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ABSTRACT
This study obtained demographic data and information concerning the academic
experiences, transfer experiences, and employment experiences of Turtle Mountain
Community College (TMCC) students who graduated from 1980 to 1990, as determined
by responses to a questionnaire which was developed for this specific purpose. There
were 278 respondents to the survey, and they represented 55.2% of the total number of
student graduates.
The data were analyzed utilizing the t test and Chi-square techniques to determine
significant differences of variables between graduates on the basis of gender and by year of
graduation. The testable hypotheses were stated in the null form, and alpha was set at the
.05 level of significance.
A statistically significant difference was found when comparing the level of
satisfaction at TMCC and at the four-year transfer institution and when comparing whether
TMCC should have helped and actually did help graduates.
There was a statistically significant difference according to year of graduation in the
categories of highest degree currently held, whether current job was related to TMCC
program of study, current job location, and job classification. There was a statistically
significant difference between males and females in the categories of age, situation prior to
entering TMCC, important reasons for attending TMCC, whether the most important
reason was satisfied, whether TMCC helped to achieve the main reason for attending
TMCC, and when comparing the four-year transfer institution to TMCC.
The data led to the conclusion that TMCC is providing access to postsecondary
education for Chippewa tribal members. Graduates were likely to be employed in
xi

professional and skilled occupations on the reservation. Graduates were generally positive
about TMCC's academic programs. Academics were appropriate and were meeting the
needs of the students. The college was viewed as responsive to tribal educational needs,
and the curriculum was perceived as reflecting these needs. Indian instructors and Indian
culture integrated into programs were important reasons for attending TMCC. TMCC met
its transfer mission. In-state four-year transfer colleges enrolled most graduates who
transferred. The quality of instruction at TMCC was perceived to be equal to that of the
transfer institution.

CHAPTER I
INTRODUCTION
In 1992, America celebrated the 500th anniversary of Christopher Columbus and
his discovery of the New World. The coming of Columbus greatly affected the lives of
American Indians. This event was a "trespass" with enduring consequences for the native
people of this continent. Indeed, the cultural fate of the indigenous people has been captive
to and incompatible with the European colonists' vision of America.
Federal Indian Policy
Dealings between the European and Indian people predate the United States
Constitution. These early relations affected subsequent Indian policy. For example,
British and Spanish administrators of New World colonies negotiated treaties with Indian
tribes during the 17th century. These early interactions later provided the United States
government with a precedent for the legal recognition of Indian tribes as sovereign nations
(Canaby, 1988; Getches & Wilkinson, 1986; Monette, 1994).
Shortly before the middle of the 18th century, the British government began to
negotiate with various indigenous tribes. Later, with the Articles of Confederation of
1781, the new United States government took sole and exclusive authority over Indian
affairs, provided that the legislative rights of states were not violated.
After the Articles of Confederation were rejected and the Second Continental
Congress adopted a final version of the United States Constitution, state control over
Indians was clearly subordinated to control by the federal government. This locus of
control was based on Article I, section 8, clause 3 of the Constitution: "The Congress shall
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have the power to regulate commerce with foreign nations, and among the several states,
and with Indian Tribes." No other race of people is specifically mentioned in the
Constitution, although Amendments 13, 14, and 15 refer to race and slavery.
Early federal legislation shaped Indian policy. One of the most important pieces of
early legislation was the Trade and Intercourse Act of 1790 which represented federal
policy in implementing treaties. It brought all interaction with Indians under federal
control, including trade of any commercial interest; it also required federal approval for all
land transactions in which Indians were involved. The Act established stiff penalties for
both Indians and non-Indians who violated its provisions. The reauthorization of the Act in
1834 continued the provisions of the 1790 Act (Tyler, 1973).
Treaties also helped shape Indian policy. Treaties served as the rationale for three
major court decisions written by Chief Justice John Marshall. These Supreme Court
decisions, known as the Marshall Trilogy, were Johnson v. M'Intosh (1823), Cherokee

Nation v. Georgia (1831), and Worcester v. Georgia (1832). These cases clarified treaties
and formed the basis for federal Indian law (Monette, 1994). In 1871, the making of
treaties with Indians ended. Even so, this policy had little effect on the treatment of Indians
because the federal government continued its relationship with Indians through federal
statute and executive orders (Indian Tribes, 1991).
The reservation system started during the treaty-making era and was continued by
statute, agreement, and executive order. For example, the 1892 McCumber Agreement
required the Turtle Mountain Chippewa to cede to the United States government over 10
million acres of land that is now a large part of present-day North Dakota. Contemporary
federal Indian policy, particularly the interpretation of jurisdictional issues, continues to
focus on the reservation system.
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Indian Education
The history of Indian education parallels the history of federal Indian policy. Indian
education has always been a perplexing challenge for American society and has been
shaped by constitutional interpretation, legislation, treaties, and executive agreement.
Rowland (1994) presented a historical review o f the education experiences of the Northern
Cheyenne. Although Rowland's writings are specific to the Cheyenne, the experiences of
other Indian tribes are very similar.
Rowland (1994) noted that from the very beginning of European colonization to the
present day, the United States government, under the auspices of education, has enacted
public policy and administered programmed efforts designed to eliminate, terminate, or
relocate the Indians from their homelands and perhaps even from existence. Congress first
acknowledged this intent in the Civilization Act o f 1802 which authorized payments up to
$15,000 to promote civilization among friendly Indian tribes (Blue Dog, 1980). A major
intent of this Act was to Christianize Indians. Early missionaries received federal funding
to carry out the intent o f the Civilization Act of 1802.
The basis for most Indian education was formed in the Civilization Act of 1819.
This Act sought to preserve Indian nations by civilizing the Indians and converting them
from hunters to farmers.
In congressional action of July 9, 1832, the 22nd Congress authorized the
President o f the United States to appoint a Commissioner o f Indian Affairs. In 1849,
Indian Affairs was transferred from the W ar Department to the Department of the Interior,
which was charged with the management of all Indian affairs, including education. By
1838, there were over 80 boarding schools with approximately 2,900 Indian students in
school. From 1880 to 1893, federal legislation created off-reservation boarding schools at
several locations. Some of these were Carlisle, Chemewa, Flandreau, Pierre, and Sante Fe
schools.
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The congressional action of March 3, 1893, gave the United States Department of
Interior authority to withhold rations and supplies from families who did not send their
children to either a boarding or reservation day school. Unable to feed their children, many
families reluctantly sent them to these schools. These very schools were later supported by
a provision of the General Allotment Act of 1887. The General Allotment Act stipulated
that some of the proceeds from the sale of Indian land were to go into a fund to be used to
educate Indian children taken from their homes and placed in schools (Blue Dog, 1980;

IndianTribes, 1991).
In 1921, Congress passed the Snyder Act, a milestone in Indian federal relations.
The Snyder Act empowered the Bureau of Indian Affairs (BIA) with the authority to
expend funds and to establish educational programs to benefit Indians. Later, in the 1970s,
the tribal colleges would use the provisions of this Act to justify BIA financial support
through their respective tribes.
The Merriam Report of 1928 centered national focus on the failure of federal Indian
education policy. The report was very critical of boarding schools and stressed the need
for relevant curriculum, Indian participation in the education process, strengthening of the
Indian family, and qualified teachers. The Indian Reorganization Act of 1934 addressed
some of the issues brought out in the Merriam Report by providing a method by which
tribal governments could be more autonomous and self governing.
The Johnson-O'Malley Act (JOM) of 1934 provided funding to states and local
education agencies that educated Indian students who lived on nontaxable trust land. JOM
was the culmination of federal policy designed to get Indian children into public schools
without shirking government responsibility toward treaty agreements (Indian Tribes, 1991;
McCoy, 1993).
Later, in 1950, Congress passed Public Law 81-874, the Federally Impacted Areas
Act. This Act authorized the construction of facilities in state school districts serving
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Indians and helped defray the general operating costs of such efforts (Indian Tribes, 1991;
McCoy, 1993).
The Elementary and Secondary Education Act of 1965 provided funds for
improving the education of disadvantaged children. The various provisions were
administered by the United States Department of Education rather than the Department of
Interior and made supplemental funding available to schools operated by the Bureau of
Indian Affairs. This Act through its various provisions, such as Title I, made funding
available for special programs to help educationally deprived children. Title II, the library
acquisition and construction provision, authorized funds for library improvement, and Title
VII provided funds for bilingual education.
The next major legislation was the Indian Education Act of 1972 which amended
the Federally Impacted Areas Act of 1950 and became Title m of the Education
Amendments of 1972. It authorized funding for programs specifically designed to meet the
special elementary and secondary education needs of Indian children. Part E of this Act
provided funding to colleges and universities for programs that trained Indian teachers and
related personnel.
Perhaps the clearest acknowledgment of federal responsibility for the education of
Indians came through the Indian Self-Determination and Education Assistance Act of 1975
or Public Law 93-638. This Act was for the benefit of Indians alone and was intended to
promote maximum Indian participation in the governance and education of Indian people.
It authorized the federal government to contract with tribes and Indian organizations for
tribal operation of programs and services. The Act also extended this control to
Johnson-O'Malley programs and Indian health programs.
In 1978, two major Indian education laws were passed by Congress. One was
Title XI of the Education Amendments of 1978 or Public Law 95-561. It dealt with
elementary and secondary education and was intended to make sweeping changes in how
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Indian schools were operated. This Act provided for the development of educational
standards in schools operated by the Bureau of Indian Affairs. Additional provisions of
Public Law 95-561 called for the creation of national criteria for dormitory living
environments, school construction priorities, and allowance for funding based on per capita
student counts (Blue Dog, 1980).
The second law impacting Indian education was Public Law 95-471, the Tribally
Controlled College Assistance Act of 1978. This law was considered a milestone for
Indian higher education because it provided federal recognition of Indian postsecondary
education. In Public Law 95-471, Congress recognized that tribes could operate
institutions of higher education and provided the funding to do so.
American Higher Education and
Triballv Controlled Colleges
One of the primary purposes of higher education is the preservation, transmission,
and enrichment of the important elements of culture. This purpose is achieved through
teaching, scholarship, research, service, creative imagination, and human experience. The
task of colleges and universities is to vitalize culture as well as to assist students in
developing their potential and making a contribution to the betterment of society
(Bahruth & Venditti, 1990).
All United States citizens should be aware that they contribute to the nation's
culture. America, by fostering individual growth in its citizens and by nourishing and
developing every citizen's ability, will remain a great country. American Indians have not
been allowed to make their full contribution to the culture of the United States, nor have
they been allowed to learn fully the knowledge base of other cultures as a result of having
been foreclosed from many educational opportunities. In addition, institutional schooling
has been a major adjustment for many American Indians (McLeod, 1988).
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The vast majority of Indians living in the United States today are inadequately
educated in terms of having a living, working knowledge of mainstream America, its
people, and their culture. Boyer (1989) was critical of American higher education in
general as the conveyer of knowledge, ideology, and culture. His criticism was based on
the observation that for centuries American higher education sought to influence the way
American Indians live and to force them away from being Indian.
It is the opinion of this writer that if Indians knew more about other cultures in the
United States and if other Americans knew more about the culture of American Indians, the
result would be a better society, one fostering individual growth and accepting differences
among its citizenry. In terms of reaching this goal, the tribally conn-oiled community
colleges may be the most important postsecondary institutions in America.
The tribally controlled community colleges are carving a special place in the history
of American higher education. One mission of tribal colleges is to remain true to tribal
values, tribal traditions, and tribal culture and to assist students to understand these values
and traditions and the cultural context in which they occur. A part of this mission includes
a commitment to preserve the cultural tradition which, in some instances, is almost lost. At
the same time, these institutions must assume a role in developing programs and resources
needed to address the economic poverty present on most Indian reservations. These
responsibilities, along with the other more traditional higher education responsibilities, are
creating enormous challenges for the tribal colleges. As a result of these challenges, the
relationship between tribal colleges and the non-Indian education environment is
problematic to some extent. Belgarde (1993) wrote, "For the colleges to survive as
organizations, Indian communities as well as the larger society need to regard them as
legitimate organizations.. . . [Legitimacy includes their credibility as Indian organizations
and as academic institutions" (pp. 155-156). Even with all these problems unsolved, the
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tribal colleges probably offer the best hope for tribal members who want to break the cycle
of poverty and hopelessness.
Another basic purpose of tribally controlled community colleges is to provide
higher education to those students who would otherwise not have access to college. In the
1960s, America opened its eyes to the need for access to higher education for minority
people. By the late 1960s, however, Indian leaders recognized that Indian people were not
taking advantage of access to higher education institutions located away from the
reservations. In an attempt to address the issue of access and other related higher education
concerns, some tribal governments established tribally owned and operated community
colleges. In 1968, the Navajo tribe was successful in securing the passage of the federal
Navajo Community College Act. Between 1970 and 1978, other American Indian tribes
established their own colleges. Operating funds for these institutions came from tribal
sources and from Title m of the Higher Education Act. This Act provided grants for
development purposes to accredited institutions o f higher education. At the time, none of
the new tribal colleges was accredited. So, in order to secure Title III funding, tribal
colleges entered bilateral arrangements with accredited host institutions that served as the
grantees. The host institutions often thought that they were providing college extension
courses on the Indian reservations. In reality, the arrangement allowed for the building of
infrastructures that led to tribally controlled colleges. Since 1978, with funding from the
federal Tribally Controlled College Assistance Act, which was signed into law by President
Carter, and with grants from other higher education legislation, all six of the original tribal
colleges have become independent. The six colleges are Navajo College, Turtle Mountain
Community College, Fort Berthold Community College, Standing Rock College, Oglala
College, and Sinte Gleska University. Today there are 29 tribally controlled colleges
located throughout the United States (American Indian Higher Education Consortium,
1995).
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Turtle Mountain Community College
In 1972, the North Dakota Turtle Mountain Chippewa chartered the Turtle
Mountain Community College (TMCC). The first classes were offered in 1973. The
statement of mission was recently recorded in the 1993 North Central Association
institutional self-study. The mission of the college is to provide the following:
1) To function as an autonomous, Indian-controlled college on the reservation
focusing on general studies, vocational education, and to direct scholarly
research;
2) To create an environment in which the cultural and social heritage of the Turtle
Mountain Band of Chippewa can be brought to bear throughout the curriculum;
and
3) To establish an administration, faculty and student body involved in exerting
leadership within the community and providing service to it. ("Self Study,"
1993, p. 46)
Except for a few minor changes, the mission has remained unchanged since the college was
founded.
The founders of TMCC recognized that access to higher education for Indian people
would occur when tribal members themselves provided this service. Their vision was a
bold one because higher education for Indians had primarily been controlled not by the tribe
but by external entities such as the state or the Bureau of Indian Affairs.
The Turtle Mountain Chippewa decided to change the way education was made
available to tribal members and made their community college key to this endeavor. In the
early 1970s, the elementary and secondary schools on the Turtle Mountain Chippewa
Indian Reservation employed only a few Indians as administrators and teachers.
Furthermore, the curriculum did not consider the heritage of its clientele. The teacher
shortage was partially addressed by federally funded programs such as the Northern Plains
Teacher Corps and Future Indian Teachers. These programs, administered through the
University of North Dakota at Grand Forks, were successful in educating Indians to
become teachers. However, the number of Indians educated as teachers still fell short of
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the actual need. After several years of operation, the federal government discontinued
funding for these projects at the University of North Dakota.
In the 15 years since these programs were discontinued, TMCC has become a
viable part of higher education for the people from the Turtle Mountain Chippewa Indian
Reservation. The college has experienced a great deal of success as evidenced by the
number of graduates who have successfully completed the institution's programs and gone
on to complete baccalaureate degrees, law degrees, medical degrees, and graduate degrees
as transfer students to other postsecondary institutions.
Even with its successes, TMCC faces economic problems more acute than those
currently facing most American institutions of higher education. These problems are the
result of the college's quasi-public status as a two-year American Indian tribally controlled
college and its enrollment-driven funding base. The college is nearly totally dependent
upon federal support and has never been adequately funded. The college does not receive
operational funding from the state of North Dakota. Funding deficiencies are compounded
by expanding operational costs resulting from rapid increases in enrollment and from
increasing demands for services from the Turtle Mountain Chippewa tribal government.
Operational funding is allocated by the Bureau of Indian Affairs which uses an
Indian student count calculated by applying an Indian full-time equivalent (IFTE) equation.
Funding per IFTE has not kept pace with enrollment growth. Turtle Mountain Community
College experienced rapid growth from 131 IFTE in 1980 to 510 IFTE in the fall of 1992.
During this time, congressional appropriations ranged from a high of approximately $3,100
per IFTE in 1980 to a low of $2,140 per IFTE in 1988. The IFTE in 1994 was
approximately $2,900. Adjusting to rapid enrollment increases, unstable funding, and
increased demands for service to the tribal government has been particularly difficult for the
institution.
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Turtle Mountain Community College, along with the other tribal colleges, face these
problems on a daily basis. In an effort to compile data to impact Congress, an evaluation
was conducted and a written assessment of funding for tribal colleges was prepared
specifically as it applies to the Tribally Controlled Community College Assistance Act. The
findings were presented in a report prepared by Crull (1992). In the report, several
recommendations for improvements to the Act were directed to Congress.
In spite of its financial and other problems in the 24 years since its inception and the
16 years since its accreditation, the Turtle Mountain Community College has established
itself as a viable institution of postsecondary education and leadership. Understandably,
tribal officials have an interest in defining and analyzing the effectiveness of the college.
Tribal politicians, educators, researchers, historians, and many other groups and private
citizens have an interest in finding out about the institution's influence on its graduates.
Need for the Study
There is no formal documentation about Turtle Mountain Community College
graduates. The experiences of TMCC graduates and those students who transfer have not
been addressed in a comprehensive manner.
Over the last 22 years, hundreds of American Indian students, many who would
not have had access to higher education were it not for the tribal college, have graduated
from college and are emerging as leaders. TMCC, like other tribal colleges, holds great
potential for the future of American Indians. TMCC has a unique opportunity to provide
Chippewa and other students access to higher education and to provide an opportunity to
complement individual educational attainment with the uniqueness of a culturally specific
learning environment. This emphasis among programs is rooted in the institution's
mission statement. Yet, the impact of this culturally specific learning environment on the
graduates o f TMCC has never been assessed.
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Similar to other tribal colleges, Turtle Mountain Community College was started
because the tribe believed the best way to help its people become strong, self-supporting
citizens was through tribally controlled higher education made accessible at a local
institution. The Turtle Mountain Community College is not a mainstream institution. It
serves Chippewa people and has a mission statement and clientele which separate it from
other postsecondary institutions. Yet, there are many similarities. One such area is the
need to assess the institution's impact on its students.
The Turtle Mountain Community College is beginning its third decade and is
positioned to assume a leadership role among all tribal colleges. As stated earlier, the
experiences of tribal college graduates and transfer students have not been studied. The
methodology utilized in this study can help other tribal colleges meet this need.
Assessment will help TMCC to secure its future. Demands being placed upon the
college, such as possible expansion to become a four-year degree granting institution, will
be easier to satisfy when accountability is demonstrated. Assessment of the experiences of
its graduates is essential for the college to answer demands for accountability from state
legislative mandates, executive orders, and the dictates o f state boards and other regulating
bodies. Similar accountability mandates have emerged from the federal government,
particularly the United States Department of Education. The National Education Goals,
"America 2000," urged by President George Bush and President Bill Clinton, have focused
national attention on the quality of American higher education. Regional accrediting
associations require that member institutions satisfy new criteria aimed specifically at
assessment {Handbook o f Accreditation, 1994). In less than a decade, the movement to
assess student performance has evolved and matured to a level in which criteria and
processes are in place.
Turtle Mountain Community College is not exempt from accountability. Its
newness, unique mission, and special clientele perhaps have left the institution slightly
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removed from formal demands for accountability. Lack of responsiveness is perhaps most
noticeable in assessment of the impact that the college has had on student learning
experiences. Policymakers and administrators responsible for these educational
experiences are in the position of influencing the future of tribal higher education and the
elements needed to make individual and reservation development a reality. In the last
decade, government and education policymakers have taken notice of Turtle Mountain
Community College and its potential as a transmitter of higher education.
Turtle Mountain Community College, as part of its developmental strategies, must
make assessment a vital element of the educational process. Development implies change,
movement, and direction. Assessment involves measurement and analysis of some kind.
At TMCC, self-assessment can assist the institution with problem and solution
identification that may lead to improvements in programs, services, and policies.
Historically, the more common assessment practices in higher education have
addressed student-centered concerns and their relationship to achievement and progress.
Among these are cognitive and skill assessment, career choice and career development
assessment, interest and needs assessment, and, to some extent, environment assessment
(Palmer, 1990). Stevenson, Walleri, and Japely (1989) affirmed the importance of
follow-up studies to assess student experiences. They present several recommendations
that community colleges should apply toward their follow-up processes. According to
Stevenson et al., there are several stages involved, including an awareness stage, inquiry
stage, entry stage, experience stage, and completion stage. Information collected from
follow-up studies of graduates can be used to improve programs.
The growing interest in educational outcomes and accountability has resulted in an
array of new assessment approaches. National education organizations such as American
Association for Higher Education (AAHE), Association of American Colleges (AAC),
American Association of Community Colleges (AACC) (formerly the American
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Association of Community and Junior Colleges [AACJC]), and Educational Testing
Service (ETS) are involved in providing assessment services to the higher education
community. AAHE sponsors a yearly conference on assessment and has an ongoing
program which supports descriptive studies of assessment and provides an assessment
referral service for its member institutions. AAC provides a similar service and additionally
coordinates assessment programs that rely on visiting examiners. AACC publishes and
provides a catalogue of assessment literature to its member institutions. In recent years,
AACC has become recognized as a leader in lobbying government and the public on behalf
of its members. ETS makes available an item bank for assessment of learning outcomes in
five disciplines. This study adds to the national assessment movement by providing an
assessment approach specific to tribally controlled postsecondary education. If other tribal
colleges choose to do so, they can replicate the research instrument and methodology.
Numerous large and small colleges and universities also engage in an array of
assessment activity and service. A sampling of these is presented by Pike (1988) and
includes those concerned with general education (Alvemo College, James Madison
University, South Dakota State University, and others). There are also programs
addressing teacher evaluation (Indiana University of Pennsylvania, Rhode Island College,
and others) and student learning (Kean College, Northeast Missouri State University, and
others). Still others provide for the development of models for assessment and alternatives
to standardized tests (Harvard University, Texas College and University System,
University of New Mexico, University of Tennessee, and others).
The role of the postsecondary institution is perceived differently by different groups
and individuals. A college or university is justified by its success at providing a quality
education for the students served. Astin (1991) reported that students enter college with a
diversity of purposes defined specifically by individual goals and aspirations. Some aim
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for good jobs, others aim for admission to good transfer schools, some want to develop
their social and interpersonal skills, and others desire better self-understanding or to make a
lasting contribution to society. Indian students at tribal colleges have these purposes, and
institutional efforts at self-assessment ought to be responsive to these perspectives.
Assessing the long-term impact of tribal colleges has great potential for establishing
the credibility of these institutions, especially during periods of continued growth in student
enrollments, demands for accountability, and problematic resources. As these institutions
develop beyond infancy, as they mature as institutions of higher education, their
communities will demand evidence of worthiness. Assessment can help to satisfy these
demands. A well-planned assessment program will retrieve empirical data useful for
implementing institutional strategies for change. Policymakers and educators are more
accepting if the reasons for change can be supported by data. Assessment is a way of
determining budget priorities, and it allows for an emphasis on long-term planning.
Finally, for tribal colleges, positive assessment will elevate their status and role throughout
the higher education community.
Turtle Mountain Community College chose to explore new ways of identifying and
meeting the needs of its community. Assessing the long-term impact that TMCC has had
on its graduates will provide empirical data that identify institutional strengths and
weaknesses as perceived by the student clientele. Then TMCC will be able to serve its
students and community better.
Purpose of the Study
The purpose of this study was to determine the academic experiences, transfer
experiences, and employment experiences of Turtle Mountain Community College (TMCC)
students who graduated from 1980 to 1990. The information obtained will be used to
assist TMCC to become a more effective and responsive institution. The processes and
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instruments used will assist other Indian community colleges seeking regional accreditation
or having other reasons for studying their performance.
Assumptions
In the formulation of this study, the following assumptions were made which will
help the reader understand the direction of the study:
1. The survey instrument was valid and reliable for the purposes of this study.
2. The study design used to assess the experiences of Turtle Mountain Community
College graduates yielded appropriate data.
3. The respondents provided accurate, honest, and forthright responses.
4. The instrument was appropriately administered.
5. The study of graduates will inform decisions about the future direction of the
college.
Delimitations
For the purpose of this study, the following delimitations were established:
1. The survey instrument was designed specifically to collect data about Turtle
Mountain Community College graduates. It was designed only for this purpose. No
attempt was made to analyze data about individual respondents.
2. Only students who graduated from Turtle Mountain Community College from
1980 to 1990, inclusive, with an Associate of Arts degree, Associate of Applied Science
degree, or a vocational certificate/diploma were surveyed.
Definition of Terms
For the purpose of this study, the following terms and definitions are provided:
American Indian. A person who is a member of a United States government
federally recognized Indian tribe and who possesses at least one fourth (1/4) degree Indian
blood. The term American Indian will be used interchangeably with the terms "Indian" and
"Native American."
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American Indian reservation. A designated land area where American Indians
reside as determined by treaty or executive action of the United States government
(Jeanotte, 1981). The Turtle Mountain Chippewa Indian Reservation is a designated
American Indian reservation.
Triballv controlled community college. An institution for postsecondary education
that has been chartered by an American Indian tribe and is owned and operated by that
tribe. Turtle Mountain Community College is a tribally controlled community college and
is owned and operated by the Turtle Mountain Band of Chippewa.
Graduate. A student who graduated from Turtle Mountain Community College
from 1980 to 1990 with an Associate of Arts degree, Associate of Applied Science degree,
or a vocational certificate/diploma.
Associate of Arts degree. A two-year program of study designed to prepare a
student for transfer to a four-year college with junior status.
Associate of Applied Science degree. A two-year program of study generally
terminal in nature and not designed to prepare a student for transfer to a four-year college.
Vocational certificate/diploma. A program of study and skill development usually
of less than two years designed to prepare students for immediate employment.
Demographic data. Personal information about the respondents such as gender,
race, age, marital status, residence, and degree earned.
Academic experiences. Student academic-related experiences while the student
attended Turtle Mountain Community College (TMCC) such as the reason for attending,
whether most important goals were met, whether TMCC helped to achieve the goals, and
satisfaction with the educational program.
Transfer experiences. The experiences of respondents who transferred to a
four-year college or university such as expectations, satisfaction with the transferring
institution, education program information, and goal attainment.
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Employment experiences. The work/job experiences of respondents.
Research Questions
The following research questions guided the study:
1. What is the demographic status of Turtle Mountain Community College
graduates?
2. What are the differences in perception between graduates about the reasons for
attending Turtle Mountain Community College?
3. What are the differences in perception between graduates about whether Turtle
Mountain Community College should have helped and actually did help them to achieve
personal objectives?
4. What is the perceived degree of satisfaction of Turtle Mountain Community
College graduates?
5. What are the differences in perception between graduates about the kind of
academic and transfer experiences they had at Turtle Mountain Community College and at
the four-year transfer college?
6. What are the differences in employment experiences among graduates of Turtle
Mountain Community College?
Organization of the Study
This study is presented in chapters. Chapter I provided background information
about the study. Chapter II presents the research and literature on the subject of measuring
student success and the effect of college on students. Chapter II also presents a review of
the studies and research specific to tribal colleges. Chapter III includes a description of the
research method, design, and procedures used in the study. Chapter IV contains an
overview of the statistical procedure and a description of findings for each of the major
categories, question items, and responses. Chapter V presents the findings, conclusions
and implications of the findings, and recommendations for further study.

