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CHAPT22 I

INTRODUCTION

Student teaching is the one area in the teacher training program 
that has had more general acceptance than any other area. This important 
phase of the teacher training program often determines the future success 
of the teacher-to-be. Student teachers need the guidance and supervision 

of a qualified supervising teacher. In addition, the student teacher cxu3' 
develop a degree of initiative to cope with the complexities of the 
teacher-learning situation, as well as to develop professionalism. For 
this reason, it is necessary to determine the degree of importance placed 
on selected activities of a student teaching experience as determined by 
business education student teachers.

Statement of the Problem

A degree of importance for selected student teaching activities to 

be performed by business education student teachers should be determined
by business education student teachers.

Purpose of the Study
The purpose of this study is an attempt to determine the degree of 

importance established by business education student teachers in perform­
ing selected activities during their student teaching experience for con>- 

parison with data and suggested activities outlined in a NABTE survey.^

■*Tori3 H. Crank, et al., "Student Teaching and Other Laboratory 
School Experiences," Tba National Business Education Quarterly. Vol. XXXII 
(December, 1963), pp. 43-71. 1
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Need for the Study
One of the major issues in business education is the degree of 

initiative that should be employed by the student teacher. Conflicting 
opinions exist among supervising teachers regarding the degree of initia­
tive that should be employed by student teachers under their supervision.

A major contributing factor to the development of professionalism 
in the student teacher is the ability of the student teacher to use his 
own Initiative appropriately and effectively.

The emphasis is not upon predetermined methodology and 
patterning oneself after the teaching behavior of the supervising 
teacher but upon the student teacher finding ways and means of 
working compatible with his own state of knowledge and his own 
temperament. The mark of the sound student teacher and teacher- 
to-be would then be the extent to which he maximizes his own 
potential— the extent to which he grows^as a self-directive, 
creative teacher with ideas of his own.

However, the degree of student teacher initiative that should be 
applied during the student teacher experience has not been established in 
the teacher training program. It is essential for business education stu­
dent teachers to determine a degree of importance in performing selected 
activities during the student teaching experience as suggested by experi­
enced business education teachers.

Delimitations
In order that the results of this study may be more effectively 

interpreted, the following delimitations are noted:
1. No attempt will be made to establish specific required activi­

ties to be performed by the business education student teacher.

Bernard Rabin, "Who Are Supervising Teachers?" The Supervising 
Teacher. Thirty-Eighth Yearbook of the Association for Student Teaching 
(Dubuque, Iowa: W. C. Brown Co. Inc., 1959)» p. 9.
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2. No consideration is given to the variety of teaching methods
used.

3. No consideration is given to the variety of instructional 
materials available to the student teacher.

4. The study is not restricted to any specific subject matter a: 
in business education.

5. The study will be concerned with selected activities requirli 
a degree of initiative on the part of the student teacher.

6. The selection of the sample is limited to those students 
enrolled in business education teacher training programs offered through 
North Dakota institutions only.

7. The selection of the sample is limited to those business 
education student teachers who undergo their student teaching experience 

in the first half of the 1972-73 school year.
8. The study is limited to certain selected activities suggested 

by a NABTE survey'*' which might be performed by business education student 

teachers during their student teaching experience.

Definition of Terms

Area; A given general classification to a set of suggested activj
2ties from a NABTE survey.

Author's Survey: The writer's survey instrument, data received 
from the survey instrument, and compilation and treatment of said data.

^Crark, "Student Teaching," pp. 65-71. 
2Ibid.
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Conferences: The meetings designed for student teaching guidance 
purposes between supervising teachers and student teachers.

Item: A specific suggested activity for the business education 
student teacher.

NABTE Survey: One of the seven major topics undertaken in the 
National Association for Business Teacher Education Curriculum Study which 
began in the summer of I960. The specific major topic to which this study 
relates is "Student Teaching and Other Laboratory School Experiencesand 
hereinafter is referred to as the NABTE Survey. The survey was published 
in NABTE Bulletin 79 (December, 1963).

Response: The rating or degree of importance indicated by the 
business education student teacher in performing a suggested activity by 
a 1 Response (Very Important), 2 Response (important), 3 Response (Slight 

.Importance), or 4 Response (Not Important).

Student Teaching Experience: That period of guided or supervised 
teaching when the student teacher assumes an increasing responsibility for 
the work with a given group of learners.

Suggested Activity: A specific activity suggested in the NABTE 
Survey for business education student teachers and which is referred to 
as an "item" in the writer's use of, tables, and illustrations in this 
study.

Supervising Teachers: The regularly employed off-canrpu3 teachers 
into whose classrooms and activities college students are placed for the 
purpose of obtaining experience in student teaching.



REVIEW OF RELATED LITERATURE

CHAPTER II

A perusal of the literature available at the Chester Fritz 

Library, University of Sorth Dakota, was made to locate and review 
selected pertinent literature on the student teaching experience. 
Appropriate information was located in several different sources.

The student teaching experience i3 an integral part of the 
teacher-training program. The importance of this phase of teacher edu­
cation can hardly be overemphasized, for it is during this stage that 
the ultimate success or failure of the teacher-to-be is often deter­
mined.

The supervising teacher has tremendous responsibility in the 
development of professionalism in the student teacher. The supervis 

and guidance by the supervising teacher should be such that it will
ion

facilitate the optimum learning process of the student teacher in 
developing the professional qualities and characteristics so necessary
for success in teaching. '

Student teachers need the guidance and stimulation of 
the expert to insure that the utmost benefits are derived from 
the student teaching experience. It is imperative that the 
cooperating teacher help the student teacher visualize how edu­
cational theory is put into daily practice in the classroom.

^Dorothy L. Travi3, "Do Your Student Teachers See When They 
Observe?” Journal of Business Education, XXXIII (December, 1958), 
115- 16.

5
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Teaching involves a complexity of many different activities and 
tasks, all of which are a part of the total process of teaching. Each 
activity is related in some way to the other activities. Success in 

performing any one of the activities contributes to overall teaching 
success.

One of the most critical and necessary 3teps performed in suc­
cessful teaching is that of planning the techniques and methods to be 
used in instruction. The planning is an outline used as a guideline by 
the student teacher, and contributes markedly to the effectiveness of 
instruction. "It is the teaching process in projection— the goal sought, 
what probably will be done to reach it, and what is needed to take the 
indicated s t e p s . T h i s  planning stage is absolutely essential in 

teaching, especially for the student teacher. The supervising teacher’s 
role in helping the student teacher in the planning stage is of prime 
importance.

We need to help the student move from a role of 
dependency to a role of initiative by doing extensive, imagi­
native planning that forces him to consider more approaches 
than just the ones he sees the supervising teacher U3e.

Also up to thi3 time, student teachers have had little oppor­
tunity to plan over a prolonged period of tine, and certainly 
have had no opportunity to see in operation the relationship 
between good planning and good teaching. Therefore our task 
i3 to guide them in planning learning experiences which will 
insure sequence, continuity, and integration. * 2

FLorence B. Stratemeyer and Margaret Lindsey, Working With 
Student Teachers (New York: Bureau of Publications, Teachers College, 
Columbia University, 1953), p. 197.

