figures giv=-

en aho#e would tend to show that serious illnesgses attack

the ehildren of these families oftener +than the o¢thers.




Undernourishment probably has its effect on the
health of these children. It was found difficult to deter-
mine the exact foods used in the average diet among these
immigrant people because foods used at specific times vary
with their availabillity and costs In general, there seemed
t0 be little regard for the princivles of correct diet.
White bread, vpotatoes, snd pork comstitute the daily food
regimen in many of the homes during the winter months,
‘with only an occasional variation. In guestioning about
two dozen children of German immigrant families in the
first and second grades ithe fact was brought out that most
of them have only plain white bread and coifee for break=~
fast. In observing the contents of the lunch pails broughi
to scheel by these children during the year, it was found
that each pail invariably contained but a single bread and
butter sandwich. Rarely was there fruii, cheese, meat, or
salad, never & thermos botitle containing & soup or hot
chocolate. In a few instances, 1t was found that parents
made & practice of giving each child five cents with which
to buy a candy bar for lunche

411 ¢hildren in the Hott schools were given & dental
exemination during the month of December, 1934, by & com~
petent local dentist. Disregarding the minor dental defic-

iencies of average children and speaking only of the ser-

ious cases of tooth decay and malformation, the results of

the examination showed that of the 370 children examined,




thirty=nine were in serious need of dentel attention.
Twenty=three of the thirty=-nine were children of German im~
nigrant farmers. Remembering that the children of German
families are in the minorifty in the Mottt schools, a ratio
of two to three, the fact that over half the children with
bad teeth were members of those families would indicéte
thet the German immigrant farmer does not pay enough at-
tention 10 dental care for his children. It would alse in-
Gicate that diet may contribute to the decay and mslforma=-
tion of the teeth of these children.

In January, 1935, the Womant's Club of the c¢ity of
Mottt announced its readiness to pay the cost of providing
glasses for the eight school children whose vision was
most faulty and whose families were the least able to fi~
nance the purchase of glasses. Through the cooperation of
the county nurse and a local optician not only the eyes of
the school children were examined but they were also given
s complete physical examination. Only three of the eight
children provided with glasses as the result of this Droj-
ect were from the German immigrant families, but 1t is es=-
pecially significant that of the nineteen gchildren showing
definite attributes of malnutrition two=-thirds were mem-

bers of the group of 138 children of German immigrant fami-
lies discussed throughout this study.
A guestionaire was submitted to 88 junior and senior

high school students from German speaking homes in an ef-




fort to secure a sampling of data concerning the education-
al facilities in the homes of these people. TUpper grade
students were selected to be gquestioned becsuse it was feli
thet the snswers would be more accurately and intelligent-
ly given than they would by the younger children. The
gquestions assked were as follows:

1. THane

2e Age

years months

%« Where were you born?

4., VWhere was your father boran?

5., Where was your mother born?

6. Does your family speak any other language than
English in home conversation?

7 If so, what language, and to what extent is it
nsed in your homevy

8. Did you learn to speak German before entering
school?

9. If your family spesks a language other than
English in the home, say whether or not it has
hindered you im your high schoel studies

10, Did it hinder you in the primary grades?

11. Do you have & radio &t home?

12, Do you take a daily newspaper?
Feekly?

13. In what langunage is it printed?

l4. Do you have & dictionary &t home?

15, Do yow heve & set of encyclopedias at home?

16, Estimate how many bocks you have in your
home




17. Have your parents helped you wiith your schogl
work since you first started to school?

i8. If so, to what extent?

19, When you study &t home do you do s¢ in private
or do you work im the living room?

20. How many brothers and sisters have you?

21. What magasines do your family subscribe o at
present?

The guestionsire was given %o all junior snd senior
high school students (233 pupils| and from that number ihere
were eighty-eight who answered question number 8ix in the af-
firmative. It is with these eighty-elght students whose
home conversation was either wholly or in part ian the German
language that this study is concerned.