CHAPTER II
REVIEW OF LITERATURE
The purpose of this study was to determine the academic experiences, transfer
experiences, and employment experiences of Turtle Mountain Community College (TMCC)
students who graduated from 1980 to 1990. The information obtained will be used to
assist TMCC to become a more effective and responsive institution. The processes and
instruments used will assist other Indian community colleges seeking regional accreditation
or having other reasons for studying their performance.
This chapter presents a survey of the related literature and research regarding
assessment of student experiences at two-year colleges. The following review o f literature
is divided into three sections. The first section presents a survey of the literature specific to
American Indian tribally controlled colleges. The second section includes literature specific
to American Indian students and Indian higher education. The third section presents the
literature on community and junior colleges, the literature regarding transfer from two-year
institutions to four-year colleges, and the literature regarding work and employment
experiences. With few exceptions, literature relative only to community colleges and junior
colleges, not four-year institutions, is presented, and literature available since only 1970 is
included.
As stated earlier, Turtle Mountain Community College and other American Indian
tribally controlled colleges are not exempt from accountability. They must be responsive to
community involvement, necessarily administered and directed by and for the people they
serve (Gutierrez & Gonzales, 1973-74). Nevertheless, as these institutions enter their third

19

20
decade of existence, they must take notice of demands for accountability. Research on the
impact of tribal colleges on student learning experiences is lacking. Non-Indian
mainstream higher education institutions have been responding to increased demands for
accountability that stress student assessment and placement. This movement has been
fueled by public criticism of higher education that was triggered in 1983 when the United
States Department of Education released A Nation at Risk.
The policy of open-door admissions as a means of ensuring access is being
challenged by demands for accountability measured by students making demonstrable
progress (Roueche & Baker, 1987). It is only a matter of time before comparable issues
are introduced to American Indian tribally controlled colleges.
Tribal Colleges and Indian Higher Education
The tribal colleges are inherently designed to bring about change. Their mission
statements are clear in this respect. The concept o f Indian self-determination is a deliberate
public policy which is to be responsive to demands for change (Indian Nations At Risk
Task Force, 1991). As facilitator for this change, tribal colleges serve many interrelated
tribal interests, including the interests of students who are also tribal members. The tribal
college environment is a mixture of culture, heritage, family clan structures, government
that is ambiguous at all levels, land, buildings, programs, and a population of students,
non-students, faculty, support staff, and administrators. Much like mainstream higher
education, the tribal college environment is an aggregation of beliefs and personal vital
interests which surface among a web of diverse needs.
Turtle Mountain Community College was conceptualized 22 years ago, at a time
when the education of Indians was not in the control of Indian people. Local, tribal control
of higher education was a new concept. The challenges were great. During the short
period of time since the college was established, the Turtle Mountain Chippewa Indian
Reservation has witnessed more positive change than it had during the previous 100 years.
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Indian students, through their presence and belief in the college and the education it
provides, have been most influential in this process of positive change.
College governors and administrators believe that tribal members will become solid,
contributing citizens when opportunities for education and employment exist locally. In
this respect, the Turtle Mountain Community College may be the single most important
institution on the reservation today. It holds great promise to offer leadership in developing
the reservation's workforce and in meeting economic development needs. Chippewa
students who attend TMCC are probably very similar to their peers who attend mainstream
colleges. According to Boyer (1990), students attend college to seek credentials for jobs
and for personal satisfaction of interests and aptitudes. The TMCC program is attempting
to satisfy student needs while supplying individuals for reservation employment in all areas
necessary to reservation economic and cultural development. The college presents an
opportunity to those who want to break the cycle of poverty, hopelessness, and welfare
dependency. For those Indian people who desire a better way of life, the tribal college
provides options.
The literature specific to tribal colleges is limited. The beginnings of Sinte Gleska
College, which has since assumed university status, are recorded in a report by Mohatt
(1976). The founding of the tribal college concept and the startup experiences at selected
tribal colleges are presented in a study by Wicks (1979). Several tribal colleges have had
their histories recorded and documented. Among these recorded histories are D-Q