2Mary Jane Chesterson, Mary Catherine Skelton, and Harriet 
Darrow, "The Role of the Supervising Teacher i3 Assisting the Student 
Teacher in Becoming a Competent Professional Colleague,” The Teachers 
College Journal, XXXVI (November, 1964), 81.
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The planning stage in the teaching process must be accomplished 
in logical steps in order to be effective. Rot only is this planning 
stage difficult in nature for the student teacher, but it is often some­
what difficult for the experienced teacher.

Daily planning, on the other hand, except for emergencies should 
not be done until the work of the current day is completed. 
Tomorrow’s plan can only be the result of today's work if atten­
tion is to be given to the developing needs of individuals and 
to the particular way in which tha learning situation is unfold­
ing. To anticipate all the situations which may arise and to 
know just how rapidly a group will progress are difficult for 
the experienced teacher. How much more so for the beginning 
teacher.

However, the planning stage is not merely a mechanical process 
to be undertaken whenever necessary by the student teacher. The student 
teacher must be aware of the position of the planning stage in relation 
to the overall teaching situation.

The sequence of steps in becoming acquainted with the 
planning process, however, is much less important than sharing 
intimately in the planning which you do and seeing its signifi­
cance in teaching. To see planning a3 an essential and integral 
part of teaching is an important part of his work as a teacher.2
In the planning process, the student teacher should not stand by

the wayside contributing little, if anything, while the supervising

teacher indicates clear-cut steps to be followed in the teaching process.
Yet, the student teacher should not be required to develop the complete
planning process without the guidance of the supervising teacher.

The siipervising teacher who is well grounded in the 
principles of effective supervision stresses teacher growth 
and participation in the study and improvement of the total 
teaching-learning situation. He is not content to dispense 
'prescriptions' of specific methods and devices but rather * 2

^Stratemeyer and Lindsay, Working With Student Teachers, p. 230.

2Ibid., p. 222.
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tries to aid the student teacher in developing basic understand­
ings underlying phases of the total educational program.
The student teacher must be encouraged to take initiative in the

development of techniques, methods, and materials to be used in the
teaching process. Here, the supervising teacher must encourage, yet
supervise, such initiative.

In his guidance function, the supervising teacher needs 
to make a quick but accurate appraisal of the strengths and 
weaknesses of his student. With these in mind, he encourages 
the beginner to develop, within reason, his own unique style of 
teaching. This freeing of the student teacher, though difficult 
for most supervising teachers, is essential for the prospective 
teacher’s development.* 2
Student teacher initiative should not be applied merely to the 

development of techniques, methods, and materials to be used in the 
teaching process. Use of initiative by the student teacher in other 
areas will aid in the development of professionalism in the student 
teacher. As a member of the teaching staff in a limited capacity, the 
student teacher should become acquainted with all members of the school 

staff.
Develop a rapport with the professional instructional 

staff— don't limit yourself to the business education depart­
ment. Get to know and understand the purpose of other depart- 
merits arid departmental personnel. This includes gaining a 
working knowledge of the services available to teachers through 
the pupil personnel, such as school nurse, school psychologist, 
guidance counselor, etc.; all those who deal with testing, 
placement, and guidance of the students are primary assets to 
your profession- It is through the members of this group that 
you will get a better understanding of the basis for test scores 
on the cumulative record, how to evaluate these scores, and 
any individual problems a student may have— whether mental,

''"A. S, Barr, William H. Burton, and Leo L. Brueckner, Super­
vision, (New York: Appleton Century-Croft3, Inc., 1947), p. 1.

2Staten W. Webster, "Suggestions for the Supervising Teacher," 
NBA Journal. LII (April, 1965), 38.
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physical, or personal. Being aware of these problems and plan­
ning accordingly is your responsibility as a classroom teacher.1

Activities for initiative on the part of the student teacher do
not merely rest with activities related strictly to the teaching-learning
situation. As such, the student teacher may further develop and expand
his newborn, growing state of professionalism through non-teaching
activities.

Discover the professional organizations that are available to 
one in business education. Are you a member of professional 
groups? Investigate these organizations and their purposes.
Your contribution will be the basis for development and further 
legislation. You should begin to realize your responsibility 
now. If your school has a commercial club or FBLA, upon the 
consent of your supervising teacher, take an active part.
Initiative on the part of the student teacher is a desirable

characteristic. It is necessary for development of professionalism in
the student teacher. Properly channeled and guided by the supervising
teacher, it will contribute significantly to the success of the student
teaching experience as well as enhance the attainment of future teaching
success by the student teacher.

It is essential that the degree of importance of performing
selected activities be determined by business education student teachers.

^Kathryn Peterson, "You the Student Teacher," Journal of Business 
Education. m V I I I  (December, 1962), 101.

2Ibid., 102.



CHAPTER III

PROCEDURES

Selection of a topic. A topic concerning activities performed 
by student teachers in business education was originally selected from 
several submitted to the writer’s major advisor during the summer of 
1967. A proposal was than developed and a search of the literature wa3 

made to determine similar research studies completed or being conducted 
in the same area.

Subsequently, the initial proposal was revised and submitted to 
the writer's major advisor for approval. Constructive comments were 

made concerning certain items in the proposal and after these changes 
were accomplished, permission was granted to continue the study.

Review of related literature. A perusal of the literature in the 
Chester Frits Library, University of North Dakota, wa3 made. Pertinent 
information from available sources was gathered and placed on 5 x 8 cards 
for reference (See Appendix A).

Development of a survey instrument. It wa3 determined that a 

survey instrument would be the roost feasible means to obtain the desired 
data, and a preliminary draft wa3 constructed and then submitted to the 
writer's major advisor for approval. The content of the proposed survey 
Instrument consisted of selected major areas of suggested activities for 
business education student teachers as recoassended in a HABTE survey.

10
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Each of the selected major areas contained selected specific activities 
recommended in the NABTE survey. Certain valuable modifications were 
suggested and incorporated into the survey instrument.

It was determined that the survey instrument would consist of 
seven major areas, and that each major area would contain five suggested 
activities. Each recipient of the survey instrument was asked to indicat* 

the degree of importance in performing the suggested activity according tc 
the following rating scale: 1 Response (Very Important); 2 Response (Impox 
tant); 3 Response (Slight Importance); or 4 Response (Not Important).

Preparation of the survey instrument. For a more professional 
appearance, the two-page survey instrument masters were typed utilizing 
an IBM Composer in an effort to obtain the highest possible number of 
returns of the mailing. Pinal copies of the survey instrument were dupli­
cated by off-set process (See Appendix B).

Selection of the sample. An effort was made to obtain the names 

of all business education student teachers who were participating in the 
student teaching program during the first half of the 1972-73 school year. 
These names were obtained from State College Supervisors of student teach­

ing and members of departments of business education teacher training 
institutions in the State of North Dakota. A total of 33 names of bu3ines 
education student teachers wa3 obtained from these sources.