The eighty=eight answered queafion&ires showed that
thirty~-eight per cent of the students had parents both of
whom were born in Germany. The parents of twenty-four per
cent were both bormn in Russia. ZEight per cent had one par-
ent born in Germany and the other in the United States;
twelve per cent were of perents born in Hungary; eight per
cent were half Russian and half American; and ten per cent
had native American parents whose language continued to be
German.

About twenty per cent of ihe students confessed that
their parents spoke Germen exclusively in home conversation.

Approximately fifty per cent said that German was used "a

little™. Sixty-seven per cent stated that they had lsarned
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the rudiments of the German language before starting to
gschool; the other thirty-three per cent answered "ne™ 1o
guestion eight. Only twelve students believed that having
learned %o speak German before entering school had handi-
capped them in the primary grades; tenm thought that the
deminance of German speech in the home had a detrimenial
influence on their scholastic progress in high school. Fif-
tyQ@ix reported the presence of a radio in thelr homes,

while thirty-two were from homes without radios. Only thir-

ty two had the advantage of a daily newspaper, but most of

the reme&ining fifty-six students had a weekly newspaper at

home. 4&l1ll the dsily newapspers were printed in ZEnglish,
but seventy per cent of the weekly papers were in German.
A1l except four had a dictionary of some sort in the home,

but only five had encyclopedias.

According %o the pupil's estimate, there was an aver-
age of forty-nine books per home, although, when compared
with observations mede by the author in thirty typical Ger-
men immigrant homes, this estimate is probably an exaggera-
tion. Fifty-four stated that their parents helped them

"some™ with school work, twenty-four received no help at all,

and eight reported that their parents helped them & great

deal. Sixty-three said that they studied in the family, liv-

ing room, &and it is quite unlikely that many of the remain-

der actually have & satisfactory private place for real

study. According to the answers %o the last guestion, %Hhe




great majority of magazines subscribed to in these homes
are farnm journals. HNews magazines, and others of grester
educetional advantage, were listed by only seven of the

students.




CHAPTER 7
SUMMARY AND CONCLUSIOHS
The problem of handling children of the foreign born
in the schooles of Mett, Worth Dakota, has been clarified teo
8 gratifying extent by the deta contained in this study.
In the past, children of foreign stock have been known to be
deficient to some extent in school attainment, but the true
extent of their deficiency has never been known. Teachers
have assumed that these children are inferior in intelli-
gence, and it has been slleged that such an assumption has
resulted in subeconscious discrimination against them. TFor-
eign children in the primary grades have always been a
problem in the Mottt schools, because, when placed in the
same grade with native American children, their language
hendicap and lack of preschool $training makes it impossible
for them to keep up to the pace set by ithe English speaking
pupils. Conversely, it is unfair %o the Americen children
if the rate of progress is set within the ability of the
foreign group. |
This study has sought to answer the follewing gques-

tions which have persisted in the minds oi the teachers in
the Mottt schoolsas

1. Are the children of the German-Russian-Hungarian

immigrants in the Mottt vicinity as intelligent as those of

native Americsn parents?

2. Do the children of foreign parents rank behind the




American children in achievement as measured by achievement
tests?

%, How do achievemeni test scores compare with teacher
estimates of progress as shown by the records of school
narks?

4o To what extent does the langnage factor affect the
comprehension of the German pupils?

5. Would the isolation of the German children of the
first grade into & separate classroom, under special in-
structional procedures, result in & éarked improvement in
achievemen®t?

6. What is there about the home enviroﬁment of the

tterman children that may contribute to their scholastic

difficulties?

In an attempt to answer the firsi gquestion above, the
Pintner=-Cunningham Primary Mental Test was given the chil-
dren of grades one and two, and the 0%is Group Intelligences
Scale to grades three to eight inclusive, a2t the beginning
of the school year 1934-1936. Only the scores of 138 chil-
dren from homes definitely German in language and customs,

and 200 children of native American parents were considered.