University: Native American Self-determination in Higher Education (Lutz, 1980), The
Struggle fo r the Creation o f D-Q University (Forbes, 1985), and The History o f Turtle
Mountain Community College: 1970 to 1980 (Erdrich, 1991).
Stein (1988, 1992) presented a review of previous research concerning tribally
controlled colleges. The tribal college movement is placed into historical perspective by the
works of Badwound (1990), Boyer (1989), and Stein (1988, 1992). A perspective by
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students of tribal colleges and of Indian higher education is presented in an ethnography
written by Tierney (1992).
Governance and Administration
American Indian tribally controlled colleges are striving to maintain a balance
between the expectations of mainstream higher education and the expectations of the Indian
tribes they serve. There is growing interest among researchers to learn more about the
governance and administration of tribal colleges.
Administration and administrative leadership research is available from Shanley
(1980), who studied ways to generate sustainable income for a tribal college through an
agricultural management concept. Shanley concluded that continuity of leadership is an
important factor in the long-range success o f the concept. Isaac (1980) studied the tribal
college administrator, background, roles, and conflict. Isaac's findings underscored the
importance of having competent and strong Indian administrators as leaders in tribal
colleges. McDonald (1981) investigated another area of tribal college administration
through his work on accreditation and regional accrediting agency practices. McDonald
found that among respondents, accreditation was considered a burden, but they believed
that the benefits far exceeded the costs. Governance and administration at tribal colleges
have been reported in the work of Ramirez-shkwegnaabi (1984), who compared role
perceptions of college trustees and presidents. He concluded that trustees at tribal colleges
did not understand their role and that they deferred much of their authority to the
presidents. Badwound (1990) inquired about leadership style at selected tribal colleges and
how the particular leadership style fit with the implementing of American Indian values
within the organizational culture of the institution. He concluded that the institutions failed
to promote tribal culture fully. He attributed this failure to interpretation of the mission and
environmental forces. Fowler (1992) developed an American Indian leadership profile by
examining the leadership behavior of seven American Indian presidents of accredited tribal
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colleges. Fowler found that perceptions o f leadership behavior among the faculty and
board members were similar to the perceptions of the presidents. Belgarde (1993)
researched the mission statements, governance, and administration practices of two tribal
colleges by addressing the problems associated with the unique mission and clientele of
tribal colleges. He concluded that while the greater higher education community influenced
tribal college governance and administration, the institutions were able to maintain Indian
control.
The writer believes that tribal colleges are the only educational institutions which
serve Indian people and which are totally controlled by Indian people. As such, the
challenge for the governors of tribal colleges will be to assure an adherence to appropriate
tribal specific ways and means of governance and administration.
Instruction and Curriculum
In addition to research dealing with tribal college governance and administration, a
few studies have reported on instruction and curriculum. La Pointe (1977) attempted to
address one aspect of instruction, a comparison of the teaching outcomes of full-time and
part-time faculty at a South Dakota Indian tribal college. La Pointe found that students
perceived part-time faculty as being more effective teachers. Shanley (1980), while
focusing on finance administration through the application of agriculture programs, also
concluded that such a model could provide an educational curriculum for the Indian tribe in
the development and management of tribal resources. Much of what is thought to be
unique about Indian tribal colleges is inherent in the attention they give to Indian tribal
culture, an assertion investigated by Horse (1982). Horse studied 17 tribal colleges to
assess aspects of the curriculum having to do with Indian culture and, specifically, the
degree to which a tribe's culture is incorporated into the curriculum of the college which
serves that tribe. Horse concluded that while the interest and appeal of tribal cultural
curriculum was high at these institutions, incorporation of culture was underdeveloped.
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Literature on the instructional and curriculum practices at tribal colleges is scarce.
Nevertheless, each of the institutions is providing teaching and learning programs that may
be of value to researchers and educators. The challenge is for the tribal colleges to begin to
share this information.
Federally Controlled Indian Colleges
Tribal colleges are a very small part of the Indian education community. American
Indian students, in limited number, attend postsecondary institutions located throughout the
country. Some institutions are controlled by states, and some are private. Among the
private institutions are some that are religious in philosophy.
The federal government operates two postsecondary institutions for Indians:
Haskell Indian University, formerly Haskell Indian Junior College, and Southwest Indian
Polytech Institute (SIPI). These institutions are not under the operational control of Indians
but are controlled by the Department of Interior's Bureau of Indian Affairs. Haskell,
founded in 1884, is the older of these federal institutions. Originally operating under a
vocational mission, Haskell became a university in 1993. These two federally controlled
Indian colleges joined the tribally controlled colleges as full members of the American
Indian Higher Education Consortium (AIHEC) several years ago.
For the most part, federally controlled Indian colleges provide a service to Indian
students who come from reservations which do not have tribal colleges. In that respect, the
colleges are providing a necessary service.
The Indian College Student
Educators of Indian college students can improve their effectiveness. Their
effectiveness can be demonstrated by learning about the academic, transfer, and
employment experiences of their students.
Except for a few studies about student attributes and opinions (Burgess, 1976;
LeBeau, 1979; Tierney, 1992), no available research was found concerning the impact of
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tribal colleges on their students. A study of three groups of Haskell students-graduates,
transfers, and dropouts-w as conducted by Burgess (1976) to examine the characteristics
and opinions of students enrolled from 1970 to 1975. In this study, graduates felt that they
were above average in those attributes that lead to success and were less critical of their
education experience. Transfers rated themselves as more sophisticated than students who
did not transfer and who dropped out.
LeBeau (1979) studied the motivational factors affecting American Indian tribal
college students who had attended Cheyenne River Sioux Community College (CRCC) in
South Dakota. Data were gathered by using a questionnaire administered to all students
who had completed two or more semesters at the college. The results provided an
understanding of the students' awareness of college, need to attend, peer influences, and
other motivational factors that may have influenced their decision to attend the college.
In other work, research at various four-year colleges and universities presents data
on the educational experiences of Indian students who attend specific institutions. Jeanotte
(1981) provided data about student persistence at the University of North Dakota (UND).
Jeanotte looked at reasons why some Indian students drop out and why some graduate. He
found that Indian students who enter at an older age are more likely to graduate from UND,
that high school and college grade point averages were predictors of success, and that
clearly identified career goals contributed to students graduating. Jeanotte's work also
provided an extensive review of the literature on the dropout and retention problem.
Fox (1982) compared selected characteristics of Indian freshman students to those
of Mexican American/Chicano students and, in some areas, Caucasian students. Fox
found that in 1966 more American Indian college students were male. For every year
thereafter through the end of his study in 1978, more American Indian females had entered
higher education. Fox further concluded that before 1966 more American Indian students
enrolled in private colleges and thereafter more American Indian students enrolled in public
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colleges. Finances were shown to be of prime importance to American Indian students.
Fox found that American Indian freshman students did not feel a need for special help in
English, reading, mathematics, and science. The highest degree aspired to by American
Indian students was a baccalaureate degree. Fox concluded that although there were some
differences between Mexican American, Caucasian, and American Indian students, there
were generally more similarities.
In a longitudinal study to determine Indian college student progress and attainment,
McNamara (1982) sampled 675 college freshmen who identified themselves as American
Indian in 1971. A follow-up was conducted in 1980. McNamara determined that quality
of precollegiate education is a major determinant of whether or not Indian students persist
in college, that rural Indians are more seriously disadvantaged in college than are urban
Indians, that rural Indians have fewer role models than do urban Indians, and that rural
Indians face greater cultural conflict than do urban Indians.
A study by Suina (1987) looked at rates of persistence for Pueblo Indian freshmen,
sophomores, and juniors in six New Mexico colleges and universities. Suina found that
ACT scores were not a valid predictor of persistence and that persisters had higher grades
in high school and in college. Suina also found that persisters and non-persisters did not
differ on socioeconomic characteristics, ACT scores, and levels of degree aspirations.
Davids and Tippeconnic (1987) collaborated on a bibliography of over 450 selected
dissertations that addressed 38 different areas concerning Indian education between the
years 1972 and 1987.
In other research, Indian students who had attended the University of New Mexico
from 1973 to 1984 participated in a cohort-retention study conducted by Jojola (1989) to
determine retention patterns. Among other findings, Jojola found that only 3 of 1,000
Indian students completed a degree in four years. Jojola found that it takes eight years, or
16 semesters, for 10% of the Indian students to graduate, that 19.8% of Indian students
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earn an associate degree or certificate, and that 17% of Indian students complete a four-year
degree.
Several studies have reported on the problem of Indian dropouts from non-Indian
colleges. An annotated bibliography, The Indian Dropout, prepared by Chavers (1991)
was the first attempt at providing a comprehensive review of the literature related to the
problem of Indian dropouts. It presents published research on dropouts at the secondary as
well as the postsecondary level.
Tierney (1992) provided additional data about the experiences of students attending
tribal colleges. His ethnography, Official Encouragement, Institutional Discouragement,
presents the tribal college experience as told by Indian students who attend tribal colleges.
In another study, Colwell (1992) examined the effect of academic and social integration of
American Indian and non-Indian freshmen at the University of North Dakota to determine
their persistence/drop out behavior. Colwell found that higher levels o f social integration
occur among American Indian students who drop out of college and that non-Indian
students who persist experience higher levels o f social integration. Belgarde (1995)
expanded the list of literature in her work relating to what makes a student successful at
Stanford University.
This section presented the breadth of research available concerning Indian tribal
colleges and higher education and is extensive but not exhaustive. Scholars, in their own
search, will discover additional published and unpublished public and private, local, state,
and federal documents on Indian education.
The Student and American Higher Education
There is an abundance of literature dealing with many facets of the student learning
experience in the larger higher education community. Several volumes provide a review
and synthesis of existing research available to the scholar.
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A recent publication, How College Affects Students (Pascarella & Terenzini,
1991), discussed earlier research. According to Pascarella and Terenzini, the oldest
published review on the ways in which college affects students was in 1936 by Stephen
Corey.
Literature specific to the impact of community colleges and junior colleges on their
students is limited. Even fewer studies concerning the impact of two-year college
experiences on minority students have been conducted and, as mentioned earlier, only very
few concerning Indian students at tribal colleges. Most of the literature on college impact
focuses on non-minority students of traditional college age attending four-year institutions.
Students go to two-year colleges with a wide variety of personal goals and
aspirations ("College and Changing Values," 1988). Among these are the desire to secure
training for a good job and salary or to prepare to transfer to a four-year college or
university. Some students go to college for other reasons that are more personal. The task
of developing a useful assessment instrument to measure college impact is made more
difficult by the multitude of personal reasons a student may have for going to college.
Colleges also have goals, and outcomes assessment should reflect both the student's and
the institution's aims and objectives.
Astin (1991) wrote of outcomes and provided an explanation of types of outcomes
colleges measure. According to Astin, student outcomes have been classified typically into
two domains: cognitive and affective. Cognitive outcomes have to do with knowledge and
higher order thinking skills; affective outcomes deal with a student’s "feelings, attitudes,
values, beliefs, self-concept, aspirations, and social and interpersonal relationships"
(p. 43). From each domain, the assessment can draw psychological and behavioral data.
According to Astin's theory, the assessment type proposed in this study of Turtle Mountain
Community College graduates is cognitive-behavioral. From the cognitive-behavioral
domain, the degree attainment, transfer success, and vocational achievement outcomes can
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be determined. Examples of research which used this approach can be found in the works
of Miller (1987), Judd (1989), and Snider (1990).
Miller (1987) used Reed's College Descriptive Index, which is an adjective
checklist designed to measure student satisfaction against the college experience. The
results of Miller’s study indicated that student age, level of satisfaction with life, and
perception of faculty interest in the welfare of students were the best overall predictors of
satisfaction with the college experience.
Judd (1989) investigated the value of an associate degree to community college
students who do not transfer to a four-year college compared to the benefits accumulated by
graduates who did pursue further education. Judd stated as follows:
This study was an attempt to impose Weisbrod's . . . theoretical framework
concerning the economic and social benefits of additional education onto a dataset
which consisted of economic and demographic data from the entire 1980-81
graduating classes of five community colleges, (p. 21)
The data suggested that from an employer's standpoint, direct benefits result from
additional education at two points in an individual's career. The first is during the initial
hiring process, and the second is in gaining access to additional training or career
advancement
Snider (1990) researched academic success of part-time students in a community
college. A computer program was written to select the data necessary for the research and
to determine the relationship between part-time student status, selected institutional
variables, and demographic variables with academic success. The only institutional
variable determined to be significant was remedial work required. Those students required
to complete remedial work had a lower grade point average than did those who were not
required to complete such work. Those demographic variables determined to be significant
were employment status and age. The fewer hours students were employed, the greater the
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chance of earning better grades. The data revealed that the older the student, the greater the
likelihood of a higher grade point average.
A major problem associated with the cognitive-behavioral model in the previously
mentioned research is that the focus is on a one-time look at student experiences. Recent
efforts to address this problem have resulted in a number of longitudinal studies which
view the student experience over time. Numerous current longitudinal studies are national
in scope. Among these is the Postsecondary Longitudinal Studies Program conducted by
the United States Department of Education's National Center for Education Statistics
(NCES). The NCES longitudinal studies include the National Longitudinal Study of the
High School Class of 1972 (NLS72), involving a national sample of high school seniors
whose educational and employment experiences were tracked over a 14-year period
through 1986; the High School and Beyond Study (HSB), involving a national sample of
high school sophomores and seniors in 1980 whose educational and employment histories
have been tracked through midyear 1986; and the Beginning Postsecondary Student (BSP)
Longitudinal Study, which will follow, at two-year intervals, the educational progress and
attainment of students entering postsecondary education.
The American Council on Education (ACE) conducts an annual Cooperative
Institutional Research Program (CIRP) survey of first-year college students. The Council
follows up on the progress of these students to determine four-year degree completion.
Experiences with national longitudinal studies among community colleges have
caused concern about how data are applied. For example, Carroll (1989) used HSB data to
compare baccalaureate completion of high school graduates who entered directly into
four-year colleges to those who waited, started at a community college full-time, or
enrolled part-time at a community college. The research showed that those first-year
students who went directly into college were more apt to attain a baccalaureate degree, and
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Carroll concluded that it was far more efficient for students to enroll directly in four-year
colleges and universities.
A similar conclusion was reached by Astin (1977) from his analyses of national
CIRP data. These findings differed from those determined by Boyer (1989) in his research
on tribal colleges. Boyer reported that those American Indian students who first enrolled at
a tribal college were twice as likely to succeed at a non-Indian college than those Indian
students who did not study at a tribal college. Findings such as those reported by Carroll
and Astin raise questions concerning the extent of participation in their studies by minorities
and, more specifically, American Indians.
Within the higher education community, the growing interest on assessment and on
results of learning has caused an abundance of literature primarily dealing with mainstream
four-year institutions. Research specific to mainstream one-year and two-year institutions
is more limited. Scholarly research specific to the academic, transfer, and employment
experiences of American Indian tribally controlled institutions is nearly nonexistent.
The Role of the Comprehensive Community College
The conclusions reached by Carroll and Astin and the research reported by Boyer
deserve some discussion in this review. Although the junior college had its origins in the
first half of the 20th century, not until the late 1940s was the idea of the community college
bom (Gillett-Karam, Roueche, & Roueche, 1991). The term "community college" first
appeared in 1947 as part of a report produced by the Truman Commission in response to
President Truman's concern about access and educational opportunity for a large portion of
the nation's citizens (Parnell, 1991). By the mid 1980s, a generation o f comprehensive
community colleges had emerged (McCabe, 1989). The role of the comprehensive
community college has been the subject of several publications (Parnell, 1990; Productive

America, 1990; Roueche, Baker, & Rose, 1989). In a combined effort, the American
Association of Community Colleges and the National Council for Occupational Education
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reported extensively on the strengths of contemporary two-year colleges, their local
accessibility, affordability, and capacity "to be diverse, flexible, market-driven and
responsive" (Productive America, 1990, p. 41).
Access
The very name "community college" implies accessibility. Whether the college
serves a city, town, county, or American Indian reservation, there is usually a strong
identity with the local college. Southerland (1986) described the community college:
No accurate figures exist to reveal how many people would have remained
unserved by other types of institutions if local community colleges were not
available. It is safe to say that the numbers would be staggering. It is not just the
availability of a college which is important. The collective attitude of the institution
toward the learner is vital, and . . . a place where the student is respected, helped
and developed. In such a place access is more than a single act at the front door,
(pp. 7-8)
Community colleges may be the most effective means of meeting contemporary
society's need for higher education. They provide access to those individuals who might
not attend college, especially minorities, women, older students, and students from
low-income families (Cohen & Brawer, 1989). Carter and Wilson (1993) reported that
from 1990 to 1991, minority groups showed increases in college enrollments, mostly at
two-year institutions. Similar information can be extracted from a National Center for
Education Statistics report (Morgan, 1992) which provides graduation data by
race/ethnicity for the years 1980 through 1990.
Although acknowledging the role in providing access to opportunity, Gillett-Karam
et al. (1991) noted that women and minorities are still underrepresented in community
colleges. Progress made in areas like language diversity, curriculum, and affirmative
action has not significantly increased representation and recognition of women and
minorities in community colleges. The contributions of women and minorities as recorded
in the literature and research are more often written in the voice of non-minority men.
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While providing greater access to education, the strengths, differences, and contributions
of these populations are underrepresented in community college education.
Transfer
Providing access and opportunity to those American Indian students who are unable
or unwilling to leave their community is a major mission of tribal colleges. Many students
come to these institutions with eventual transfer intentions. Others, after failing at
non-Indian colleges, come to train for employment or to improve their lives. The colleges
act as a bridge between the Indian and non-Indian world. Boyer (1989) reported as
follows:
Students looking for greater emotional and academic support can turn to a tribal
college, after a negative experience elsew here.. . . Similarly, students lacking
confidence can take a few classes or complete an Associate of Arts degree before
transferring to a four-year, non-Indian institution, (p. 31)
The role of the community college as a vehicle for transfer to four-year colleges and
universities has received substantial attention in the literature. One of the most recent
publications is one edited by Eaton (1994) for the National Council for Academic
Achievement and Transfer. Eaton presented the results of 54 projects which focused on
transfer issues, paying particular attention to the role of faculty in successful transfer
programs. The push for access and opportunity in higher education has caused community
colleges to evaluate their role as transfer institutions.
This self-evaluation has also been caused by demands upon America to become
more competitive in the global economy. Community colleges must redefine transfer
programs to meet a need for better trained workers and programs for retraining which are
vital to America as it strives to stay abreast of new technologies.
In another report (Berman, Curry, Nelson, & Weiler, 1990), three important points
regarding transfer were raised. The first was the decline since the mid 1970s in the number
of community college students who actually transfer to four-year colleges compared to total
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community college enrollments. This phenomenon creates a problem for community
colleges as they compare their transfer and vocational/technical missions. The second point
concerns what appears to be a discrepancy in the success of students who transfer. A
separate report from the Association of American Junior and Community Colleges

(Building Communities, 1988) confirms that a proportionally greater number of minority
students enroll in community colleges. The fact that the number of minority students who
transfer to four-year colleges has not increased presents a problem that community colleges
must address. A third point deals with cost, both in terms of human cost and financial
cost. Increased demands for accountability by states suggest that as state resources become
more limited, justification of expenses, particularly relative to transfer programs that are
demonstrating marginal success, will be asked. McCabe (1989) maintained that in the
future, associate degree transfer and occupational programs must be the community college
centerpiece but that there must be an increase in program completions and higher academic
standards and achievement.
Vaughan (1980) presented an overview of the concerns raised by scholars who
have been critical of the community college and suggested that their criticisms are of value.
According to Vaughan, community colleges do not promote upward mobility for those who
attend these institutions, particularly among women and minorities. Community colleges
have open-door admission and four-year colleges do not. Because of this, a natural
stratification occurs whereby those who attend community colleges are always viewed as
being near the bottom and having lower aspirations. Vaughan suggested that this view is
strengthened by the inexpensive education provided by community colleges, the types of
students being served, and the types of education being offered.
Several years before the 1990 AACC report, Astin (1977) raised questions
concerning whether or not community colleges truly provide access and opportunity to
students, particularly for those minority students who have as a goal the completion of a
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four-year degree. More minority students enroll at community colleges than at four-year
colleges. Yet, as mentioned earlier, the number of minority students who transfer to fouryear colleges has not increased measurably (Berman et al., 1990).
Brint and Karabel (1989) joined other scholars in questioning the consequences of
community college transfer programs. According to their research, the community college
was never intended to provide a program for transfer to four-year colleges, and at no point
in history did even half of its students transfer. They acknowledged the benefits of access
and opportunity for minority and other socially and economically deprived students
but pointed out that easy access has meant a diversion from four-year colleges for many of
these same students. They concluded that students at community colleges are substantially
less likely to complete a baccalaureate degree, a view shared by Eaton (1991b).
The concern over problems of transfer between community college and four-year
college was investigated by Knoell (1990). Knoell revisited her research of 25 years earlier
to determine changes in the transfer, articulation, and collaborative relationships between
two-year and four-year colleges. Among the findings, Knoell ascertained that community
colleges in 1990 enrolled an increasingly diverse student body of poorer, older, Black,
Hispanic, American Indian, and less-prepared students. As four-year colleges become
more selective in admitting first-year students, transfer students may not be able to compete
in upper division courses. According to Knoell (1990, p. 63), most four-year colleges
admit transfer students with at least a "C" under "open admission" policies while placing
strict admission standards on the four-year colleges' own first-year students. In order to
ensure success for transfer students from community colleges, four-year colleges ought to
examine their transfer admission requirements and programs and deal with transfer
students' deficiencies. At the same time, four-year colleges need better information about
the community college student who will become a future applicant. Knoell concluded that
all levels of higher education ought to work cooperatively, not competitively, to keep
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students in school and to motivate them to their highest capability. Wattlenbarger (1991)
wrote that if students cannot transfer to a university, access can become a "hollow promise"
(p. 116).
A report commissioned by the American Association of Community Colleges {The