Transmittal of the survey instrument. The cover letter (See 
Appendix C), the survey instrument, and a stamped, addressed envelope 
were mailed to the 33 student teachers on November 7, 1972. With the 
hope of effecting a higher response, personally typed cover letters were
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used for each survey instrument in the mailing. A total of 18 out of the 

33 student teachers to whom the survey instrument wa3 mailed returned the 
instrument. This represented a return of 54.55$ to the original mailing 
of the survey instrument.

First follow-up letter. On November 21, 1972, a follow-up letter 
(See Appendix D), another copy of the survey instrument, and a stamped, 
addressed envelope were mailed to the 15 business education student teachers 
who had not yet responded to the original mailing. Six business education 
student teachers returned the survey instrument in response to the writer's 

first follow-up letter. The total response after the first follow-up 
letter represented a return of 24 out of the original 33 mailings, or a 

return of 72.73$.

Second follow-up letter. On December 15, 1972, a second follow-up 

letter (See Appendix E), and a copy of the survey instrument together with 
a stamped, addressed envelope were mailed to the nine business education 

student teachers who had not responded to either the original mailing or 
the first follow-up letter. One student teacher returned the instrument 
as a result of the second follow-up letter.

A total of 25 out of the 33 business education student teachers 
whose names were obtained in the sample returned the survey instrument to 
the writer. This represented a final return of 75.76$ of the survey 
instruments.

Treatment of the data. The data from the returned survey instru­
ments was treated both a3 major areas and a3 individual items or specific 
suggested activities.
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With respect to individual items, the specific responses for ever, 
item in each of the seven major areas of the survey instrument were tabu­
lated showing the number of responses to the various degrees of importanc 
of the rating scale. The percentage of response to each degree of impor­
tance for every individual item was then computed.

Secondly, the individual items of the survey instrument having 
the highest percentage of 1 Response (Very Important) were determined and 
placed in rank order.

Next, the individual items of the survey instrument having \OOf° 
rating response to 1 Response (Very Important) and 2 Response (important) 

combined were determined and placed in rank order according to the highesl 
percentage of 1 Response (Very Important).

Finally, the individual items of the survey instrument having the 
highest percentages of 3 Response (Slight Importance) and U Response (fJot 
Important) combined were determined and then placed in rank order.

In the tabulation of the major area data of the writer's survey 
instrument, percentages o f l Response (Very Important) and 2 Response 
(important) combined were determined and each major area was ranked 
according to that percentage.

Each major area of the writer's survey instrument was then placed 
in rank order according to the percentage of 1 Response (Very Important)
and 2 Response (important) combined for comparison with the rank ordai* of 
the same major area data obtained in the NABTE survey.



CHAPTER IV

FINDINGS

The survey instrument used in this study consisted of the follow­
ing seven major areas: (l) The student teacher should know how to gather 
and interpret information about students; (2) The student teacher should 
possess a thorough knowledge of the teaching materials that are available 
and should possess the ability to create and use learning-teaching aids; 
(3) The student teacher should possess the ability to plan effective 
learning experiences; (4) The student teacher should have the understand­
ing and skill needed to guide students through learning experiences; (5) 
The student teacher should have the skill necessary for effective class­

room management; (6) The student teacher should possess the skill neces­
sary to evaluate classroom procedures; and (7) The student teacher should 
possess the knowledge and skill necessary to organize, supervise, and
direct co-curricular activities.

*Each of the seven major areas of the survey instrument contained 
five specific activities suggested from a NABTE survey. Business educa­
tion student teachers were asked to indicate the degree of importance in 
performing such an activity during their student teaching experience 
according to the following rating scale: 1 Response (Very Important);
2 Response (important); 3 Response (Slight Importance); or 4 Response (Not 
Important. Tabulation, treatment, and analysis of the data obtained from 
the 25 survey instruments returned to the writer is as follows:

14



Area 1. Tha student teacher should know how to gather and inter­

pret information about studenta (See Table 1, page 16). Three (l2$) of 
the 25 student teachers who returned the survey instrument indicated it 
was very important to "ask a member of the administrative staff to assist 
in interpreting curamulative records and test scores," while 17 (68$) of 
the responses showed that this activity wa3 rated important for their 
student teaching experience. With 80$ of the responses indicating the 

activity to be either very important or important, three student teachers 
(12$) indicated this activity was of slight importance end two of the 
responses (8$) showed that the activity was not important.

Fbur of the responses (l6$) indicated it was very important to 
"compare subject matter test scores and student achievement levels with 
curamulative record information to see if the students are achieving 
according to their ability," while 15 responses rated this activity to 
be important. Five responses (20$) rated this activity to be of slight 
importance, and one response (4$) indicated that this activity was not 
important.

Thirteen of of the responses (52$) showed that is was very irapor—  

tant to "discuss with experienced teachers and with the school counselor 
the problems that require referral to more competent persons." Nine (36$) 
thought this activity to be important, while three student teachers (12$) 
believed this activity to be of slight importance, rfone of the responses 
indicated that this activity to be not important.

Eight student teachers (32$) indicated that it was very important 
to "sit in on faculty group discussions of case problems in the school." 
Ten responses (40$) indicated thi3 activity to be important, while the 
remaining seven responses (28$) indicated it was of slight importance.

15



TABLE 1

THE STUDENT TEACHER SHOULD KNOW HOW TO GATHER 
AND INTERPRET INFORMATION ABOUT STUDENTS

Activity
Total

Response

Rating

1 2 3 4

No. Ko. r No. % No. %

s. Ask a member of the administrative staff 
to assist in interpreting cumraulative 
records and test scores.

25 3 12.00 17 68.00 3 12.00 2 8.00

b. Compare subject matter test scores and 
student achievement levels with cumraula­
tive record information to see if the 
students are achieving according to 
their ability.

25 4 16.00 15 60.00 5 20.00 1 4.00

c. Discuss with experienced teachers and 
with the school counselor the problems 
that require referral to more competent 
parsons.

25 13 52.00 9 36.00 3 12.00 0 0.00

d. Sit in on faculty group discussions of 
case problems in the school. 25 8 32.00 10 40.00 7 28.00 0 0.00

e. Read selected references on counseling 
techniques. 25 0 0.00 12 48.00 13 52.00 0 0.00



The suggested activity to "read selected references on counseling 

techniques" did not receive a single response as to being very inportant o 
to being not important. Twelve of the responses (48%) rated this suggeste 
activity important, while the remaining 13 student teachers indicated this 

activity to be of slight importance (52%).