The tests showed that the average I. G. of the 138 German

children was 96; that of the 200 American children, 103,

I+t has been suggested in Chapter 2 that in view of the fact

that an average I. Q. of 95 does not indicate a seriouns

mental deficiency, and that an average I. &. of 103 is above




the nationasl norm, the seven point comparative retardation

of the CGerman children is not statistically sigunificant.

The language handicap could not have sericusly aif-
fected the test results since the primary tests were en=-
tirely of the picture=-symbol type and in the other grades
the language requirements were so elementary that it would
be absurd to0 assume that even the poorest student would
fail 40 understand the printed direction. The suggestion
has been made that the lower quality of home nurture af- f g

fected the success of the German children in the tests.

The lack of cu;tural and intellectual activity in the home
is undoubtedly reflected in the child's failure %o acguire

the skills and mechanical deftness necessary to¢ write a

good test of any kind. The fact that the first grade Ger-
man children averaged eleven points behind the American

children in the same grade supports the suggestion that the
lack of preschool training in mechanical skills and factual

information had something to do with the lowness of the av-

erage of the German children. A pleusible conclusion would
be that while the average I. & 0f the German children was
seven points below the native American average, their de-

ficiency was not serious enough 10 be taken a8 positive

proof of their mental inferiority.
Comparative Achievement of the German and

English Speaking Pupils

At the close of the year this study was made, the




Metropolitan Achievement test balitery was given all elemen-~
tary grade children. The children from German speaking homes
averaged only two months behind the American pupils iun grade
ages, taking the aversge over the eight grades. The tests
also brought out that there were no more German speaking pu-
pils five months or more retarded than there were American
children.

When thrown into competition with native American
children in & mixed grouping the scholastic difficulties of
forelgn children in the first grade are beund to be in-
creased. Instructional procedure designed for average pu~
pils in such a hebterogensous group makes it impossivle for
the less favored foreign children %0 keed up. Thus the two
experimental rooms, the one in which the children of German
parents were given special instruction, the other in which
first grade repeaters of the previous year were given spec-
ial athention, ncbdoubt helped the first grade German‘chil-
dren in their achievement average. The conseguent raising
of the achievement average of the German children in the
first grade would be reflected in 2 higher average for the
entire group of German pupils

A Comparison of Achievemeﬁt Test Scores
With the Record of-Scheol Harks

Phe records of the WMottt schools show that for ithe

three years previous ito the one in which this study was

made the numerieal scholastic average of the c¢hildren from




German speaking homes was 83 as compared with an average of
87 for the children of native American homes. A Iurther ex-
amination of the records ahoﬁed that of the aggregate number
of students who failed of promotion during the same three
year period sixity-four per cent were children from Germsan
speaking homes. This predominance of failures among the
German speaking pupils is increaaeﬁ in conegideration of the
fact that they were in the minority by & ratio of approxi-
mately three to two. The failures among the German chil=-
dren of the first grades during this period were S0 numer-
ous that there is an indication of a severe language handi-
cape |

As stated before, the achievement tests revealed no
more Germen children five months or more reitarded than
there were Americen children. Thus the tests do not corrob-
orate the validity of the many failures among the German
children as shown by the promotion figures of the previous
three years. The implication is made here that the German
speaking children are, in many cases, the victims of an un-
meaning discrimination on the part of teachers in the de-
termination of promotionse.

Phe Language Facior
In tests for language and arithmetic ability, the

German children in the first grade ranked five months Dbe~-

hind the American children in the former, and three months

retarded in the latter. In the grades above the first, the




German children, while slightly retarded in both launguage
‘and arithmetic, had practicelly no more.difficul%y with the
language tests than with the arithmetic.

A comparison of the scores of children from German
spesking homes on verbal and non=-verbal arithmetic tests
showed that the children in the primary grades had more dif-
ficulty with the verbal tests {problem typel. This suggests
2 langudge handicap. In the upper grades no gignificant
difference in ability was noted in the two types of tesis.
Further support is thus given the belief that the language
handicap of the German children largely disappears after the
first year or two in school.