Role o f the Community College, 1988) concluded that community colleges have a special
obligation to strengthen the transfer function for all students. According to the report, the
higher the academic degree earned, the higher the average income will be. An individual
who earns an associate degree will earn 29% more than someone with a high school
diploma and no college and 15% more than someone with some college but no associate
degree. Those earning baccalaureate degrees have even greater earning power. The report
also suggested ending the practice of blocking successful transfer for those students
earning a terminal degree, thereby making the transfer option available to all students. The
report urged special commitment be given to the successful transfer of minority students,
citing that the transfer rate for minority students should be no less than for non-minority
students.
Johnson County Community College (JCCC) of Overland Park, Kansas,
completed a follow-up study of former students who had transferred to four-year colleges
(A Transfer Study, 1990). Over 90% of the respondents had achieved their educational
objective, about 93% would recommend JCCC to friends, and the level of satisfaction was
greater overall at JCCC than at the transfer institution. The mean grade point average of
former JCCC students attending a transfer institution was 2.81.
A substantial amount of literature is available on the transfer function of community
colleges. Pascarella and Terenzini (1991) recommended that researchers desiring to learn
more about the transfer function review the work of Bernstein (1987); Cohen and Brawer
(1987, 1989); Donovan, Schaier-Peleg, and Forer (1987); Kintzer and Wattlenbarger
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(1985); Palmer (1986); Pincus and Archer (1989); Richardson and Bender (1985); and
Wechler (1989).
Brint and Karabel (1989) reported that in the early years the junior colleges offered,
almost exclusively, transfer courses:
The administrators of the elite universities who developed the idea of the junior
college did so with the hope that it would divert from their own doors the growing
number of students clamoring for access to higher education.. . . [I]n the absence
of alternative institutions, masses of ill-prepared students would, they feared, be
clamoring at their gates, (p. 10)
In these early colleges, the aspirations of many students were well beyond their capability.
Some students had great academic promise, but well over half would never enter a
four-year college. Southerland (1986) noted that the emerging community college was a
by-product of the elite university whose real mission was to create a system that permitted
universities to focus on selective enrollments. In 1995, community colleges have a far
greater responsibility. They enroll about 46% of all undergraduate students in American
colleges and universities, 49% of all first-time freshmen, and 52% of all minority
undergraduate students (Kee & Mahoney, 1995). Although impressive, at least one report
addresses the issue of lost momentum. Minorities on Campus (Green, 1989)
acknowledged a rapid increase of minorities in college since 1960 but warned of a recent
slow down in minority enrollment. According to this report, community colleges enroll
most minority students, and few minority students go on to attend or graduate from
four-year institutions.
Richardson (1983) reported on serving the academically underprepared and
nontraditional student and discussed the effect this mission has on community college
survival when the focus is on student achievement rather than numbers. Richardson wrote
that the challenge is especially acute for minorities because community colleges have
provided access. Yet, participation of minorities in advanced degree programs and
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occupations has not grown proportionately {Minorities in Urban Community Colleges,
1988; Richardson, 1983).
Community colleges are attracting students who in the past could not have hoped to
continue their education beyond high school. Community colleges provide access. They
are inexpensive and are conveniently located. The colleges provide many services which
are suited for low-income, minority, and women students. Yet, these same services may
be their challenges.
Community Colleges and Employment
The role of community colleges as trainers for the occupational needs of the
nation's workplace has long been recognized (Stahl, 1986). Historically, this area of the
community college mission created questions of legitimacy in the larger higher education
community (Gleazer, 1973).
Brint and Karabel (1989) explained that community colleges originally became bona
fide in the eyes of the elite higher education community because of their transfer mission.
For a great many students, transfer programs of study did not work. Over the decades, the
nation questioned if it were in its best interest to arouse high hopes in some students only to
shatter them later. Gradually, over the years, the emphasis shifted to a comprehensive
instructional model where both transfer and vocational education occur.
Throughout the last several decades, better employment opportunities and higher
income potentials have been drawing students to community colleges. E. Boyer (1985)
asserted that all types of employment opportunities are increasingly linked to education and
technological skills and that higher education is charged with preparing individuals for
employment opportunities.
Lucas (1989) completed a follow-up of former students of William Rainey Harper
College, a medical training community college, to determine the impact Harper makes on its
students. The results showed graduates have less than 1.2% unemployment, earn an
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annual salary of $32,300, feel that Harper better prepared them for their jobs, and attained a
higher grade point average while attending a transfer college than they did while attending
Harper. The study determined that graduates generally earn higher salaries than
non-graduates, that they are employed in jobs related to their training, and that college
preparation helped them to obtain, perform, and advance in their jobs. Most graduates felt
their education was helpful in their educational and career pursuits.
Pascarella and Terenzini (1991) reported that research concerning occupational
implications of attending community college is nearly nonexistent. In their search of the
literature, they found only one such study, one by Somers, Sharpe, and Myint (1971),
who, in their research, compared the occupational status and unemployment rate of jobs
secured by vocational program graduates of a community college to those secured by
graduates of technical and vocational schools. Since the time of that study, many
community colleges have emerged as comprehensive institutions, and many of the
distinctions made between schools in the Somers et al. study no longer exist.
Meeting the nation's training and manpower needs through their academic and
vocational programs is a major charge for community colleges. They are able to respond
more rapidly to changing manpower training needs of the public and private sectors.
Almost anyone can attend a community college. The educational opportunities available at
these institutions are meeting the challenges of access to higher education while meeting
employment training needs of students and employers.
Summary
Community colleges have transformed American undergraduate education. They
have been important to the nation's past and are vital to its future. For community colleges
and for all higher education, the future, according to Levine (1990), will be determined on
how higher education deals with changing population numbers, changing population
characteristics, changing population geographically, and changing patterns of higher
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education attendance. Nowhere is the role of community colleges more challenged than
among the nation's undergraduate minorities. According to an AACC report (Making

Good on Our Promises , 1993), "57 percent o f American Indians, 59 percent of Hispanics,
[and] 45 percent of African Americans" (p. 7) enroll in community colleges.
Conti (1984) offered a summary of the role of community colleges and the impact
that they have on students. He wrote that many consider the colleges to be the most
dynamic institutions in education today, emphasizing many of their attributes presented in
the literature. For the future, Conti saw three trends that will interrelate to affect
community college graduates:
Singlely Isicl and more forcefully when combined, they will require the graduates
to again consider the community college as an institution to meet their educational
needs. These trends are the [expanding] Information Revolution, a growing
anti-intellectualism in our society, and the concept of lifelong learning, (p. 50)
A brief summary of the research on student experiences reported findings relative to
four-year colleges. A smaller portion reported findings relative to two-year colleges. An
even smaller portion o f the literature addressed American Indians and tribally controlled
colleges. Throughout the review, a lack of representation of minorities and women was
evident. The methodology used in this study will be discussed in Chapter III.

CHAPTER ID
DESIGN OF THE STUDY
The purpose o f this study was to determine the academic experiences, transfer
experiences, and employment experiences of Turtle Mountain Community College (TMCC)
students who graduated from 1980 to 1990. The information obtained will be used to
assist TMCC to become a more effective and responsive institution. The processes and
instruments used will assist other Indian community colleges seeking regional accreditation
or having other reasons for studying their performance. This chapter presents a description
of the methods used in the study, including a description of the subjects, how the data were
collected, and how the data were analyzed.
Description <?f Subjects
All Turtle Mountain Community College graduates who earned an Associate of Arts
degree, an Associate of Applied Science degree, or a vocational diploma/certificate from
1980 to 1990, inclusive, were surveyed. The college registrar provided a list of these 506
students along with student addresses, sex, the year of graduation, area of degree, and type
of diploma/certificate. All of the students who had graduated were selected to participate in
the study. By taking this approach, the writer invited responses from all graduates and
avoided the problems associated with sampling techniques. The numbers of graduates by
year and by degree earned are presented in Table 1.
Collection of the Data
During the week o f July 6, 1992, each graduate was sent a packet that contained a
letter explaining the study. (See Appendix A.) The letter was signed by the Chair, Turtle

41

42
Table 1
Number of Graduates bv Year and by Degree

Associate of Arts
degree

Year

1980
1981
1982
1983
1984
1985
1986
1987
1988
1989
1990
Total

Associate of Applied
Science degree

11
24
15
23
12
24
32
25
26
31
36
259

0
1
7
5
13
8
4
3
9
19
11
80

Vocational
certificate/diploma

11
13
7
19
12
17
19
15
14
25
15
167 = 50 6

Mountain Community College Board of Directors, and by the President, Turtle Mountain
Community College, who was the writer of the study. The letter explained the purpose for
the study, encouraged the student to respond, and provided for confidentiality. The packet
also contained a cover letter with instructions for completing the survey. (See Appendix
B.) Finally, the packet included the survey (see Appendix C) and a stamped, addressed
envelope in which the completed survey was to be returned. A second mailing to those
students who had not responded was processed in late summer of 1992.
Instrument
The questionnaire (see Appendix C) constructed for this study solicited responses
to 34 questions. Besides asking for demographic information, the instrument sought
information on three major categories of student experiences: academic experiences,
transfer experiences, and employment experiences. Within these general categories,
student experiences were assessed through polling student perceptions and background
information.
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In a review of literature, the writer found that numerous instruments dealing with
follow-up studies of graduates were in existence, but none of them was appropriate for the
type of study that targeted graduates from an American Indian tribally controlled
community college. However, several survey instruments in use did provide guidance in
the formulation of questions for the survey instrument. Among those were the Educational
Testing Service Alumni Survey and 2 -Year Version; American College Testing Alumni

Survey and 2-Year Version; Johnson County Community College at Overland Park,
Kansas, Leaving the Community College: Attrition, Completion or Something Else, and

Kansas Community Colleges "Class o f 1987" Five-year Longitudinal Study, Labette
Community College at Parsons, Kansas, Alumni Survey, Piedmont (Virginia) Community
College, Graduate Survey Form; and Maryland Community College, Follow-up Survey.
Utilizing the information presented in these instruments, the writer designed the survey
instrument used in this study.
The survey instrument was divided into four categories. Within each category was
a group of items which required responses. Some items presented multiple statements
requiring one response; in no instance was a respondent asked to answer the same question
twice. The responses invited by the questions reflected directly upon the respondent, the
respondent's background, the respondent's experiences at Turtle Mountain Community
College, and the manner in which the respondent perceived these experiences.
Before the instrument was mailed to TMCC graduates, the survey questions were
reviewed by a panel of doctoral students and professors at the University of North Dakota.
The purpose of this procedure was to test the instrument for face validity and content
validity. This process also provided data about appearance, appropriateness, and accuracy.
The instrument was changed after the panel made its recommendations.
A description of each category and the items included in the category are as
follows:
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Academic Experiences--(Items 1, 2, 3, 5, 6, 7, 8, 9, 11, 34). This category
assessed the student's academic experiences while the student was attending Turtle
Mountain Community College. The student graduate (1) indicated situation upon entering
TMCC; (2) indicated enrollment status while attending TMCC; (3) indicated current
education status; (5) selected the level of satisfaction in multiple areas while at TMCC and,
if transferred to a four-year college or university, the level of satisfaction at that institution;
(6) selected the important reasons for attending TMCC; (7) selected the most important
reason for attending TMCC; (8) indicated whether the most important reason was satisfied
at TMCC; (9) indicated whether TMCC helped to satisfy the most important reason;
(11) selected the objectives the respondent felt that TMCC should have helped achieve and
TMCC actually helped achieve; and (34) elaborated on an open-ended question dealing with
academic experiences at TMCC.
Transfer Experiences—(Items 3, 5, 6, 10, 12, 13, 14, 15, 16, 17, 18, 19, 20, 34).
This category assessed the student's transfer experiences after the student left Turtle
Mountain Community College. The student graduate (3) indicated current education status;
(5) selected the level of satisfaction in multiple areas while at TMCC and, if graduate
transferred to a four-year college or university, the level of satisfaction at that institution;
(6) selected the important reasons for attending TMCC; (10) indicated whether graduate had
taken courses at another college; (12) rated the quality of assistance received from the
transfer institution; (13) indicated the name and location of the latest transfer institution;
(14) indicated whether the student intended to earn a degree at the transfer institution;
(15) indicated the academic major at the transfer institution; (16) indicated whether the
transfer program was in the same academic field as that in which the student was enrolled at
TMCC; (17) indicated the number of credit hours earned at the transfer institution;
(18) indicated how well TMCC prepared the student for transfer; (19) indicated his or her
perception of level of preparation between the transfer student and the student who began

45
as a first-year student at the transfer institution; (20) selected comparisons between TMCC
and the transfer institution; and (34) elaborated on an open-ended question dealing with
transfer experiences.
Employment Experiences--(Items 3, 4, 21, 22, 23, 24, 25, 26, 27, 28, 34). This
category assessed the student's employment experiences after the student left Turtle
Mountain Community College. The student graduate (3) indicated current education status;
(4) indicated current job classification; (21) indicated job location; (22) indicated when
current job began; (23) indicated satisfaction with current job; (24) indicated approximate
current salary or wage; (25) indicated how well TMCC prepared the student for
employment; (26) indicated whether current job is related to TMCC program of study;
(27) indicated how well TMCC prepared the student for current job; (28) indicated whether
current job is long-range career, and (34) elaborated on an open-ended question dealing
with employment experiences.
Demographic Inform ation-(Item s 28, 29, 30, 31, 32, 33, 34). This category
contained personal information about the graduate. The student graduate (28) indicated
current age; (29) indicated sex; (30) indicated marital status; (31) indicated how far from
TMCC the student currently resides; (32) indicated racial/ethnic background; (33) indicated
highest degree, certificate, or diploma currently held; and (34) elaborated on an open-ended
question dealing with personal information.
Data Analvsis/Statistical Procedures
The preponderance of information is descriptive in nature and is presented in
narrative and tabular form using frequencies and percentages. The suitable statistics used
for analyzing the data were the t test and Chi-square.
The t test allows for the comparison of a dependent variable with another variable or
variables among the study design categories and determines the significance of any
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differences when applied to the mean score of each. Roscoe (1975) explained the t test as
follows:
The experimental treatment or other variables which distinguishes the two groups
from each other is the independent variable.
[B]oth groups are measured with the same criterion . . . [and] the criterion
is also called the dependent variable. The r-test for two independent samples is
used to determine whether the criterion means for the two groups differ
significantly, (p. 217)
According to Roscoe (1975), in ex post facto research that involves actual
populations, the investigator can treat a collection of individuals as a single population or as
two populations, such as a population of males and of females. Roscoe (1975) explained
further:
In order to test a hypothesis about the difference between the means of two
independent samples, one must first be able to estimate the standard error of the
difference between the means of two independent samples.
Dividing the difference between the two means by the standard error of the
difference yields a statistic that is distributed as the f-distribution if the two
population means are equal, (p. 219)
Chi-square statistical tests are used with frequency data and allow for variance
analysis depending on the nature of the dependent variable used in the statistical process.
In this research, the nominal variables are expressed as individuals or as groups of
individuals. Chi-square statistical tests for independence yield a process for testing
nominal data and are preferred in testing hypotheses when there are more than two
categories of variables.
Chi-square tests for contingency tables are extremely useful statistical procedures
for determining whether two nom inal. . . measures are related. If one of the
variables is group membership and the other a dependent variable, the test may be
used to analyze data from a simple randomized design, and the research may be
either experimental or ex post facto. (Roscoe, 1975, p. 254)
"Chi-square tests for contingency tables are by far the most valuable of the nonparametric
procedures available.. . . They are used to test the significance of relationship between the
row and column variables" (Roscoe, 1975, p. 261).
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In the research, the effect of gender on variables is considered and is retained in
statistical analysis of the data. When appropriate, separate analysis by gender is performed
to examine what can be learned from the data. In both the t test and Chi-square analysis,
the .05 level of significance was used for rejecting the hypothesis of no difference.
Chapter in has provided information regarding the design, description of subjects,
the data collection, instrument, and the statistical treatment of the data. The following
chapter will present the data and an analysis of the data.