Area 2, The student teacher should possess a thorough knowledge 
of the teaching materials that are available and should possess the abillt 
to create and use learning-teaching aids. (See Table 2, page 18). Fbur 

student teachers (16%) indicated it to be very important to "visit three o 
more selected teachers to interview them concerning the role of teaching 
materials in their classrooms" with 12 of the responses (48%) rating this 

suggested activity to be important. Six of the responses (24%) thought it 
to be of slight importance, with the remaining three responses (12%) ratir 

it to be not important.
Nineteen responses (76%) indicated it to be very important to 

"observe several teachings aids being used in a variety of teaching situa­
tions," with the remaining six responses (24%) rating thi3 suggested acti\ 

ity to be important. None of the student teachers indicated this activity 
to be of slight importance or not important in the student teaching expert 

ence phase of education.
The suggested activity to "prepare a bulletin board display of al] 

the awards and testing programs that are available for use in business 
classes" received a very important rating from four of the student teacher 
(16%). Eight responses (32%) indicated the activity to be important. Ter 
of the student teachers (40%) thought the activity to be of slight impor­
tance and three of the responses (12%) showed the suggested activity to be

17
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TABLE 2

THE STUDENT TEACHER SHOULD POSSESS A THOROUGH KNOWLEDGE OF THE 
TEACHING MATERIALS THAT ARE AVAILABLE AND SHOULD POSSESS THE 

ABILITY TO CREATE AND USE LEARNING-TEACHING AIDS

Activity
Total

Response

Rating

1 2 3 4

No. % Bo. % No. $ No.

a. Visit three or more selected teachers 
to interview them concerning the role 
of teaching materials in their class­
rooms.

25 4 16.00 12 43.00 6 24.00 3 12,00

b. Observe several teaching aids being 
used in a variety of teaching situar- 
tions. 25 19 76.00 6 24.00 0 0.00 0 0.00

c. Prepare a bulletin board display of 
all the awards and testing programs 
that are available for use in business 
classes.

25 4 16.00 8 32.00 10 40.00 3 12.00

d. Examine resources and teaching units 
which may be on file in your school. 25 16 64.OO 7 28.00 2 8.00 0 0.00

e. Build a file of suggested displays 
for bulletin board use. 25 6 24.00 12 48.00 7 28.00 0 0.00



Sixteen student teachers (6l+%) thought the suggested activity to 
"examine resources and teaching units which may be on file in your school1 
to be very important. Seven responses (28%) showed this activity to be 
important, while two responses (8%) indicated this activity to be of slig) 
importance. None of the responses received in the survey showed this sug­
gested activity to be not important.

Six responses (2l$>) showed it was very important to "build a file 
of suggested displays for bulletin board use." Twelve student teachers 

(48$) rated this suggested activity to be important, while the remaining 
seven student teachers (28%) rated this activity to be of slight importanc

Area 3- The student teacher should possess the ability to plan 
effective learning experiences. (See Table 3, page 20). The suggested 

activity to "identify the basic subject matter ideas for a unit of stî dy 
or topic" received a rating of very important from 24 of the student 
teachers (98%). The remaining response indicated this activity to be 

important (U%) -
Seventeen responses (68%) indicated it to be very important to 

"discuss with your supervising teacher the role of the teacher in teacher- 
student learning," with the remaining eight responses (32%) rating this 
suggested activity to be important.

Twenty student teachers (80%) believed the suggested activity to 
"discuss with your supervising teacher his long-range plan3 for the coiirses 
which you are to teach" to be very important. Five responses (20%) rated 
this activity to be important. None of the student teachers indicated this 
activity to be of slight importance or not important in the student teaichin
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experience.



TABLE 3
THE STUDENT TEACHER SHOULD POSSESS THE ABILITY 

TO PLAN EFFECTIVE LEARNING EXPERIENCES

Activity
Total

Response

Rating

1 2 3 4

No. i No. $ Ho. % No. %

a. Identify the basic subject matter ideas 
for a unit of study or topic. 25 24 96.00 1 4.00 0 0.00 0 0.00

b. Discuss with your supervising teacher 
the role of the teacher in teacher- 
student learning.

25 17 68.00 8 32.00 0 0.00 0 0.00

c. Discuss with your supervising teacher 
his long-range plans for the courses 
which you are to teach.

25 20 80.00 5 20.00 0 0.00 0 0.00

d. Determine cooperatively with your
supervising teacher the components of 
a good lesson plan.

25 14 56.00 9 36.00 2 8.00 0 0.00

e. At the completion of a learning experi­
ence, analyse the effectiveness of your 
planning with your supervising teacher.

25 19 76.00 6 24.00 0 0.00 0 0.00
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Fburteen responses (56$) showed it was very important to "deter 

mine cooperatively with your supervising teacher the components of a go< 
lesson plan." Nine student teachers (36$) rated this suggested activity 
to be important, while the remaining two student teachers (8$) rated thi 
activity to be of slight importance.

Nineteen student teachers (76$) believe the suggested activity, 
"at the completion of a learning experience, analyze the effectiveness o 
your planning with your supervising teacher,” to be very important in th 
student teaching experience. Six responses (24$) showed thi3 suggested 
activity to be important, tone of the responses indicated this activity 
to be of slight importance or not important.

Area 4. The student teacher should have the understanding and 
skill needed to guide students through learning experiences. (See Table 

page 22). The suggested activity to "practice, accompanied by a detailec 
lesson plan, a demonstration prior to class” received a rating of very 
important from seven of the student teachers (28$), with eleven student 
teachers (44$) rating the activity to be important. Six responses (24$) 
indicated the activity to be of slight importance, with the remaining 
response (4$) showing it to be not important.

fbur responses(l6$) indicated it to be very important to "make a 
tape recording of an actual class taught and evaluate the recording," wit 
thirteen responses (52$) rating this suggested activity to be important. 
Seven student teachers (28$) thought this activity to be of slight impor­
tance, with the remaining response (4$) showing it to be rot important.

Nine student teachers (36$) believed the suggested activity tb
"practice phrasing questions— both orally and in writing— that are definii



TABLE 4

THE STUDENT TEACHER SHOULD HAVE THE UNDERSTANDING AND SKILL 
NEEDED TO GUIDE STUDENTS THROUGH LEARNING EXPERIENCES

Activity

Total

Response

• Rating

1 2 3 4

No. % No. $ No. * No. t

a. Practice, accompanied by a detailed les­
son plan, a demonstration prior to 
class.

25 7 28.00 11 44.00 6 24.00 1 4.00

b. Make a tape recording of an actual class 
taught and evaluate the recording. 25 4 16.00 13 52.00 7 28.00 1 4.00

c. Practice phrasing questions— both orally 
and in writing— that are definite and 
that call for a definite response.

25 9 36.00 13 52.00 3 12.00 0 0.00

d. Chart on paper before class how you plan 
to organize material on the chalkboard 
in order to make your teaching more 
effective.

25 13 52.00 10 40.00 1 4.00 1 4.00

e. Analyze an assignment that is to be
made and specify how individual differ­
ences are to be provided for.

25 13 52.00 10 40.00 2 8.00 0 0.00
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and that call for a definite response" to be very important. Thirteen 

responses (52$) showed this activity to be important, with three respons 
(12$) showing this activity to be of slight import since. None of the stu 
dent teachers indicated this activity to be not important.