Class Segregation According to Hationality

During the school year 1934-1935, the first grade in
the Mott schools was divided according to the nationality
of the pupils. At the end of the first two months of school,
intelligence tests revealed an average I. e of 87 for the
eighteen German children who had been placed under special
instruction. The American children in the other first grade
room had an average I. 4s of 106. The striking infericrity
of the German children is, perhsps, explained by their known
lack of pre-school training in factual information, mechani~
cal skills, and languasge habits.

Achievemen®% tests given near the close of the year

brought out the surprising fact that the German children, af-

ter having been subject to & year's special training, were




only two months retarded in average grade age when compared
"with the average pf the native Amevican first grade pupils
The tests also showed that the foreign children, compared
%ith the American children, were retsrded three months in
language, and one month in arithmetic. A% the close of the
year, it was found necessary to fail only three of the Ger-
man children in the special first grade room, and only one
in the first grade room. Conmpared with the promotion fig-
ures of the previous three years, it 1z evident that the
separate treatment of the children of different nationeli-
ties was & great beneiit to both groups.
Home Environment of German Immigrants

An iﬁvestigation of the home life of the typical Ger-
man-Russian-Hungarian immigrant farmer in the viecinity of
¥ott led to the following genersl conclusions:

la) Living conditions were comparatively primitive,
with poorly venﬁilated; poorly heated, uncomfortably fur-
nished houses predominating. In many instances, the homes
were notoriously filthy and carelessly attended.

{v) The average family had eight children.. In most
cases there was not encugh room for either comfert or pri-
vacy for any of the members of the family.

{e) The personal characteristics of the average Ger-

man immigrant farmer included coarse mannerisms, much 1llis-

eracy among the clder generation, the persistence of 0ld

World customs, lack of consideration for the welfare of




wgmen;and children, and a lack of sympathy ifor advanced edu~
catione |

{d} Both parents and children had a pronounced ften-
dency %o be physically unclesn.' That this tendency ﬁas‘a di-
rect effect on healih, and consequently on school atténdance,
is shown by comparative’aétendance figures. During the
school year 1934-1935, the 138 German children treated in
this study had a percentage of‘attendance of 91.1 per cent
cbmpared with a percentage of 94,8 for the American children.
The fact that the parents of the younger foreign children
are particularly anxious to shift the burdem of thelir care to
the schools would give weight %o the assumpition that the poor-
er heslth of the German children was largely reépansihle for
their less satiéf&ctory attendance recbrd.

{e) A1l evidence available showed thet the German
immigranﬁ faéilies paid little attention fe the principles of
e balanced diet. The lack of nourishing food for the chil-
dren probably had its effect on both their healih and Schol-
arship.

(£} As a result of a dental examination of both Ger-
man and American children, it was recommended that thirty-
nine children were in serious need of dental care. Df-these,
thirty-three were from German immigrant homes == further evi-

dence of either neglect on the part of the immigrant parents,

or of an unsatisfactory diet, contributing %o the decay and

malformetion of the children's teeths




(g)

high school students from German homes Ifurnished the follow=

ing data:

1.

Twenty per cent stated that German was used ex-
clusively as the language for bome conversation.
Fifty per cent sgid German was used part of the
time.

Fifty=-six students reported the presence of a
radio in their homese.

Only thirty-twe were from homes where & daily
newspaper was availabdle. Practicelly all were
subscribers to & weekly newspaper.

All dally newspapers were printed in ZEnglish,
but seventy per cent of the weekly papers were
printed in German.

411 except four had & dictionary in the homes,
but only five hed emcyclopedias.

According to the pupil's estimates, there was
an average of forty-nine books per home, bub
compared to the author's investigsetions this is
probably an exaggeration.

Fifty=-four received help from their parents in
their school work. The majority had no other
place then the family living room in which to
study. HMagazines, other than farm journals,
were not present in any but & small minority of
the homes.

A gquestionaire answered by 88 Jjunior snd senlor
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