CHAPTER IV
PRESENTATION OF DATA
The purpose o f this study was to determine the academic experiences, transfer
experiences, and employment experiences of Turtle Mountain Community College (TMCC)
students who graduated from 1980 to 1990. The information obtained will be used to
assist TMCC to become a more effective and responsive institution. The processes and
instruments used will assist other Indian community colleges seeking regional accreditation
or having other reasons for studying their performance.
The following research questions guided the study:
1. What is the demographic status of Turtle Mountain Community College
graduates?
2. W hat are the differences in perception between graduates about the reasons for
attending Turtle Mountain Community College?
3. What are the differences in perception between graduates about whether Turtle
Mountain Community College should have helped and actually did help them to achieve
personal objectives?
4. What is the perceived degree of satisfaction of Turtle Mountain Community
College graduates?
5. W hat are the differences in perception between graduates about the kind of
academic and transfer experiences they had at Turtle Mountain Community College and at
the four-year transfer college?
6. What are the differences in employment experiences among graduates of Turtle
Mountain Community College?
48
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This chapter is presented in five parts. The first four parts are a description of the
Turde Mountain Community College (TMCC) graduates from the years 1980 to 1990,
inclusive, using frequencies and percentages for the four identified areas of the study.
Those areas are presented in summary tables and narrative form as the demographic data,
the academic experiences, the transfer experiences, and the employment experiences of the
graduates. The fifth part is a statistical analysis of the data from the study. Tables
summarizing the data are organized and presented according to the order of the six research
questions. The testable hypotheses are stated in the null form. Alpha was set at the .05
level for all tests.
Demographic Data
The demographic data are presented in Table 2. The demographic data reported are
sex, racial/ethnic group, current age, marital status, highest degree earned, current annual
income, and current residence of the TMCC graduates.
This study surveyed 506 graduates of Turtle Mountain Community College from
1980 to 1990, inclusive. O f the total surveyed, 55.2% (278) responded to the survey. Of
the total responding, 73.7% were female, 92.8% were American Indian, 46.4% were age
35 and under, 38.1% were age 36 to 45, 14.4% were age 46 or older, and 51.4% reported
that they were married at the time of attendance at TMCC.
In terms of highest degree earned, 1.4% of the respondents indicated they held a
doctoral degree, 2.2% o f the respondents indicated they held a master's degree, 23.7% of
the respondents indicated they held a bachelor's degree, 56.5% of the respondents
indicated they held an associate degree, and 12.9% of the respondents indicated they held a
technical program certificate.
In terms of current annual income, 10.4% of the respondents reported an income of
less than $10,000, and 59.4% of the respondents reported an income between $10,000 to
$29,999. Only 4.4% of the respondents reported an income over $30,000.
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Table 2
Summary of Demographic Data

Demographic data

Frequency*

Percent

Sex:
Female
Male

205
72

73.7
25.9

Racial/ethnic group:
American Indian
White
Other

258
18
1

92.8
6.5
.4

Current age:
25 or under
26 to 35
36 to 45
46 or over
Not reporting

15
114
106
40
3

5.4
4 1.0
38.1
14.4
1 .1

M arital status:
Yes
No
Divorced
Widowed
Not reporting

143
114
18
2
1

5 1.4
4 1.0
6.5
.7
.4

Highest degree earned:
Doctorate
Master's
Bachelor’s
Associate
Technical

4
6
66
157
36

1.4
2 .2
23.7
56.5
12.9

Current annual income:
Less than $10,000
$10,000 to $29,999
$30,000 to 39,999
Over $40,000
Not reporting

29
165
11
1
72

10.4
59.4
4.0
.4
25.9

Current residence:
0 to 24 m iles from T M C C
25 or more m iles from T M C C
Out of state

254
20
3

91.4
7 .2
1 .1

n=278

^Because of non-response or missing values, frequencies may not total 278.
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In terms of current residence, 91.4% of the respondents reported that they live
within 24 miles of TMCC, and 7.2% of the respondents reported that they live over 25
miles from TMCC. A small percentage (1.1%) reported that they now live out o f state.
Academic Experiences
The academic data are presented in Table 3. The data reported are from responses
to items 1 and 2 on the questionnaire.
Table 3
Summary of Academic Experiences

Variable

Academ ic status when entering T M C C :
D irectly from high school
Several years after high school
After completing G E D
Transferred from another community college
Transferred from four-year college/university
Follow ing m ilitary service
Other
Enrollm ent status at T M C C :
Fu ll-tim e student
Part-tim e student
Other

Frequency

Percent

40
86
55
15
19
11
52

14.4
30.9
19.8
5.4
6.8
4.0
18.7

245
31
2

88.1
1 1 .2
.7

In terms of academic status when entering TMCC, 14.4% of the respondents
reported they entered TMCC directly from high school, and 30.9% of the respondents
reported they entered TMCC several years after high school. Another 19.8% of the
respondents reported they entered TMCC after receiving their GED. Still another 5.4% of
the respondents reported they transferred to TMCC from another community college.
In terms of enrollment status at TMCC, 88.1% of the respondents reported thenstudent status as full-time during the time they were at TMCC. Another 11.2% of the
respondents reported their student status as part-time during the time they were at TMCC.
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The data related to reasons for attending TMCC are presented in Table 4. The data
reported are from responses to items 6, 7, 8, 9, 10, and 18 on the questionnaire.
"Prepare for entry into first career" was reported by 80.7 % of the respondents as
the most important or very important reason for attending TMCC. "Prepare for different
career" was reported by 58.2% of the respondents as the most important or very important
reason for attending TMCC. "Update skills for current job" was reported by 54.8% of the
respondents as the most important or very important reason for attending TMCC. "Prepare
for transfer to four-year college" was reported by 83.2% of the respondents as the most
important or very important reason for attending TMCC. "Self-enrichment/courses
of interest" was reported by 67.3% of the respondents as the most important or very
important reason for attending TMCC. "Explore new occupational area" was reported by
57.6% of the respondents as the most important or very important reason for attending
TMCC. "Explore new academic area" was reported by 59.1% of the respondents as the
most important or very important reason for attending TMCC. "Obtain salary
increase/promotion" was reported by 63.1% of the respondents as the most important or
very important reason for attending TMCC. "Earn an associate degree" was reported by
104.9% of the respondents as the most important or very important reason for attending
TMCC. "Desire to attend nearby college" was reported by 97.4% of the respondents as the
most important or very important reason for attending TMCC. "Desire to have Indian
instructors" was reported by 48.7% of the respondents as the most important or very
important reason for attending TMCC. "Desire to attend tribally operated college" was
reported by 51.6% of the respondents as the most important or very important reason for
attending TMCC.
A majority of the respondents (96%) reported that their most important reason for
attending TMCC had been satisfied completely or partly by the time they left TMCC, and
87.8% reported that TMCC had helped them achieve this goal.
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Table 4
Summary of Academic Experiences Relating to Attendance
at Turtle Mountain Community College

Frequency

Percent

182
132
142
188
169
149
155
159
226
198
129
135

67.4
48.9
52.6
69.9
62.6
55.4
58.1
59.1
83.4
73.3
47.6
49.8

37
25
6
36
13
6
3
11
58
67
3
5

13.3
9.3
2.2
13.3
4.7
2.2
1.1
4.0
2 1.5
24 .1
1.1
1.8

Was most important reason satisfied:
Achieved completely
Achieved partly
Not achieved

198
69
9

7 1.2
24.8
3.2

D id T M C C help to achieve goal:
Yes
No

244
14

87.8
5.0

Have you taken courses at another college:
Yes, seeking a degree
Yes, not seeking a degree
No, never attended another college

145
10
123

52.1
3.6
44.2

Variable

Very important reason for attending T M C C :
Prepare for first career
Prepare for different career
Update sk ills for current job
Prepare for transfer to four-year college
Self-enrichment/courses of interest
Explore new occupational area
Explore new academic area
Obtain salary increase/promotion
Earn an associate degree
Desire to attend nearby college
Desire to have Indian instructors
Desire to attend tribally operated college
Single most important reason for attending T M C C :
Prepare for first career
Prepare for different career
Update sk ills for current job
Prepare for transfer to four-year college
Self-enrichment/courses of interest
Explore new occupational area
Explore new academic area
Obtain salary increase/promotion
Earn an associate degree
Desire to attend nearby college
Desire to have Indian instructors
Desire to attend tribally operated college
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Table 4-C ont.

Variable

How well did T M C C prepare for transfer:
Very good
Good
Fair/poor

Frequency

Percent

48
62
37

31.0
40.0
22.0

Of the total responding, 44.2% of the respondents reported that they never attended
another college since TMCC. Another 55.7% reported that they had taken courses at
another college.
A majority of the respondents (71%) reported that their preparation for transfer was
good or very good at TMCC. Another 22% of the respondents reported that their
preparation for transfer was fair or poor at TMCC.
The data related to perceptions about how TMCC should have helped or actually did
help the student are presented in Table 5. The data reported are from responses to item 11
on the questionnaire.
For the item, "broaden arts and sciences knowledge," 58.7% of the respondents
agreed that TMCC should have helped and 80.2% agreed that TMCC actually did help.
For the item, "improve oral communications," 58% agreed that TMCC should have helped
and 77.7% agreed that TMCC actually did help. For the item, "improve writing
communications," 57.5% agreed that TMCC should have helped and 77.7% agreed that
TMCC actually did help. For the item, "improve decision making," 54.7% agreed that
TMCC should have helped and 78.4% agreed that TMCC actually did help. For the item,
"improve time management," 54.4% agreed that TMCC should have helped and 76.2%
agreed that the TMCC actually did help. For the item, "enhance social skills," 52.2% of
the respondents agreed that TMCC should have helped and 78.4% agreed that TMCC
actually did help. For the item, "expand tolerance for ideas," 55.4% agreed that TMCC
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Table 5
Summary of Perceptions Relating to Reasons for Attendance
at Turtle Mountain Community College

Variable

T M C C should have helped
Agree

Strongly agree

T M C C actually did help
Agree

Strongly agree

Broaden arts and sciences knowledge
Frequency
Percent

85
30.6

78
28 .1

106
38 .1

117
4 2 .1

Improve oral communications
Frequency
Percent

80
28.8

83
29 .2

90
32.4

126
45.3

Improve w riting communications
Frequency
Percent

81
29 .1

79
28.4

108
39.2

107
38.5

Improve decision making
Frequency
Percent

98
35.3

54
19.4

13 1
4 7 .1

87
3 1.3

Improve time management
Frequency
Percent

98
35.3

53
19 .1

12 1
43.5

91
32.7

Enhance social sk ills
Frequency
Percent

93
33.5

52
18 .7

129
46.4

89
32.0

Expand tolerance for ideas
Frequency
Percent

93
33.5

61
2 1.9

124
44.6

101
36.3

C la rify values and goals
Frequency
Percent

86
30.9

66
23.7

108
38.8

99
35.6

Enhance self-confidence
Frequency
Percent

85
30.6

81
29 .1

105
37.8

12 1
43.5

Enhance knowledge of Chippewa
Frequency
Percent

63
22.7

92
3 3 .1

83
29.9

105
37.8

should have helped and 80.9% agreed that TMCC actually did help. For the item, "clarify
values and goals," 54.6% agreed that TMCC should have helped and 74.4% agreed that
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TMCC actually did help. For the item, "enhance self-confidence," 59.7% agreed that
TMCC should have helped and 81.3% agreed that TMCC actually did help. For the item,
"enhance knowledge of Chippewa," 55.8% agreed that TMCC should have helped and
67.7% agreed that TMCC actually did help.
Transfer Experiences
The transfer data are presented in Table 6. The data reported are from responses to
items 13, 14, and 16 on the questionnaire.
Table 6
Summary of Transfer Experiences

Variable

Frequency

Percent

132
20

87.0
13.0

Intent to earn degee:
Already have
Yes
No

49
84
20

32.0
55.0
13.0

Field of transfer program:
Same academic field
Related academic field
Different academic field

74
55
20

50.0
37.0
13.0

Location of transfer college:
North Dakota
Out of state

In terms of transfer, 87% of the respondents reported transferring to a college in
North Dakota while 13% of the graduates reported transferring to a college out of state. In
terms of degree earned, 32% reported having already received a four-year degree from the
institution to which they transferred while 55% reported they intended to receive a degree
from the institution to which they transferred. In terms of academic majors, 87% reported
they transferred into the same or related academic field as they had been in at TMCC.
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The data related to transfer experiences comparing TMCC to the transfer college or
university are presented in Table 7. The data reported are from responses to item 20 on the
questionnaire.
Table 7
Summary of Transfer Experiences Comparing Turtle Mountain
Community College to Transfer College or University

TM CC
has more

Variable

About same

Current school
has more

Degree of competitiveness
Frequency
Percent

21
15.0

60
43.0

59
42.0

Friendliness of faculty/staff
Frequency
Percent

79
56.0

60
42.0

3

Individual attention shown students
Frequency
Percent

89
63.0

50
35.0

2

Strictness of grading practice
Frequency
Percent

12
9.0

73
52.0

55
39.0

Q uality of instruction
Frequency
Percent

24
17.0

81
58.0

34
24.0

1.0

1.0

In terms o f competitiveness, 58% of the respondents reported that TMCC had more
or about the same competitiveness while 42% reported that the transfer college or university
had more. In terms of friendliness of faculty/staff, 98% reported that TMCC had more or
about the same while 1% reported that the transfer college or university had more. In terms
of individual attention shown students, 98% reported that they received more or about the
same individual attention at TMCC while 1% reported that the transfer college or university
had more. In terms of strictness of grading practice, 61% reported that TMCC had more or
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about the same strictness in grading while 39% reported that the transfer college or
university had more. In terms of quality of instruction, 75% reported that TMCC had more
or about the same quality of instruction while 24% reported that the transfer college or
university had more.
The data related to the quality of assistance at the transfer college or university are
presented in Table 8. The data reported are from responses to item 12 on the questionnaire.
Table 8
Summary o f Quality of Assistance at Transfer College or University

Excellent

Good

Fair

Poor

Student services
Frequency
Percent

55
19.8

105
37.8

46
16.5

13
4.7

Academic programs
Frequency
Percent

80
28.8

100
36.0

35
12.6

4
1.4

Faculty
Frequency
Percent

62
22.3

100
36.0

51
18.3

5
1.8

Campus Indian programs
Frequency
Percent

55
19.8

78
28 .1

43
15.5

38
13.7

Assigned advisor
Frequency
Percent

67
24 .1

67
24.8

60
2 1.6

22
7.9

Variable

In terms of student services, 57.6% of the respondents reported assistance as good
or excellent at the transfer college or university. In terms of academic programs, 64.8%
reported assistance as good or excellent. In terms of faculty, 58.3% reported assistance as
good or excellent. In terms of campus Indian programs, 47.9% reported assistance as
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good or excellent. In terms of assigned advisor, 48.9% reported assistance as good or
excellent
The data related to the level of satisfaction at TMCC and the four-year transfer
college are presented in Table 9. The data reported are from responses to item 5 on the
questionnaire.
In terms of academic advisement/counseling at TMCC, 85% o f the respondents
reported being somewhat satisfied or very satisfied. In terms of academic
advisement/counseling at a transfer institution, 69% reported being somewhat satisfied or
very satisfied.
In terms of availability of scholarships and financial aid at TMCC, 73% of the
respondents reported being somewhat satisfied or very satisfied. In terms of financial aid
at a transfer institution, 66% reported being somewhat satisfied or very satisfied.
In terms of the registration process at TMCC, 88% of the respondents reported
being somewhat satisfied or very satisfied. In terms of registration at a transfer institution,
62% reported being somewhat satisfied or very satisfied.
In terms of convenience of class scheduling at TMCC, 89% of the respondents
reported being somewhat satisfied or very satisfied. In terms of class scheduling at a
transfer institution, 75% reported being somewhat satisfied or very satisfied.
In terms of variety of courses at TMCC, 80% of the respondents reported being
somewhat satisfied or very satisfied. In terms of course variety at a transfer institution,
89% reported being somewhat satisfied or very satisfied.
In terms of helpfulness/individual attention of faculty at TMCC, 88% of the
respondents reported being somewhat satisfied or very satisfied. In terms of faculty
helpfulness and attention at a transfer institution, 58% reported being somewhat satisfied or
very satisfied.

Table 9
Summary of Level of Satisfaction at Turtle Mountain Community College and Four-year Transfer College

At T M C C

Variable

Very
dissatisfied

Four-year college

Somewhat
dissatisfied

Somewhat
satisfied

Very
satisfied

Very
dissatisfied

Somewhat
dissatisfied

Somewhat
satisfied

Very
satisfied

Academic counseling
Frequency
Percent

12
5.0

27
10.0

113
43.0

111
42.0

13
12.0

22
19.0

45
40.0

33
29.0

Financial aid
Frequency
Percent

21
8.0

48
19.0

94
36.0

96
37.0

19
17.0

25
22.0

38
34.0

30
32.0

Registration
Frequency
Percent

11
4.0

21
8.0

111
42.0

124
46.0

12
11.0

31
27.0

34
30.0

36
32.0

C lass scheduling
Frequency
Percent

6
2.0

20
7.0

111
4 1.0

128
48.0

10
9.0

17
15.0

43
39.0

40
36.0

Course variety
Frequency
Percent

8
3.0

45
17.0

102
38.0

111
42.0

5
4.0

8
7.0

32
29.0

67
60.0

11
4.0

21
8.0

96
36.0

138
52.0

15
13.0

24
2 1.0

40
36.0

33
22.0

Faculty
Frequency
Percent

Table 9-Cont.