The suggested activity to "chart on paper before class how you 
plan to organize material on the chalkboard in order to make your teachi: 

more effective" received a rating of very important from thirteen studen 

teachers (52$). Ten of the responses (40$) showed this suggested activi' 
to be important. Oie of the student teachers (4$) indicated it to be of 
slight importance, and one student teacher (4$) believed the suggested 
activity to be not important.

Thirteen responses (52$) indicated it to be very important to 
"analyze an assignment that is to be made and specify how individual dif­
ferences are to be provided for." Ten student teachers (40$) rated this 
suggested activity to be important, while the remaining two student teach 
(8$) rated this activity to be of slight importance.

Area 5» The student teacher should have the skill necessary for 

effective classroom management. (See Table 5, page 24). The suggested 
activity to "plan a specific method for accomplishing each routine class­
room duty" received a rating of very important from fourteen of the studei 
teachers (56$). Eight responses (32$) showed thi3 activity to be importer 
and three responses (12$) showed it to be of slight importance. None of \ 
responses indicated this activity to be not important.

Twenty responses (80$) indicated it to be very important to "discu 
with your supervising teacher the techniques of maintaining classroom disc 
pline." Three student teachers (12$) rated this suggested activity to be



TABLE 5
THE STUDENT TEACHER SHOULD HAVE THE SKILL NECESSARY 

TOR EFFECTIVE CLASSROOM MANAGEMENT

Activity

Total

Response

Rating

1 2 3 4

No. % No. * No. * No. %

a. Plan a specific method for accomplishing 
each routine classroom duty. 25 14 56.00 8 32.00 3 12.00 0 0.00

b. Discuss with your supervising teacher the 
techniques of maintaining classroom dis­
cipline.

25 20 80.00 3 12.00 2 8.00 0 0.00

c. Prepare a check list of desirable work 
habits for a teacher. 25 4 16.00 16 64.00 4 16.00 1 4.00

d. Visit with a school nurse and find out 
what common illnesses are among school 
age groups and how to recognize them.

25 0 0.00 9 36.00 12 48.00 4 16.00

e. Observe how the regular teacher keeps 
the room in order. 25 17 68.00 4 16.00 4 16.00 0 0.00
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important, with two student teachers (8^) indicating this suggested acti 
ity to be of slight importance.

Fbur student teachers (16^) believed it to be very important to 

"prepare a check list of desirable work habits for a teacher." Sixteen 
responses (61$) showed this suggested activity to be important, and four 
responses (16$) rated this activity to be of slight importance. One stu­
dent teacher (l+fo) indicated thi3 activity to be not important for the 
3tudent teaching experience.

The suggested activity to "visit with a school nurse and find ou1 
what common illnesses are among school age groups and how to recognize ti 
did not receive a single rating of being very important by any of the 25 

student teachers who returned the survey instrument to the writer. Nine 
responses (36^) showed this activity to be important, with 12 responses 

(48^) rating the activity to be of slight importance. Four student teach 
(l6^) indicated this activity to be not important.

Seventeen responses (6Sfo) indicated it to be very important to 
"observe how the regular teacher keeps the room in order." Four student 
teachers (16^) rated this activity to be important. The remaining four 

responses (16$) showed this suggested activity to be of slight importance

Area 6, The student teacher should possess the skill necessary t< 
evaluate classroom procedures. (See Table 6, page 26). The writer notes 
that one of the business education student teachers who returned the survf 
instrument omitted rating three of the suggested activities in this area. 
The number of responses and corresponding percentages of each of the three 
activities reflect these omissions in the treatment of the data for this
area.



TABLE 6

THE STUDENT TEACHER SHOULD POSSESS THE SKILL NECESSARY 
TO EVALUATE CLASSROOM PROCEDURES

Activity
Total

Response

Rating

1 2 3 4

No. * No. % No. £ No.

a. On each day's lesson plan, write an
evaluation of the day’s learning activ­
ities.

25 6 24.00 12 48.00 6 24.00 1 4.00

b. After tests are scored, discuss the re­
sults with the supervising teacher. 25 18 72.00 6 24.00 1 4.00 0 0.00

c. Compile an item analysis of test scores 
and select necessary areas for reteach­
ing.

24 12 50.00 12 50.00 0 0.00 0 0.00

d. Gather information about the validity, 
reliability, and objectivity of tests 
and how they apply to tests you use.

24 10 41.67 10 41.67 4 16.67 0 0.00

e. Make up sample tests for various busi­
ness subjects and check with a teacher 
to determine the value of the tests.

24 5 20.83 9 37.50 8 33.33 2 8.33

foo
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The suggested activity, "on each day's lesson plan, write an 
evaluation of the day’s learning activities," received a rating of very 
important from six student teachers (24$). Twelve responses (48$) showed 

thi3 activity to be important. Six student teachers (21$) believed this 
activity to be of slight importance, and one student teacher (4$) rated 
the suggested activity to be not important.

Eighteen responses (72$) showed a rating of very important that 
"After tests are scored, discuss the results with the supervising teacher."

f
Six student teachers (21$) believed this activity to be important. One stu 
dent teacher (l$) rated this activity to be of slight importance.

Twelve student teachers (50$) rated the suggested activity to "com­
pile an item analysis of test scores and select necessary areas for reteach­

ing" to be very important. Twelve responses (50??) showed this activity to 
be important. Bone of the student teachers indicated this activity to be 
of slight importance or not important.

Ten student teachers (41.67$) indicated a rating of vary important 
to "gather information about the validity, reliability, and objectivity of 
tests and how they apply to tests you use." Another ten responses (41.67$) 
showed this suggested activity to be important. Fbur student teachers 
(l6.6?$) believed this activity to be of slight importance. Bona of the 
student teachers rated this activity to be not important.

Five responses (20.83$) indicated it to be very important to "make 
up sample tests for various business subjects and check with a teacher to 
determine the value of the tests." Nine student teachers (37*50$) rated 
thi3 activity to be important. Eight responses (33*33$) rated this activity 
to be of slight importance, with two responses (8.33$) indicating it to be 
not important.
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Area 7. The student teacher should possess the knowledge and skill 
necessary to organise, supervise, and direct co-curricular activities. (See 
Table 7, page 29). The suggested activity to "plan the organization of a 
club and evaluate the adequacy of your planning with your supervising 
teacher received a rating of very important from four student teachers (l6$). 
Fburteen of the student teachers (56$) rated this activity to be important. 
Six responses (24$) showed this activity to be of slight importance, and 
one response (4/0 believed this activity to be not important.

Ten student teachers (40$) indicated a rating of very important to 
"read materials on the supervision of clubs." Nine responses (36$) showed 
the activity to be important. The remaining six student teachers (24$) 
believed the suggested activity to be of slight importance.

Fourteen responses (56$) indicated it to be very important to "ob­
serve a regular teacher at work with a group of club officers." Another 

nine responses (36$) showed this suggested activity to be important. Two 
student teachers believed the activity to be of slight importance (8$).