At T M C C

Four-year college

Very
dissatisfied

Somewhat
dissatisfied

Somewhat
satisfied

Very
satisfied

Very
dissatisfied

Somewhat
dissatisfied

Somewhat
satisfied

Very
satisfied

9
3.0

26
10.0

118
45.0

112
25.0

6
5.0

14
13.0

38
34.0

54
48.0

Career preparation
Frequency
Percent

16
6.0

36
13.0

119
46.0

86
33.0

9
9.0

15
14.0

42
40.0

39
37.0

Job placement
Frequency
Percent

44
18.0

67
27.0

91
37.0

46
15.0

17
15.0

26
23.0

40
35.0

31
27.0

Facilities
Frequency
Percent

11
4.0

38
15.0

107
42.0

105
40.0

7
6.0

11
10.0

37
34.0

53
49.0

8
3.0

21
8.0

112
42.0

124
47.0

25
23.0

28
25.0

35
32.0

22
20.0

Indian faculty
Frequency
Percent

11
4.0

18
7.0

93
35.0

140
53.0

38
35.0

36
33.0

18
17.0

17
16.0

Faculty courtesy
Frequency
Percent

10
4.0

12
5.0

89
33.0

155
58.0

14
13.0

27
24.0

38
34.0

33
29.0

Variable
Q uality of instruction
Frequency
Percent

Indian curriculum
Frequency
Percent

62
In terms of quality of instruction at TMCC, 70% of the respondents reported being
somewhat satisfied or very satisfied. In terms of quality of instruction at a transfer
institution, 82% reported being somewhat satisfied or very satisfied.
In terms of career/transfer preparation at TMCC, 79% of the respondents reported
being somewhat satisfied or very satisfied. In terms of career preparation at a transfer
institution, 77% reported being somewhat satisfied or very satisfied.
In terms of job placement services at TMCC, 52% of the respondents reported
being somewhat satisfied or very satisfied. In terms of job placement at a transfer
institution, 62% reported being somewhat satisfied or very satisfied.
In terms of facilities and equipment at TMCC, 82% of the respondents reported
being somewhat satisfied or very satisfied. In terms of facilities at a transfer institution,
83% reported being somewhat satisfied or very satisfied.
In terms of Indian specific curriculum at TMCC, 89% of the respondents reported
being somewhat satisfied or very satisfied. In terms of Indian specific curriculum at a
transfer institution, 52% reported being satisfied or very satisfied.
In terms of number of Indian faculty at TMCC, 88% of the respondents reported
being somewhat satisfied or very satisfied. In terms of number of Indian faculty at a
transfer institution, 33% reported being somewhat satisfied or very satisfied.
In terms of courtesy from faculty and staff at TMCC, 91% of the respondents
reported being somewhat satisfied or very satisfied. In terms of courtesy of faculty at a
transfer institution, 63% reported being somewhat satisfied or very satisfied.
The total number of respondents from the graduating classes 1980 to 1990,
inclusive, are presented in Table 10. The total number of graduates by year is presented
also.
Of the graduates for each year, 68% responded from the graduating class of 1980,
71% responded from the graduating class of 1981,72% responded from the graduating
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class of 1982, 51% responded from the graduating class of 1983, 62% responded from the
graduating class of 1984, 65% responded from the graduating class of 1985, 47%
responded from the graduating class o f 1986, 51% responded from the graduating class of
1987, 51% responded from the graduating class of 1988, 53% responded from the
graduating class of 1989, and 37% responded from the graduating class of 1990.
Table 10
Total Respondents Reported bv Year

Year

1980
1981
1982
1983
1984
1985
1986
1987
1988
1989
1990

Total graduates

22
38
29
47
37
49
55
43
49
75
62

Number of respondents

15
27
21
24
23
32
26
22
25
40
23

Percent of graduates

68.0
7 1.0
72.0
5 1.0
62.0
65.0
47.0
5 1.0
5 1.0
53.0
37.0

Employment Experiences
The employment data are presented in Table 11. The data reported are from
responses to items 3, 4, 22, 23, 25, and 27 on the questionnaire.
In terms of employment, 50% of the respondents reported they were employed
full-time in a job related to the field of study they pursued at TMCC, 4.7% of the
respondents reported they were employed part-time in a job related to the field of study they
pursued at TMCC, and 15.5% of the respondents indicated they were employed full-time in
a job unrelated to the field of study they pursued at TMCC. Another 12.6% of the
respondents reported they were unemployed. Still another 23% of the respondents
reported they were full-time or part-time students.
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Table 11
Summary of Employment Experiences

Variable

Frequency

Percent

139
13
43
17
0
23
35
3
46
18

50.0
4.7
15.5
6 .1
0
8.3
12.6
1.1
16.5
6.5

Current job classification:
High level professional
M id level professional
Executive/manager
Other white collar
Skilled labor
Sem i skilled labor
Farmer/rancher
Homemaker
Student
Not reporting

29
81
15
46
35
9
2
15
26
20

10.4
29 .1
5.4
16.6
12.6
3.2
.7
5.4
9 .1
7.2

When current jo b began:
Before attending T M C C
W hile attending T M C C
After leaving T M C C

27
26
155

9.9
9.4
55.8

Job satisfaction:
Very satisfying
Satisfying
Not very satisfying

108
86
14

38.8
30.9
5 .1

74
85
42
4

26.6
30.6
15 .1
1.5

136
66

48.9
23.7

Current work/education status:
Employed full-tim e related
Employed part-time related
Employed full-tim e unrelated
Employed part-time unrelated
Active m ilitary service
Full-tim e homemaker
Unemployed
Retired
Fu ll-tim e student
Part-tim e student

T M C C preparation for job:
Very good
Good
Fair
Poor/very poor
Intend to pursue current job as long-range career:
Yes
No
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In terms of current job classification, 10.4% of the respondents classified their jobs
as high level professional, 29.1% of the respondents classified their jobs as mid level
professional, 5.4% of the respondents classified their jobs as executive/manager, and
16.6% of the respondents classified their jobs as other white collar. Another 12.6% of the
respondents classified their jobs as skilled labor. In terms of location of current
employment, 98% of the respondents reported they were employed in jobs located in North
Dakota.
In terms of when graduates began their current jobs, 9.9% of the respondents
reported that they began their current jobs before attending TMCC, and 9.4% of the
respondents reported that they began their current jobs while attending TMCC. Most
graduates (55.8%) reported that they began their current jobs after leaving TMCC.
Among the graduates, 48.9% reported that they intended to pursue their current
jobs as long-range careers. Another 23.7% of the graduates reported that they did not
intend to pursue their current jobs as long-range careers. In terms of job satisfaction,
69.7% of the respondents reported they were satisfied or very satisfied with their current
jobs.
In terms of job preparation received at TMCC, 57.2% of the respondents reported
that the preparation received at TMCC for their current jobs was good or very good, while
1.5% of the respondents reported that the preparation received at TMCC for their current
jobs was poor or very poor.
Statistical Analysis of Variables
The following sections include the statistical analysis of each variable in the four
areas identified in the study. Graduate demographic data are presented first, followed by
academic data, transfer data, and employment data. The t test was used for testing the level
of satisfaction of students while attending Turtle Mountain Community College and while
at a four-year college and for reporting the degree to which Turtle Mountain Community
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College should have helped and actually did help students while attending Turtle Mountain
Community College. The Chi-square test was used for testing all other variables using the
categories of sex and year of graduation.
Demographic Variables
Null hypothesis 1. There will be no significant difference between males and
females on the basis of current annual salary/income and whether current job is related to
Turtle Mountain Community College program of study. The results of the statistical
treatment of this hypothesis are presented in Table 12.
Table 12
Differences between Males and Females Based on Current Annual
Salarv/Income and Whether Current Job Is Related to Turtle
Mountain Community College Program of Study

Percent

Current annual income:
Less than $10,000
$10,000 to $29,999
$30,000 to $39,999
Over $40,000

M ale

Female

13.5
80.8
5.8
0

14.3
79.9
5.2
.6

Chi-square

.384
Current job related to
T M C C program o f study:
Same field
Somewhat related field
Different field

35.3
27.5
37.3

df

Significance

3

.940*

2

.089*

38.9
38.9
22.3
4.84

*Not significant
An examination of the data presented in Table 12 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level on the
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basis of current salary/income between males and females and whether current job status
was related to Turtle Mountain Community College program of study. Therefore, the null
hypothesis was retained.
Null hypothesis 2. There will be no significant difference according to the year of
graduation based on how far from Turtle Mountain Community College graduates are
currently living. The results of the statistical treatment of this hypothesis are presented in
Table 13.
Table 13
Differences between Years of Graduation on the Basis of
How Far from Turtle Mountain Community College
Respondents Are Currently Living

Percent

Current residence:
0 to 24 m iles
25 m iles or more
Out of North Dakota

1980-83

1984-87

1988-90

9 3.1
5.7
1 .1

9 2.2
5.8
1.9

89.7
10.3
0

Chi-square

df

Significance

3.43

4

.490*

*Not significant
An examination of the data presented in Table 13 which were treated with the
Chi-square test indicates that there was no significant difference at the .05 level according
to the year of graduation based on how far from Turtle Mountain Community College

/

graduates were currently living. Therefore, the null hypothesis was retained. The data
indicated that the majority of respondents from all years of graduation were currently living
within 24 miles of Turtle Mountain Community College.
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Null hypothesis 3. There will be no significant difference between males and
females based on situation before entering Turtle Mountain Community College. The
results of the statistical treatment of this hypothesis are presented in Table 14.
Table 14
Differences between Males and Females Based on Situation

befQrg Entering Turtle Mountain Community College

Percent
Male

Fem ale

D irectly from high school

14 .1

14 .7

Several years after high
school

31.0

30.9

After completing G E D

11.3

23.0

Transferred from another
community college

2.8

6.4

Transferred from a
four-year college/university

7.0

6.9

Follow ing m ilitary service

15.0

0.0

Other

18.3

18 .1

Chi-square

df

Significance

36.49

6

<.0 0 1**

Academic status when
entering T M C C :

**Significant at the .05 level
An examination of the data presented in Table 14 which were treated with the
Chi-square test indicates that there was a significant difference at the .05 level between
males and females based on situation before entering Turtle Mountain Community College.
Therefore, the null hypothesis was rejected. Significantly more females than males entered
after completing a GED. None of the female respondents had been in the military.
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Null hypothesis 4. There will be no significant difference according to the year of
graduation based on situation before entering Turtle Mountain Community College. The
results of the statistical treatment of this hypothesis are presented in Table 15.
Table 15
Differences between Years of Graduation Based on Situation
before Entering Turtle Mountain Community College

Percent
1980-83

1984-87

1988-90

D irectly from high school

19.8

12.7

11.4

Several years after
high school

25.6

24.5

44.3

After completing G E D

26.7

17.6

15.9

Transferred from another
community college

4.7

6.9

4.5

Transfer from a four-year
college/university

5.8

10.8

3.4

Follow ing m ilitary service

5.8

5.9

0.0

11.6

2 1.6

20.5

Chi-square

df

Significance

12

.013**

Academic status when
entering T M C C :

Other

25 .27

**Significant at the .05 level
An examination of the data presented in Table 15 which were treated with the
Chi-square test indicates that there was a significant difference at the .05 level according to
year of graduation. Therefore, the null hypothesis was rejected. The data indicated that
significantly more respondents who graduated between 1988 and 1990 entered several
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years after high school and that significantly fewer of these graduates entered after
completing a GED.
Null hypothesis 5. There will be no significant difference between males and
females based on marital status and enrollment status while at Turtle Mountain Community
College. The results of the statistical treatment of this hypothesis are presented in Table 16.
Table 16
Differences between Males and Females Based on Marital Status and
Enrollment Status While at Turtle Mountain Community College

Percent
Male

M arital status:
Yes
No
Divorced
Widowed

52.8
45.8
1.4
0

Female

Chi-square

8 7.1
12.9

Significance

3

.16 1*

1

.627*

5 1.2
39.5
8.3

1.0
5 .15

Enrollm ent status
at T M C C :
Full-tim e student
Part-time student

df

89.3
10.7
.24

*Not significant
An examination of the data presented in Table 16 which were treated with the
Chi-square test indicates that there was no significant difference at the .05 level between
males and females based on marital status and enrollment status while at Turtle Mountain
Community College. Therefore, the null hypothesis was retained.
Academic Variables
Null hypothesis 6. There will be no significant difference according to the year of
graduation on the basis of whether the most important reason chosen to attend Turtle
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Mountain Community College was achieved, whether a four-year degree was earned, and
whether graduates felt as well prepared as freshmen at the transfer college. The results of
the statistical treatment of this hypothesis are presented in Table 17.
Table 17
Differences between Years of Graduation Based on Whether the Most Important
Reason Chosen to Attend Turtle Mountain Community College Was Achieved.
Whether a Four-vear Degree Was Earned, and Whether Turtle
Mountain Community College Graduates Felt as Well
Prepared as Freshmen at Transfer College

Percent

W as most important
reason satisfied;
Achieved completely
Achieved partly
Not achieved

Intent to earn degree:
Already have
Yes
No

Preparation at transfer
college:
Not as w ell prepared
About as w ell prepared
Better prepared

*Not significant

1980-83

1984-87

1988-90

79 .1
18.6
2.3

67.6
29.4
2.9

69.3
26 .1
4.5

37.0
48.1
14.8

13.5
65.4
2 1.2

37.5
48.2
14.3

23.6
47.3
29 .1

Chi-square

df

Significance

3.90

4

.418*

7.24

4

.124*

4.97

4

.290*

18.6
7 2 .1
9.3

26.3
55.3
18.4
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An examination of the data presented in Table 17 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level according
to year of graduation. Therefore, the null hypothesis was retained.
Null hypothesis 7. There will be no significant difference between males and
females based on how important reasons were for attending Turtle Mountain Community
College. The results of the statistical treatment of this hypothesis are presented in Table 18.
An examination of the data presented in Table 18 which were treated with the
Chi-square test indicates that there were significant differences at the .05 level between
males and females based on how important reasons were for attending Turtle Mountain
Community College. Therefore, the null hypothesis was partially rejected. Significantly
more females than males indicated to prepare for entry into first career, to prepare for
transfer, to take courses for self-enrichment or interest, to earn an associate degree, the
desire to attend a nearby college, and the desire to attend a tribal college as important
reasons for attending TMCC.
Null hypothesis 8. There will be no significant difference between males and
females based on whether Turtle Mountain Community College helped to achieve the most
important reasons chosen to attend, whether reasons were completed, and how important
the reasons were for attending. The results of the statistical treatment of this hypothesis are
presented in Table 19.
An examination of the data presented in Table 19 which were treated with the
Chi-square test indicates that there were significant differences at the .05 level between
males and females. Therefore, the null hypothesis was rejected. Significantly more
females reported that TMCC helped to achieve the main reason for attending while more
males reported that TMCC did not help or were unsure. Significantly more females
reported the main reason for attending was satisfied while more males reported the main
reason was satisfied partly or not satisfied. Significandy more females reported the main
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reason for attending TMCC was very important while more males reported the main reason
was somewhat important or not important.
Table 18
Differences between Males and Females Based on Importance of
Reasons for Attending Turtle Mountain Community College

Percent
Male

Female

Chi-square

df

Significance

Most important reason
for attending T M C C :
Prepare for first career

5 2 .1

72.9

10.25

2

.005**

Prepare for different career

52.8

47.5

.61

2

.736*

Update sk ills for current job

50.0

53.5

.89

2

.640*

Prepare for transfer to
four-year college

54.2

75.6

11.6 9

2

<.003**

Self-enrichment/courses
of interest

49.3

67.3

7.30

2

.026**

Explore new occupational
area

52.8

56.3

.76

2

.683*

Explore new academic area

50.0

6 1.0

3.90

2

.142*

Obtain salary
increase/promotion

5 2 .1

6 1.6

2.0 2

2

.364*

Earn an associate degree

69.4

88.4

15.44

2

<.0 0 1**

Desire to attend nearby
college

53.5

80.4

2 1.5 9

2

<.0 0 1**

Desire to have Indian
instructors

38.0

5 1.0

3.65

2

.159*

Desire to attend tribally
operated college

38.9

53.2

6 .31

2

.042**

*Not significant; ^^Significant at the .05 level
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Table 19
Differences between Males and Females Based on Whether Turtle Mountain
Community College Helped to Achieve Main Reason for Attending.
Whether Reason Was Satisfied or Completed, and How
Important the Reasons Were for Attending Turtle
Mountain Community College

Percent
Male

T M C C helped to
achieve main reason
for attending T M C C :
Yes
No
Unsure

W as most important
reason satisfied:
Achieved completely
Achieved partly
Not achieved

Importance of reason
for attending T M C C :
Very important
Somewhat important
Not important

73.6
1 1 .1
15.3

56.9
37.5
5.6

54.2
25.0
20.8

Female

Chi-square

df

Significance

82.7
2.9
4.4
18 .0 1

2

<.001**

10.48

2

.005**

11.6 8

2

<.003**

76.8
20.7
2.5

75.6
14 .2
10.2

**Significant at the .05 level
Null hypothesis 9. There will be no significant difference regarding if Turtle
Mountain Community College should have helped and actually did help students while
attending Turtle Mountain Community College. The results of the statistical treatment of
this hypothesis are presented in Table 20.
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Table 20
Differences between if Turtle Mountain Community College Should Have
Helped and Actually Did Help Students While Attending
Turtle Mountain Community College

Percent
T M C C should
have helped

T M C C actually
did help

t

df

Significance

Reasons for attending
TM CC:
Broadened knowledge
of arts and sciences

3.20

3.26

.85

168

.396*

Improved ab ility to
communicate orally

3.23

3.27

-.60

170

.553*

Improved ab ility to
communicate in
writing

3 .15

3.20

-.70

169

.482*

Improved ability to
make good decisions

2.99

3 .12

-1.7 4

169

.083*

Improved ab ility to
make good use of time

2.95

3.07

-1.5 9

170

.114 *

Enhanced ability to
get along with others

2.89

3 .10

2.85

170

.005**

Expanded tolerance
for people and ideas

3.05

3.19

-2 .19

170

.030**

Assisted in clarifying
life values and goals

3.03

3.08

-.66

17 2

.507*

Enhanced
self-confidence

3 .21

3.34

-1.9 0

167

.059*

Enhanced knowledge
of Chippewa tribal
culture

3.18

3.01

2.08

172

.309*

*Not significant; ^S ignificant at the .05 level
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An examination of the data presented in Table 20 which were treated with the t test
indicates that there were significant differences between some variables at the .05 level
when comparing the perceptions o f the graduates of whether Turtle Mountain Community
College should have helped and actually did help students while attending Turtle Mountain
Community College. Therefore, the null hypothesis was partially rejected. Turtle
Mountain Community College was perceived actually to have helped graduates to enhance
their ability to get along with others and to expand tolerance for people and ideas
significantly more than respondents reported it should have helped. With one exception, to
enhance knowledge of Chippewa tribal culture, the mean score for each variable was higher
for actually did help than for should have helped.
Transfer Variables
Null hypothesis 10. There will be no significant difference between males and
females based on location of four-year college most recently attended. The results of the
statistical treatment of this hypothesis are presented in Table 21.
Table 21
Differences between Males and Females Based on Location
of Four-vear College Most Recently Attended

Percent

Location:
College in state
College out of state

Male

Female

73.7
26.3

9 1.2
8.8

Chi-square

df

Significance

7.55

1

.006**

^S ignificant at the .05 level
An examination of the data presented in Table 21 which were treated with the
Chi-square test indicates that there was a significant difference at the .05 level between
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males and females based on location of four-year college most recently attended.
Therefore, the null hypothesis was rejected. Significandy more males than females
attended a college out of state.
Null hypothesis 11. There will be no significant difference according to year of
graduation based on location of four-year college most recendy attended. The results of the
statistical treatment of this hypothesis are presented in Table 22.
Table 22
Differences between Years of Graduation Based on
Four-year College Most Recently Attended

Percent

Location:
College in state
College out o f state

1980-83

1984-87

1988-90

77.8
22.2

9 1.1
8.9

92.9
7 .1

Chi-square

df

Significance

6.09

2

.048**

^^Significant at the .05 level
An examination of the data presented in Table 22 which were treated with the
Chi-square test indicates that there was a significant difference at the .05 level according to
year of graduation based on location of four-year college most recendy attended.
Therefore, the null hypothesis was rejected. Significantly fewer graduates from the years
1980-83 attended a four-year college in state.
Null hypothesis 12. There will be no significant difference between males and
females on the basis of whether courses at another college have been taken since attending
Turtle Mountain Community College and on preparation for transfer. The results of the
statistical treatment of this hypothesis are presented in Table 23.

i
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Table 23
Differences between Males and Females Based on Whether Courses at
Another College Have Been Taken since Attending Turtle Mountain
Community College and on Preparation for Transfer

Percent
Male

Female

Yes, full-tim e seeking degree

45.8

44.9

Yes, part-time seeking degree

5.6

7.3

Yes, part-tim e but not
seeking degree

2.8

3.9

45.8

43.4

Chi-square

df

Significance

Have you taken courses at
another college:

No, never attended

.483

3

.922*

3

.642*

How well did T M C C prepare
for transfer
Very good

24.3

35.5

Good

45.9

40.9

Fair

24.3

20.0

Poor

5.4

3.6
1.6 7

*Not significant
An examination of the data presented in Table 23 which were treated with the
Chi-square test indicates that there was no significant difference at the .05 level between
males and females on the basis of whether courses at another college have been taken since
attending Turtle Mountain Community College and on preparation for transfer. Therefore,
the null hypothesis was retained.
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Null hypothesis 13. There will be no significant difference between males and
females on whether a four-year degree was earned at a four-year transfer institution,
whether degree was in the same academic field studied at Turtle Mountain Community
College, and whether graduates felt as prepared as they should be. The results of the
statistical treatment of this hypothesis are presented in Table 24.
An examination of the data presented in Table 24 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level between
males and females on whether a four-year degree was earned at a four-year transfer
institution, whether degree was in the same academic field studied at Turtle Mountain
Community College, and whether graduates felt as prepared as students who entered as
freshmen at a four-year transfer college. Therefore, the null hypothesis was retained.
About 37% of the males and 31% of the females indicated that they have already earned a
four-year degree.
Null hypothesis 14. There will be no significant difference between the level of
satisfaction of students while attending Turtle Mountain Community College and while at a
four-year college. The results of the statistical treatment of this hypothesis are presented in
Table 25.
An examination of the data presented in Table 25 which were treated with the t test
indicates that there were significant differences at the .05 level when comparing the level of
satisfaction of students while attending Turtle Mountain Community College and while at a
four-year college. Therefore, the null hypothesis was partially rejected. Significantly more
graduates reported greater satisfaction with variety of courses at the four-year transfer
institution. Significantly more graduates reported greater satisfaction at Turtle Mountain
Community College with academic advisement/counseling, availability of scholarships and
financial aid, registration process, convenience of class scheduling, helpfulness/individual
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attention of faculty, number of Indian faculty, amount of Indian specific curriculum, and
courtesy from faculty and staff.
Table 24
Differences between Males and Females Based on Whether a Four-vear Degree
Was Earned at a Four-vear Transfer Institution. Whether Degree Was in
the Same Academic Field Studied at Turtle Mountain Community
College, and Whether Graduates Felt as Prepared as
Freshmen at Transfer College

Percent
Male

Female

Already have

36.8

30.7

Yes

55.3

55.3

No

7.9

14.0

Chi-square

df

Significance

Intent to earn degree:

2

.550*

.345

3

.950*

.4 17

2

.8 11*

1.19
Area of transfer program:
Same academic field

50.0

49.1

Somewhat related
academic field

36.8

36.6

Different academic field

13 .2

13.4

Preparation at transfer
college:
Not as well prepared

24.3

19.4

About as w ell prepared

54 .1

56.5

Better prepared

2 1.6

24 .1

*Not significant
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Table 25
Differences between the Level of Satisfaction o f Students While Attending
Turtle Mountain Community College and While at a Four-vear College

Percent
Level of satisfaction

At T M C C

At four-year
college

Academic
advisement/counseling

3 .13

2.85

2.67

103

.009**

A va ila b ility of
scholarships and
financial aid

2.99

2.67

3.04

10 1

.003**

Registration process

3.43

2.7 7

5.79

104

<.0 0 1**

Convenience of
class scheduling

3.40

2.99

4 .21

10 1

<.0 0 1**

Variety of courses

3.10

3.43

-3.55

104

.001**

Helpfulness/individual
attention of faculty

3.37

2.77

5.43

104

<.0 0 1**

Q uality of instruction

3.14

3 .22

-.78

104

.440*

Career/transfer
preparation

3.10

3.02

1.00

95

.320*

Job placement services

2.6 1

2.6 1

.00

89

1.000*

Facilities and equipment

3 .15

3.24

-.93

100

.353*

Amount o f Indian
specific curriculum

3.42

2.40

9.46

102

<.0 0 1**

Number of Indian faculty

3.44

2.05

12.78

10 1

<.0 0 1**

Courtesy from faculty
and staff

3.47

2.74

6.88

104

<.0 0 1**

t

df

Significance

Services provided at
TM CC:

*Not significant; ^^Significant at the .05 level
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Null hypothesis 15. There will be no significant difference beteween males and
females on the basis of level of satisfaction with availability of financial aid and variety of
courses while at Turtle Mountain Community College. The results of the statistical
treatment of this hypothesis are presented in Table 26.
Table 26
Differences between Males and Females Based on Level of Satisfaction
with Availability of Financial Aid and Variety of Courses While
at Turtle Mountain Community College

Percent

Financial aid:
Very dissatisfied
Somewhat dissatisfied
Somewhat satisfied
Very satisfied

Variety of courses:
Very dissatisfied
Somewhat dissatisfied
Somewhat satisfied
Very satisfied

Male

Female

10.0
25.7
40.0
24.3

7.4
16.0
34.6
42.0

4.3
25.7
42.9
2 7 .1

Chi-square

df

Significance

7.75

3

.052*

10.28

3

.016**

2.6
13.8
13.4
4 7.2

*Not significant; ^^Significant at the .05 level
An examination of the data presented in Table 26 which were treated with the
Chi-square test indicates that there was a significant difference at the .05 level between
males and females on the basis of level of satisfaction with availability of financial aid and
variety of courses while at Turtle Mountain Community College. Therefore, the null
hypothesis was rejected. Significantly more females than males were very satisfied with
the variety of courses while at Turtle Mountain Community College.
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Null hypothesis 16. There will be no significant difference between males and
females in level of satisfaction based on the amount of Indian specific curriculum and the
number of Indian faculty while attending Turtle Mountain Community College. The results
of the statistical treatment of this hypothesis are presented in Table 27.
Table 27
Differences between Males and Females Based on Amount of Indian
Specific Curriculum and Number of Indian Faculty While
Attending Turtle Mountain Community College

Percent

Indian specific curriculum :
Very dissatisfied
Somewhat dissatisfied
Somewhat satisfied
Very satisfied

Male

Female

4 .2
8.5
43.7
43.7

2.6
7.3
42.0
48.2

Chi-square

.8 17
Number of Indian faculty:
Very dissatisfied
Somewhat dissatisfied
Somewhat satisfied
Very satisfied

5.7
2.9
42.9
48.6

df

Significance

3

.845*

3

.220*

3.6
8.3
33.3
54.7
4.42

*Not significant
An examination of the data presented in Table 27 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level between
males and females based on the amount of Indian specific curriculum and the number of
Indian faculty while attending Turtle Mountain Community College. Therefore, the null
hypothesis was retained. Nearly all male and female graduates reported being satisfied
with Indian curriculum and Indian faculty at Turtle Mountain Community College.
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Null hypothesis 17. There will be no significant difference according to the year of
graduation based on satisfaction with the registration process and facilities and equipment
while at Turtle Mountain Community College. The results of the statistical treatment of this
hypothesis are presented in Table 28.
Table 28
Differences between Years of Graduation Based on Satisfaction with the
Registration Process and Facilities and Equipment While at
Turtle Mountain Community College

Percent

Registration process:
Very dissatisfied
Somewhat dissatisfied
Somewhat satisfied
Very satisfied

Facilities and equipment:
Very dissatisfied
Somewhat dissatisfied
Somewhat satisfied
Very satisfied

1980-83

1984-87

1988-90

7 .2
4.8
37.3
50.6

3.0
5.0
48.0
44.0

2.4
14.3
38 .1
4 5.2

5 .1
15 .2
44.3
35.4

3.0
14 .1
42.4
40.4

Chi-square

df

Significance

11.3 5

6

.079*

6

.906*

4.8
14.5
36.1
44.6
2 .15

*Not significant
An examination of the data presented in Table 28 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level according
to the year of graduation based on satisfaction with the registration process and facilities
and equipment while at Turtle Mountain Community College. Therefore, the null
hypothesis was retained. Earlier graduates were more satisfied with the registration
process, and later graduates were more satisfied with facilities and equipment.
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Null hypothesis 18. There will be no significant difference between males and
females on the basis of individual attention shown students and quality of instruction when
comparing transfer institution to Turtle Mountain Community College. The results of the
statistical treatment of this hypothesis are presented in Table 29.
Table 29
Differences between Males and Females Based on Individual Attention Shown
Students and Quality of Instruction When Comparing Transfer
Institution to Turtle Mountain Community College

Percent
Male

Attention shown students:
T M C C has more
About same
Current school has more

Q uality of instruction:
T M C C has more
About same
Current school has more

74.3
20.0
5.7

25.7
40.0
34.3

Female

Chi-square

df

Significance

10 .11

2

<.0 0 1**

16.46

2

.049**

59.4
40.6
0

14.4
64.4
2 1.2

**Significant at the .05 level
An examination of the data presented in Table 29 which were treated with the
Chi-square test indicates that there were significant differences at the .05 level between
males and females on the basis of individual attention shown students and quality of
instruction when comparing transfer institution to Turtle Mountain Community College.
Therefore, the null hypothesis was rejected. Significantly more males reported that Turtle
Mountain Community College provided more individual attention to students while females
reported that the quality of instruction at the transfer institution was about the same.
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Null hypothesis 19. There will be no significant difference between males and
females based on degree of competitiveness and friendliness of faculty/staff when
comparing transfer institution to Turtle Mountain Community College. The results of the
statistical treatment o f this hypothesis are presented in Table 30.
Table 30
Differences between Males and Females Based on Degree of Competitiveness
and Friendliness of Facultv/Staff When Comparing Transfer Institution
to Turtle Mountain Community College

Percent
Male

Degree of competitiveness:
T M C C has more
About same
Current school has more

Friendliness of faculty/staff:
T M C C has more
About same
Current school has more

16.7
38.9
44.4

62.9
34.3
2.9

Female

Chi-square

df

Significance

.329

2

.848*

1.25 5

2

.534*

14.4
44.2
4 1.3

53.3
44.9
1.9

*Not significant
An examination of the data presented in Table 30 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level between
males and females based on degree of competitiveness and friendliness of faculty/staff
when comparing transfer institution to Turtle Mountain Community College. Therefore,
the null hypothesis was retained.
Null hypothesis 20. There will be no significant difference according to the year of
graduation based on friendliness of faculty/staff and individual attention shown students
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when comparing transfer institution to Turtle Mountain Community College. The results of
the statistical treatment of this hypothesis are presented in Table 31.
Table 31
Differences between Years of Graduation Based on Friendliness of Facultv/Staff
and Individual Attention Shown Students When Comparing Transfer
Institution to Turtle Mountain Community College

Percent

Friendliness of
faculty/staff:
T M C C has more
About same
Current school has more

Attention shown students:
T M C C has more
About same
Current school has more

1980-83

1984-87

1988-90

44.0
50.0
6.0

64.8
3.2
0

57.9
4 2.1
0

50.0
48.0
2.0

64.8
3.2
0

Chi-square

df

Significance

8.94

4

.062*

6.30

4

.178*

7 1 .1
28.9
0

*Not significant
An examination of the data presented in Table 31 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level according
to year of graduation based on friendliness of faculty/staff and individual attention shown
students when comparing transfer institution to Turtle Mountain Community College.
Therefore, the null hypothesis was retained.
Null hypothesis 21. There will be no significant difference according to year of
graduation based on quality of instruction, strictness of grading, and degree of
competitiveness when comparing transfer institution to Turtle Mountain Community
College. The results of the statistical treatment of this hypothesis are presented in Table 32.
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Table 32
Differences between Years of Graduation Based on Quality of Instruction
Strictness of Grading, and Degree of Competitiveness When Comparing
Transfer Institution to Turtle Mountain Community College

Percent

Q uality of instruction:
T M C C has more
About same
Current school has more

Strictness of grading:
T M C C has more
About same
Current school has more

Degree of competitiveness:
T M C C has more
About same
Current school has more

1980-83

1984-87

1988-90

12.0
64.0
24.0

15.4
53.8
30.8

27.0
56.8
16.2

4.0
62.0
39.0

13.5
5 1.9
34.6

9.6
44.2
46.2

19.6
35.3
4 5.1

Chi-square

df

Significance

5.30

4

.258*

4.84

4

.306*

4 .14

4

.388*

13 .2
50.0
36.8

10.8
40.5
48.6

*Not significant
An examination of the data presented in Table 32 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level according
to year of graduation based on quality of instruction, strictness of grading, and degree of
competitiveness when comparing transfer institution to Turtle Mountain Community
College. Therefore, the null hypothesis was retained.
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Employment Variables
Null hypothesis 22. There will be no significant difference between males and
females based on regular job classification and age. The results of the statistical treatment
of this hypothesis are presented in Table 33.
Table 33
Differences between Males and Females Based on
Regular Job Classification and Age

Percent
Male

Regular jo b classification:
M id level professional
Executive/manager
Sales/proprietor
Other white collar
Skilled labor
Sem i skilled labor
Farmer/rancher
Homemaker
Student
Retired
Other

Current age:
25 or under
26 to 35
36 to 45
46 or over

26.1
2.9
0
8.7
30.4
8.7
1.4
0
14.5
0
0

5.6
30.6
54.2
9.7

Female

Chi-square

df

Significance

45.82

11

<.001**

10.53

3

.015**

33.0
6.2
.5
20.4
6.8
1.6
.5
7.9
8.4
1.0
.5

5.4
45.3
33.0
16.3

^^Significant at the .05 level
An examination of the data presented in Table 33 which were treated with the
Chi-square test indicates that there were significant differences at the .05 level between
males and females based on regular job classification and age. Therefore, the null
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hypothesis was rejected. Significantly more female graduates were mid level professional
or other white collar. Significantly more male graduates were skilled labor or students.
Null hypothesis 23. There will be no significant difference between males and
females based on highest degree, certificate, or diploma currently held and current job
location. The results of the statistical treatment of this hypothesis are presented in Table
34.
Table 34
Differences between Males and Females Based on Highest Degree, Certificate,
or Diploma Currently Held and Current Job Location

Percent
Male

Female

H igh school diploma

2.8

2.0

Technical program,
certificate, or diploma

26.6

8.4

Associate degree

40.3

63.1

Bachelor's degree

26.4

23 .2

Master's degree

2.8

2.0

Other

1.4

1.5

Chi-square

df

Significance

18.56

5

.002**

6.85

2

.033**

Highest degree, certificate,
or diploma:

Current job location:
0 to 24 m iles

84.7

94.1

25 m iles or more

12.5

5.4

2.8

.5

Out of North Dakota

**Significant at the .05 level
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An examination of the data presented in Table 34 which were treated with the
Chi-square test indicates that there were significant differences at the .05 level between
males and females based on highest degree, certificate, or diploma currently held and
current job location. Therefore, the null hypothesis was rejected. Significantly more
females than males had earned an associate degree and lived closer to home. Significantly
more males than females were age 25 or under and age 36 to 45. More females were age
26 to 35 and 46 or over.
Null hypothesis 24. There will be no significant difference according to year of
graduation based on highest degree, certificate, or diploma currently held and regular job
classification. The results of the statistical treatment of this hypothesis are presented in
Table 35.
An examination of the data presented in Table 35 which were treated with the
Chi-square test indicates that there were significant differences at the .05 level according to
the year of graduation. Therefore, the null hypothesis was rejected. Significantly more
respondents who graduated from 1980-83 held bachelor's and master's degrees while
recent graduates held associate degrees. Significantly more respondents who graduated
from 1980-83 and 1984-87 were classified as mid level professional as compared to recent
graduates.
Null hypothesis 25. There will be no significant difference according to year of
graduation based on how far from Turtle Mountain Community College graduates are
currently living and whether current job is related to Turtle Mountain Community College
program of study. The results of the statistical treatment o f this hypothesis are presented in
Table 36.
An examination of the data presented in Table 36 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level according
to year of graduation based on how far from Turtle Mountain Community College
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Table 35
Differences between Years of Graduation Based on Highest Degree, Certificate,
or Diploma Currently Held and Regular Job Classification

Percent
1980-83

1984-87

1988-90

Technical program,
certificate, or diploma

11.5

13.9

13.8

Associate degree

40.2

58.4

72.4

Bachelor's degree

32.2

27.7

11.5

Master’s degree

6.9

0

0

Other

2.3

0

2.3

Chi-square

df

Significance

4 5 .12

10

<.001**

38.94

22

.014**

Highest degree, certificate,
or diploma;