The suggested activity to "make a list of business co-curricular 
activities in school" received a rating of very important from five student 
teachers (20$). Fourteen responses (56$) showed this activity to be impor­

tant. Four student teachers (l6$) believed this activity to be of slight 
importance, and two student teachers (8$) rated the activity to be not 
important.

Sixteen responses (64$) showed a rating of very important to "under­
stand the function of co-curricular activities." Seven student teachers 
(28$) believed this suggested activity to be important, while two student 
teachers (8$) believed it to be of slight importance. None of the student 
teachers rated this activity to be not important.



TABLE 7

THE STUDENT TEACHER SHOULD POSSESS THE KNOWIEDGE AND SKILL NECESSARY 
TO ORGANIZE, SUPERVISE, AND DIRECT CO-CUHRICULAR ACTIVITIES

Total
Rating

Activity
Response

1 2 3 4

No. No. i; No. * No. %

a. Plan the organization of a club. Evalu­
ate the adequacy of your planning with 
your supervising teacher.

25 A 16.00 14 56.00 6 24.00 1 4.00

b. Read materials on the supervision of 
clubs. 25 10 40.00 9 36.00 6 24.00 0 0.00

c. Observe a regular teacher at work with 
a group of club officers. 25 14 56.00 9 36.00 2 8.00 0 0.00

d. Hake a list of business co-curricular 
activities in school. 25 5 20.00 14 56.00 4 16.00 2 8.00

e. Understand the function of co-curricular 
activities. 25 16 64.00 7 28.00 2 8.00 0 0.00

M
vO
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A ranking of the five suggested activities (individual iteras) 
having the highest percentages of very important responses from the 

results of the author’s survey instrument is presented in Table 8, page 31. 
These five items, out of the total of 35 suggested activities, reveal that 
three of the seven major areas of the survey instrument are represented 
among those five items. The writer observes that of the five specific 
suggested activities listed in Table 8, three of the items are from the 
major area, "The student teacher should possess the ability to plan 
effective learning experiences."

Six items, out of the total of 35 items of the survey instrument, 
were found to have a 100 per cent rating response to a rating of very 
important and important responses combined. These six items are listed in 

Table 9» page 32. Three of the seven major areas of the survey instrument 
are represented in Table 9. The writer notes that four of the six items 
listed in Table 9 are from one of the seven major areas. The major area, 
"The student teacher should possess the ability to plan effective learning 

experiences," dominates the data of Table 9- Four of the five suggested 
activities of this major area achieved a 100 per cent rating response when 
combining the very important and important responses for each suggested 
activity.

The writer, in an attempt to determine which of the suggested 
activities received the lowest ratings of importance, combined both slight 
importance and not important responses. These items appear in Table 10, 
page 33. Through this method of tabulation, the writer found that of the 
five suggested activities having the lowest ratings of importance, four of 
the seven major areas of the survey instrument were represented in Table 10. 
Two of the suggested activities of the major area, "The student teacher



TABLE 8
RANKING OF INDIVIDUAL ITEMS OF AUTHOR'S SURVEY 

ACCORDING TO 1 (VERY IMPORTANT) RESPONSES

Rank* Table Item Percentage of 1 (Very 
Important) Responses

1 3 Identify the basic subject matter ideas for a 
unit of study or topic. 96

2 3
Discuss with your supervising teacher his long- 

range plans for the courses which you are 
to teach.

80

3 5 Discuss with your supervising teacher the tech­
niques of maintaining classroom discipline. 80

4 2 Observe several teaching aids being used in a 
variety of teaching situations. 76

5 3
At the completion of a learning experience, 

analyze the effectiveness of your planning 
with your supervising teacher.

76

*If individual items are the same percentage, then the individual item with the higher number of 2
(important) responses is ranked higher.

Table 2— -The student teacher should possess a thorough knowledge of the teaching materials that 
are available and should possess the ability to create and use learning-teaching 
aids.

Table 3— The student teacher should possess the ability to plan effective learning experiences.

Table 5— The student teacher should have the skill necessary for effective classroom management.



TABLE 9

INDIVIDUAL ITEMS OF AUTHOR'S SURVEY HAVING 100$ RATING RESPONSE . 
TO 1 (VERY IMPORTANT) AND 2 (IMPORTANT) COMBINED

Table* Item Response Percentage of
1 2

3 Identify the basic subject matter ideas for a unit of study or 
topic. 96 4

3 Discuss with your supervising teacher his long-range plans for 
the courses which you are to teach. SO 20

2 Observe several teaching aids being used in a variety of teach­
ing situations. 76 24

3 At the completion of a learning exercise, analyze the effective­
ness of your planning with your supervising teacher. 76 24

3 Discuss with your supervising teacher the role of the teacher in 
teacher-student learning. 68 32

6 Compile an item analysis of test scores and select necessary 
areas for reteaching. 50 50

♦Table 2— The student teacher should possess a thorough knowledge of the teaching materials 
that are available and should possess the ability to create and use learning­
teaching aids.

Table 3— The student teacher should possess the ability to plan effective learning
experiences,

Table 6— The student teacher should possess the skill necessary to evaluate classroom 
procedures.



TABLE 10

RANKING OF INDIVIDUAL ITEMS OF AUTHOR’S SURVEY ACCORDING 
TO HIGHEST PERCENTAGE OF 3 (SLIGHT IMPORTANCE) AND 

4 (NOT IMPORTANT) RESPONSES COMBINED

Rank Table* Item

1 5
Visit with a school nurse and find out what common 

illnesses are among school age groups and how 
to recognize them.

2 2
Prepare a bulletin board display of all the awards 

and testing programs that are available for 
use in business classes.

3 1 Read selected references on counseling techniques.

4 6
Hake up sample tests for various business subjects 

and check with a teacher to determine the value 
of the tests.

Visit three or more selected teachers to interview
5 2 them concerning the role of teaching materials 

in their classrooms.

Response
Percentage

3 4 Total

43.00 16.00 64.00

40.00 12.00 52.00

52.00 0.00 52.00

33.33 8.33 a. 66

24.00 12.00 36.00

*Table 1— The student teacher should know how to gather and interpret information about students. 
Table 2— The student teacher should possess a thorough knowledge of the teaching materials that are 

available and should possess the ability to create and use learning-teaching aid3. 
Table 5— The student teacher should have the 3kill necessary for effective classroom management. 
Table 6— The student teacher should possess the skill necessary to evaluate classroom procedures.
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should possess a thorough knowledge of the teaching materials that are 
available and should possess the ability to create and use learning- 
teaching aid3," are listed in Table 10.

In an attempt to determine the degree of importance for each of 
the seven major areas of the survey instrument as a whole, the following 
method was used. The writer added the total number of very important and 
important responses for all five items for each of the seven major areas, 
which was then divided into the total number of responses for each of the 
seven major areas. The results of this tabulation are presented in Table 11, 
page 35. It was found that the major area, "The student teacher should 
possess the ability to plan effective learning experiences," received the 
highest percentage (98-40^) of very important and important responses com­
bined. The data of that major area appears to be a reflection of the data 
previously shown in both Table 8 and Table 9*

The rank order of importance for each major area according to the 
results of the author’s survey is compared with the rank order of the 
results of the NABTE survey for the identical seven major areas. This 

comparative ranking is presented in Table 12, page 36. This comparative 
ranking shows one major lack of correlation.

The major area, "The student teacher should possess the knowledge 
and skill necessary to organize, supervise, and direct co-curricular 
activities," is ranked fourth in the author's survey, while this same 
major area was ranked seventh in the NABTE survey.

There was a much higher degree of correlation between the remaining 
six major areas of the author's survey and the identical major areas of the 
NABTE survey.



TABLE 11

PERCENTAGE OF RESPONSES OF AUTHOR’S SURVEY 
INDICATING EITHER 1 (VERY IMPORTANT) OR 
2 (IMPORTANT) TO SUGGESTED ACTIVITIES 

AS OUTLINED BY NABTE SURVEY

Table Area Percentage of 
1 or 2 Responses

3 The student teacher should possess the ability to 
plan effective learning experiences. 93.40

4
The student teacher should have the understanding 

and skill needed to guide students through 
learning experiences.

82.40

6 The student teacher should possess the skill neces­
sary to evaluate classroom procedures. 81.96

7
The student teacher should possess the knowledge 

and skill necessary to organize, supervise, and 
direct co-curricular activities.

81.60

5 The student teacher should have the skill necessary 
for effective classroom management. 76.00

2
The student teacher should possess a thorough knowl­

edge of the teaching materials that are available 
and should possess the ability to create and U3e 
learning-teaching aids.

75.20

1 The student teacher should know how to gather and 
interpret information about students. 72.80



TABLE 12

COMPARATIVE TABLE RANKING IN ORDER OF IMPORTANCE 
ACCORDING TO RESULTS OF AUTHOR’S SURVEY 

AND RESULTS OF NABTE SURVEY

Table Rank Order Rank Order
of Author* s Survey of NABTE Survey

The student teacher should possess the ability to 
plan effective learning experiences.

The student teacher should have the understanding 
and skill needed to guide students through 
learning experiences.

The student teacher should possess the skill neces­
sary to evaluate classroom procedures.

The student teacher should possess the knowledge 
and skill necessary to organize, supervise, and 
direct co-curricular activities.

The student teacher should have the skill necessary 
for effective classroom management.

The student teacher should possess a thorough knowl­
edge of the teaching materials that are avail­
able and should possess the ability to create 
and use learning-teaching aids.

The student teacher should know how to gather and 
interpret information about students.

1 1

2

3

3

2
O'



SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary
This study was designed to determine the degree of importance 

determined by business education student teachers in performing suggested 
activities during their student teaching experience. It was also under­

taken to compare the opinions of the 3tudent teachers with data of the 
suggested activities obtained in a NABTE survey.

A survey instrument of seven major areas, each of which contained 
five suggested student teaching activities recommended from a NABTE survey, 
was utilized in this study.

The survey instrument was sent to the 33 business education studeni 
teachers who were participating in North Dakota student teaching programs 

during the first half of the 1972-73 school year. A return of 75*76$ of 
the survey instruments was realized.

The respondents indicated the degree of importance in performing 
each of the 35 suggested student teaching activities according to the fol­
lowing rating scale: 1 (Very Important); 2 (important); 3 (Slight Impor- 
tance); or 4 (Not Important).

The data from the returned survey instruments was treated both as 

major areas and as individual items or specific suggested activities. The 
specific suggested activities rated to be of highest importance were deter­
mined. The specific suggested activities believed to be least important

CHAPTER V
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by the business education student teachers were also determined. The 
degree of importance for each of the 3even major area3 of the survey 
instrument, determined by the respondents, was compared with data obtained 
for the seven major areas from a HASTE survey.

Conclusions

Conclusions, based on rating responses of the business education 
student teachers, and treatment of the data, are a3 follows:

1. The suggested activities rated to be of highest importance by 
the respondents are: (a) Identify the basic subject matter ideas for a unit 
of study or topic; (b) Discuss with your supervising teacher his long-range 
plans for the courses which you are to teach; (c) Discuss with your super­
vising teacher the techniques of maintaining classroom discipline; (d) Ob­
serve several teaching aids being used in a variety of teaching situations; 
and (e) At the completion of a learning experience, analyze the effective­
ness of your planning with your supervising teacher.

2. The suggested activities rated to be of least importance by 
the respondents are: (a) Visit with a school nurse and find out what common 
illne3se3 are among school age groups and how to recognize them; (b) Prepare 
a bulletin board display of all the awards and testing programs that are 
available for use in business classes; (c) Read selected references on 
counseling techniques; (d) Make up sample tests for various business sub­
jects and check with a teacher to determine the value of the tests; and
(e) Visit three or more selected teachers to interview them concerning 
the role of teaching materials in their classrooms.

3. Suggested activities rated to be of least importance tended to 
be activities not directly related to actual teaching. Examples include



39

visits or interviews with other school personnel, preparation of bulletin 
board materials, outside readings, and similar suggested activities.

4. The major area of suggested activities rated to be of highest 
importance was that the student teacher should possess the ability to plaj 
effective learning experiences.

5. The major area of suggested activities rated to be of least 
importance was that the student teacher should know how to gather and 
interpret information about students.

6. The degrees of importance indicated by business education stu­
dent teachers to the suggested activities reflected, in general, the data 
and opinions of supervising teachers obtained in the NABTE survey for the 
same suggested activities.

Recommendations
1. Further study of this nature should involve a greater number 

of business education student teachers in the sample.
2. Additional suggested activities, and the degree of importance 

in performing them during the student teaching experience, be determined 
by business education student teachers.

3. Research be conducted to determine the criteria used by busi­
ness education student teachers in rating suggested student teaching 
activities.

4. Supervising teachers be made aware of the degrees of important 
indicated by business education student teachers in performing suggested 
student teaching activities.

5. The findings of this study, and any similar studies, be evalu­
ated to determine if the findings could be beneficial to the educational
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program of business education student teachers, with evaluation by leading 
authorities in the field of business education.

6. Additional research of this nature be conducted periodically 
to determine if changes as to the degrees of importance in performing such 
suggested activities occur over a given period of time, with an analysis 
conducted by business educators if such changes occur.



Card 17
Name of Author: 
Title of article:
Source:
Volume:
Date of Article:
Pages:

Dorothy L. Travis
"Do Your Student Teachers See When They Observe?"
Journal of Business Education
m m
December, 1953 
115-16

"Student teachers need the guidance and stimulation of the 
expert to insure that the utmost benefits are derived from the 
student teaching experience. It is imperative that the cooperating 
teacher help the student teacher visualize how educational theory 
is put into daily practice in the classroom."
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APPENDIX B

SELECTED ACTIVITIES FOR BUSINESS EDUCATION STUDENT TEACHERS

The following items are suggested activities for the Business Education Student teacher. In your opinion, 
indicate the importance of performing the activities by placing a check mark in the appropriate column according 
to the following scale:

Column No. 1 - Very Important 
Column No, 2 -- Moderate Importance 
Column No, 3 -- Slight Importance 
Column No. 4 -- Not Important

I. THE STUDENT TEACHER SHOULD KNOW HOW TO GATHER AND INTERPRET INFORMA­
TION ABOUT STUDENTS.

I_ ___  3 4

a. Ask a member of the administrative staff to assist in interpreting
cumulative records and test scores ........  ...  ...  ...  —

b. Compare subject matter test scores and student achievement 
levels with cumulative record information to see if the students
are achieving according to their ability . . . . . . . . . . .  ---  --- ------—

c. Discuss with experienced teachers and with the school counselor
the problems that require referral to more competent persons . . . ---  ---  ---  —

d. Sit in on faculty group discussions of case problems in the school . . ---  ---  ---  —
e. Read selected references on counseling techniques . . . . . . .  ---  ---  ---  —

II. THE STUDENT TEACHER SHOULD POSSESS A THOROUGH KNOWLEDGE OF THE TEACHIiNG 
MATERIALS THAT ARE AVAILABLE AND SHOULD POSSESS THE ABILITY TO CREATE 
AND USE LEARNING-TEACHING AIDS. _1_ _A_ JL_
a. Visit three or more selected teachers to interview them concern­

ing the role of teaching materials in their classrooms ..........  ...  ... ............
b. Observe several teaching aids being used in a variety of teaching

situations....................... .. ...  ... ............
c. Prepare a bulletin board display of all the awards and testing

programs that are available for use in business classes........ .. ...  ... ......—-----
d. Examine resources and teaching units which may be on file in

your school......................................  ...  ... ............
e. Build a file of suggested displays for bulletin board u s e ........  ...  ... ............

III. THE STUDENT TEACHER SHOULD POSSESS THE ABILITY TO PLAN EFFECTIVE LEARNING 
EXPERIENCES.

1 2  3 4
a. Identify the basic subject matter ideas for a unit of study or 

topic.....................................
b. Discuss with your supervising teacher the role of the teacher 

in teacher-student lear n i n g .......................
c. Discuss with your supervising teacher his long-range plans for 

the courses which you are to teach............ .. . .
d. Determine cooperatively with your supervising teacher the 

components of a good lesson plan ....................
e. At tire completion of a learning experience, analyze the 

effectiveness of your planning with your supervising teacher
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IV, THE STUDENT TEACHER SHOULD HAVE THE UNDERSTANDING AND SKILL NEEDED 
TO GUIDE STUDENTS THROUGH LEARNING EXPERIENCES.

a.

b.

d.

Practice, accompanied by a detailed lesson plan, a demon­
stration prior to class .......................
Make a tape recording of an actual class taught and evaluate 
the recording .
Practice phrasing questions-both orally and in writing-that are 
definite and that call for a definite response.............
Chart on paper before class how you plan to organize material on 
the chalkboard in order to make your teaching more effective . ,
Analyze an assignment that is to be made and specify how 
individual differences are to be provided for . . . . . . . .

V. THE STUDENT TEACHER SHOULD HAVE THE SKILL NECESSARY FOR EFFECTIVE 
CLASSROOM MANAGEMENT,

Plan a specific method for accomplishing each routine classroom 
duty . ............. .........................

c,
d.

Discuss with your supervising teacher the techniques of maintain­
ing classroom discipline ............................
Prepare a check list of desirable work habits for a teacher , .
Visit with a school nurse and find out what common illnesses are 
among school age groups and how to recognize them . . . .

e. Observe how the regular teacher keeps the room in order . . . .  ---  ---  ---

VI. THE STUDENT TEACHER SHOULD POSSESS THE SKILL NECESSARY TO EVALUATE 
CLASSROOM PROCEDURES.

On each day’s lesson plan, write an evaluation of the day’s 
learning activities .......................... ..

b. After tests are scored, discuss the results with the supervising
teacher . . . . . . . . . . . .  ...............

c. Compile an item analysis of test scores and select necessary areas
for reteaching........ ..

d. Gather information about the validity, reliability, and objectivity 
of tests and how they apply to tests you use . . . . . . . .

e. Make up sample tests for various business subjects and check with
a teacher to determine tire value of the tests ...............

VII. THE STUDENT TEACHER SHOULD POSSESS THE KNOAVLEDGE AND SKILL NECESSARY 
TO ORGANIZE, SUPERVISE, AND DIRECT CO-CURRICULAR ACTIVITIES.

I _2_ _3_

a. Plan the organization of a club. Evaluate the adequacy of your
planning with your supervising teacher........ .. ...  ...  ...

b. Read materials on the supervision of clubs.............
c. Observe a regular teacher at work with a group of club officers
d. Make a list of business co-curricular activities in school . . .
e. Understand the function of co-curricular activities........



APPENDIX C

November 7, 1972

Mr. John Doe, Student Teacher 
Business Education Department 
Senior High School 
Anywhere, North Dakota 58000
Dear Mr. Doe:
Welcome to the teaching profession. Your selection for a 
student teaching assignment indicates your educational back­
ground is of high calibre.
I would like your opinions concerning desirable experiences 
during student teaching. Your ideas can contribute to a more 
desirable experience for future student teachers.
Would you take a few minutes of your time to fill out and 
return the enclosed rating scale. Your professional opinions 
will be kept confidential. A stamped, addressed envelope is 
enclosed for your convenience.
Thank you for your time and opinions.

Sincerely,

Marvin J. Balbierz

2 Enclosures
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APPENDIX D

November 21, 1972

Mr. John Doe, Student Teacher 
Business Education Department 
Senior High School 
Anywhere, North Dakota $8000
Dear Mr. Doe:
I am sure by this time you have found your student teaching 
to be interesting and educational, as well as challenging.
Recently you received a rating scale of suggested activities 
for student teaching. In the event you have mislaid this 
rating scale, I have enclosed another copy together with a 
stamped, addressed envelope.
Your return of the completed form in the near future would 
be sincerely appreciated.
Again, thank you for your time and professional opinions.

Sincerely,

Marvin J. Balbierz
2 Enclosures
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APPENDIX E

December 15, 1972

Mr. John Doe, Student Teacher 
Business Education Department 
Senior High School 
Anywhere, North Dakota 58000
Dear Mr. Doe:
The educational process is of paramount importance to students, 
teachers, and parents alike. You have indicated your willingness 
to accept such a challenging, but rewarding, field by pursueing a 
teaching degree.
Recently a rating scale of suggested activities for student teachers 
was mailed to you. In the event that it did not reach you or that 
you may have mislaid it, I have enclosed another copy together with 
a stamped, addressed envelope for your convenience.
Would you be good enough to share your professional opinions by 
completing the rating scale. Your opinions and the opinions of 
other student teachers can contribute to a more desirable studant 
teaching experience for future student teachers.
Your return of the enclosed rating scale in the near future would 
be sincerely appreciated.

Again, thank you for your time and professional opinions.
Sincerely,

Marvin J. Balbiers
2 Enclosures
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