Regular job classification:
High level professional

16.3

10.4

7.3

M id level professional

32.5

40.4

18.3

Executive/manager

2.5

8 .1

6.1

Sales/proprietor

0

1.0

0

Other white collar

16.3

14 .1

22.0

Skilled labor

13.8

12 .1

14.6

Sem i skilled labor

3.8

4.0

2.4

Farmer/rancher

0

0

2.4

Homemaker

7.5

4.0

6.1

Student

5.0

5 .1

10.7

Retired

1.3

1.0

0

Other

1.3

0

0

^^Significant at the .05 level
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Table 36
Differences between Years of Graduation Based on How Far from Turtle Mountain
Community College Graduates Are Currently Living and Whether Current Job Is
Related to Turtle Mountain Community College Program of Study

Percent
1980-83

1984-87

1988-90

93.1

9 2.2

89.7

25 m iles or more

5.7

5.8

10.3

Out of North Dakota

1 .1

1.9

0

Chi-square

df

Significance

3.43

4

.490*

2 .17

4

.704*

Currently liv in g from
TM CC:
0 to 24 m iles

Current jo b related to
T M C C program o f study:
Same academic field

35.7

4 1.0

36.4

Somewhat related
academic field

34.3

38.6

35.5

Different academic field

30.0

20.5

29 .1

*Not significant
graduates are currently living and whether current job is related to Turtle Mountain
Community College program of study. Therefore, the null hypothesis was retained. The
data revealed that a majority of the graduates was currently living within 24 miles of Turtle
Mountain Community College.
Null hypothesis 26. There will be no significant difference between males and
females based on how well Turtle Mountain Community College prepared graduates for
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employment and the intention of graduates to pursue current jobs as long-range careers.
The results of the statistical treatment of this hypothesis are presented in Table 37.
An examination of the data presented in Table 37 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level between
males and females. Therefore, the null hypothesis was retained. Most graduates indicated
that they were well prepared for employment and that they intended to pursue their current
jobs as long-range careers.
Table 37
Differences between Males and Females Based on How Well Turtle Mountain
Community College Prepared Respondents for Employment and
Intention of Pursuing Current Job as a Long-range ,Career

Percent

T M C C preparation for
job:
Very good
Good
Fair
Poor
Very poor

Male

Female

32.7
32.7
32.7
1.9
0

37.3
44.4
16.3
1.3
.7

Chi-square

7.02
Intend to pursue as a
long-range caeen
Yes
No

65.3
34.7

df

Significance

4

.135*

1

.729*

68.0
32.0
.120

*Not significant
Null hypothesis 27. There will be no significant difference according to year of
graduation based on enrollment status while at Turtle Mountain Community College and
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how well graduates were prepared for employment. The results of the statistical treatment
of this hypothesis are presented in Table 38.
Table 38
Differences between Years of Graduation Based on Enrollment Status While
at Turtle Mountain Community College and How Well Graduates
Were Prepared for Employment

Percent

Enrollm ent status:
Full-tim e student
Part-time student

T M C C preparation for
job:
Very good
Good
Fair
Poor
Very poor

1980-83

1984-87

1988-90

87.2
12.8

88.2
11.8

90.9
9 .1

34.8
40.9
22.7
1.5
0

33.7
43.4
2 1.7
1.2
0

Chi-square

df

Significance

.643

2

.725*

4 .17 5

8

.841*

4 1.1
39.3
16 .1
1.8
1.8

*Not significant
An examination of the data presented in Table 38 which were treated with the
Chi-square test indicates that there were no significant differences at the .05 level according
to year of graduation based on enrollment status while at Turtle Mountain Community
College and how well graduates were prepared for employment. Therefore, the null
hypothesis was retained.
This chapter described the demographic data and the academic, transfer, and
employment experiences of the Turtle Mountain Community College graduates from the
years 1980 to 1990, inclusive. Tables summarizing the statistical data for each of the four
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areas were presented. In Chapter V, the data are summarized in narrative form. Wherever
possible, the literature is referenced and discussed. The chapter also presents the
conclusions and recommendations. A general discussion of the findings is also presented.

CHAPTER V
SUMMARY, CONCLUSIONS, DISCUSSION,
AND RECOMMENDATIONS
The purpose of this study was to determine the academic experiences, transfer
experiences, and employment experiences of Turtle Mountain Community College (TMCC)
students who graduated from 1980 to 1990. The information obtained will be used to
assist TMCC to become a more effective and responsive institution. The processes and
instruments used will assist other Indian community colleges seeking regional accreditation
or having other reasons for studying their performance.
This research project established baseline data from which an assessment of the
Turtle Mountain Community College (TMCC) programs will be possible by using
information obtained from graduates. The findings from this investigation of student
graduate experiences can promote an understanding o f effective program strategies which
may be applicable toward future educational programs, research, and development. The
data can help students, colleges, and tribal decisionmakers strengthen effective planning
strategies. As suggested by McClenney, LeCroy, and LeCroy (1991), the community
support that a new institution often enjoys will allow it to take the leadership role in
community planning. TMCC is in this position; it is being looked upon to help the
reservation community to plan for a better future. From the writer's perspective, a further
benefit of the investigation is the empirical research on the relevance of the college
philosophy and mission statement.
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This chapter is presented in sections. The first four sections present summaries of
the demographic, academic, transfer, and employment variables. The fifth section presents
general conclusions from the data. The sixth section addresses specific conclusions based
on the research questions. The seventh section presents the limitations of the study. The
eighth section presents a discussion of the study. The ninth section presents the
recommendations.
Demographic Variables
A brief summary of the findings from the demographic variables is provided. The
college considers the Turtle Mountain Chippewa Indian Reservation as its primary service
area. The study surveyed 506 graduates of Turtle Mountain Community College from
1980 to 1990, inclusive; 278 (55.2%) of the graduates responded. As was expected, 93%
of the responses were Turtle Mountain Chippewa. However, more non-Indians are
graduating in recent years.
There was a statistically significant difference between male and female enrollment
based on sex and age. Approximately 74% of the respondents were female. Most of the
respondents were between the ages of 25 and 46. Female graduates were younger than
male graduates.
Marital status among the groups while attending TMCC was interesting. More male
graduates were married, and more female graduates were divorced. Recent graduates
tended to be married while attending TMCC.
The study revealed that more male graduates held bachelor's and master's degrees
and that more female graduates held associate degrees. Earlier graduates held more
baccalaureate degrees. Only graduates before 1984 had earned master's degrees, and only
1.5% of the graduates held doctoral degrees.
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Approximately 91% of all graduates currently live within 25 miles of TMCC. More
females than males currently live within 25 miles of the college. More respondents who
graduated before 1988 currently live within 25 miles of the college.
Academic Variables
A brief summary of the findings from the academic variables is provided. Twice as
many females as males entered TMCC after completing a GED, and more females
transferred from other community colleges. About the same number o f both men and
women entered TMCC directly from high school. The number of high school graduates
entering TMCC directly after high school decreased each year, while the number entering
several years after graduation increased. The number of graduates entering TMCC after
completing a GED decreased from 27% representing the group from 1980 to 1983 to 16%
representing the group from 1988 to 1990.
Most graduates were enrolled as full-time students while at TMCC. Both males and
females reported that attending a nearby college was more important than attending a
tribally operated college, although there was a statistically significant difference between
genders. More females preferred to attend a nearby college. Female and male graduates
reported different reasons for attending TMCC. Females reported preparation for entry into
a first career, self-enrichment, to earn an associate degree, the desire to attend a nearby
college, and the desire to attend a tribally operated college as important reasons for
attending TMCC. Males indicated that preparing for a different career, updating skills for a
job, exploring a new occupational area, and obtaining a salary increase or promotion as
important reasons for attending TMCC.
Ninety-seven percent of the females and 95% of the males indicated the main reason
for attending TMCC was either achieved completely or partly. Fifty-seven percent of the
males indicated their main reason had been achieved. Ninety-five percent of the males
indicated their main reason for attending was achieved completely or partly. Graduates
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from 1980 to 1983 have earned more four-year and graduate degrees and are the most
established in the world of work. In addition, more from this group indicated their main
reason for attending TMCC had been achieved. Among all groups, over 96% showed their
main reason for attending TMCC was achieved completely or partly. Males and females
differed on whether TMCC helped to achieve the most important reason chosen to attend
TMCC. Eighty-three percent of the females indicated that TMCC did help, while 74% of
the male graduates indicated that TMCC did help. More of the graduates indicated that
TMCC helped to achieve their main reason for attending.
Among the statistically significant factors where the graduates reported that TMCC
actually did help were the ability to get along with others, expanded tolerance of people and
ideas, and enhanced self-confidence. Although not statistically significant, the graduates
indicated that TMCC actually did help to broaden their knowledge of arts and sciences, to
communicate orally and in writing, to make good decisions, to make good use of time, and
to clarify values and life goals. The data revealed that TMCC actually did help to increase
knowledge of Chippewa culture.
Generally, female graduates more than male graduates reported that preparing for
transfer into a four-year program was more important than preparing for immediate
employment. More females rated preparation for transfer as very good, and more males
rated preparation for transfer as good. More of the earlier graduates had taken courses at
another college since finishing at TMCC, while most of the recent graduates in the group
from 1988 to 1990 reported that they had never attended another institution.
Transfer Variables
A brief summary of the findings from the transfer variables is provided.
Approximately 56% of the graduates had transferred to a four-year college or university.
Approximately 32% of the graduates reported that they had earned a four-year degree.
Slightly more males than females had completed a four-year degree. The data showed a
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statistically significant difference between males and females based on the location of the
four-year college most recently attended. The data revealed that more females attended
North Dakota four-year institutions. Male students were more likely to have attended a
four-year institution out of state. More of the graduates before 1984 indicated attendance
at a four-year college out of state. Nearly 93% of the graduates from the group 1988 to
1990 indicated attendance at a North Dakota four-year college.
Most of the graduates who had not earned a four-year degree indicated their
intention to do so. About 87% of all the graduates already had or intended to earn a
four-year degree. More graduates from the two groups 1980 to 1983 and 1984 to 1987,
about an equal number, had already earned a four-year degree. Many graduates indicated a
desire for TMCC to move toward establishing four-year degree granting capability.
The data revealed that graduates who had transferred to a four-year college
continued with the same program of study at that institution. There were no statistical
significant differences between males and females within this variable.
More female graduates than male graduates felt better prepared when compared to
students who started as first-year students at the four-year transfer college. Approximately
76% of the male and female graduates felt about as well prepared or better prepared than
students who started as first-year students at a four-year transfer college. There was no
statistical significance when this variable was tested according to which year students
graduated. However, the group 1988 to 1990 did not feel better prepared than students
who started as first-year students at the four-year college to which they transferred.
Nevertheless, about 55% of this group did feel about as well prepared. A greater number
of the earlier graduates, group 1980 to 1983, felt about as well prepared or better prepared
than students who started as first-year students at the four-year college to which they
transferred.
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Several factors showed statistically significant differences when testing for the
variables regarding the levels of satisfaction of students while attending TMCC and while at
a four-year transfer college. Among the statistically significant differences where the
graduates showed greater satisfaction with their experience at TMCC compared to their
experience at a four-year college were areas of academic counseling, availability of financial
aid, registration process, convenience of class scheduling, helpfulness/individual faculty
attention, amount of Indian specific curriculum, number of Indian faculty, and courtesy
from faculty and staff.
The data revealed that graduates were satisfied with services provided to them by
TMCC. The data revealed no statistically significant differences in satisfaction with the
experience at a four-year transfer college compared to TMCC in variety of courses, quality
of instruction, and facilities and equipment.
The data revealed that males were somewhat satisfied with their experiences while
at TMCC in all areas. However, more females than males were very satisfied with their
experiences at TMCC in all areas. The data revealed a statistically significant difference
between males and females in two areas; nearly twice as many females were very satisfied
with the availability of financial aid at TMCC and with the variety of courses.
Approximately 90% of all male and female graduates were somewhat satisfied or were very
satisfied with the Indian specific curriculum and Indian faculty at TMCC.
When tested according to the year of graduation, a slightly statistical significant
difference was revealed with the level of satisfaction in the area of registration process at
TMCC. More recent graduates, from the group 1988 to 1990, were somewhat dissatisfied
with the registration process at TMCC. All graduates from all graduating groups
expressed less satisfaction with TMCC in job placement and facilities and equipment.
Graduates were asked to compare their transfer institution to TMCC. A statistically
significant difference was found between males and females in the area of quality of
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instruction. More females than males reported quality of instruction at TMCC was about
the same as the transfer institution. More males than females reported that the transfer
institution had better quality of instruction. Approximately 25% of the graduates indicated
that TMCC had better quality of instruction. Male students indicated the transfer college
had a greater degree of competitiveness and strictness of grading practices, but females
indicated that both colleges were about the same in degree of competitiveness and strictness
of grading practices. Male graduates reported TMCC had a more friendly faculty and staff.
The data revealed a statistically significant difference between males and females regarding
individual attention shown students. Seventy-five percent o f the males indicated that
TMCC had more individual attention shown students. Twice as many females as males
indicated that the transfer institution had more individual attention shown students.
Only 6% of the graduating group from 1980 to 1983 and none of the graduates
from the other groups felt their transfer institution had friendlier staff and faculty. Less
than 4% of the graduates from all groups reported their transfer institution had more
individual attention shown students. However, more graduates reported the degree of
competitiveness was greater at the transfer institution. On this factor, far more recent
graduates reported the students at their transfer institution were more competitive. Most of
the graduates reported the level of competition, strictness of grading practices, and quality
of instruction were about the same at TMCC as the transfer institution.
TMCC graduates did not reveal any statistically significant differences on the basis
of quality of assistance received from a four-year transfer institution according to the year
of graduation and by gender. The factors comprising this variable were student services,
academic programs, faculty, campus Indian programs, and assigned advisor. Very few
graduates rated these factors as poor. Most graduates rated these as excellent, good, or
fair. When testing academic programs, more females than males rated academic
programming at their transfer institution as excellent. The data revealed that approximately

104
38% of the male and female graduates reported the quality of assistance received from
campus Indian programs was either fair or poor. Early graduates, the group 1980 to 1983,
rated as excellent or good the assistance received from their transfer institution in student
services, academic programs, and faculty. Less than 6% of the graduates rated these
factors as being poor. The greater dissatisfaction by year of graduation were the areas of
campus Indian programs and assigned advisors.
Employment Variables
A brief summary of the findings from the employment variables is provided. The
data show that Turtle Mountain Community College graduates are employable and that they
find jobs. Less than 13% reported being unemployed. Most of the graduates (55%) were
employed in a job related to the program of study they completed at Turtle Mountain
Community College. More females than males were working in the same or somewhat
related field. The data revealed that more of the graduates in the group from 1984 to 1987
were employed in the same or related field as their program of study.
Males tended to earn more than females except in the over $40,000 per year
category. A significant difference between males and females based on regular job
classification was reported. More females indicated their job classifications as high level
professional, mid level professional, or executive/manager. More males indicated their job
classifications as skilled or semi skilled labor.
More females reported being employed within 25 miles of the college. However,
most respondents reported current employment within 25 miles of the college. Only 5% of
the graduates reported their current job as not very satisfying. More females felt good or
very good about their job preparation, and more males felt that their preparation was fair or
poor. More recent graduates, those who graduated from 1988 to 1990, felt very good
about their preparation at TMCC.
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Nearly 50% of all graduates reported that they intended to pursue their current jobs
as long-range careers. Slighdy more females than males reported this intention.
In summary, there were three female graduates to every male graduate who
responded to the survey. The majority of the graduates live within 25 miles of the college.
Approximately 50% of the graduates were married while at Turtle Mountain Community
College. Graduates are between the ages of 26 and 45.
General Conclusions
Following are conclusions based on the statistical treatment of the data gathered.
The data were gathered from the graduates from Turtle Mountain Community College in the
years 1980 to 1990, inclusive. The order of presentation will be demographic variables,
employment variables, academic variables, and transfer variables.
Demographic Conclusion
1. Without Turtle Mountain Community College, hundreds of tribal members
would not have had access to higher education. The college was established, in part, to
provide Chippewa tribal members this access. In this respect, the institution was meeting
its purpose. The majority of Turtle Mountain Community College graduates were
Chippewa Indian, female, and older.
Academic Conclusions
2. Turtle Mountain Community College has met its academic mission. In the last
two decades, tribal members have increased their appreciation and understanding of the
value of higher education.
3. The academic programs offered by the institution were appropriate to an
institution o f higher education and were responsive to the needs of its students. Students
were content with the college's academic programs. Graduates overwhelmingly credit
TMCC with helping them to achieve their education goals.
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4. Chippewa and Indian culture integrated into the institution's programs of study
helped students to learn more about their heritage. Related to this is the resurgence of
interest by tribal members in their culture. The writer is aware of the institution's role in
helping to bring this about. This new awareness has helped to bring Chippewa cultural
specific teaching and learning into area local schools. Having Indian instructors was an
important reason for attending TMCC, and having Indian instructors in the local schools,
many of whom are TMCC graduates, should help to increase self-esteem among tribal
children.
5. Attending a tribal college was important to graduates. The location of TMCC
and its academic programs were important to graduates. The college served the needs of
older tribal members who sought a second chance at higher education. This also related to
female graduates who tended to end or to stop out of education following attendance.
Transfer Conclusion?
6. There is a strong interest among graduates to have TMCC become a four-year
institution. Local access to quality higher education is important to older tribal members
and females. The membership of the Turtle Mountain Chippewa is its major natural
resource. A four-year institution, with appropriate academics, is needed in order for tribal
members to have access to the ways and means of developing their full human potential.
7. Transfer to a four-year college was a major aspiration of TMCC graduates.
Many transfers already have or intended to earn a four-year degree. This highlights the
quality of academic preparation provided by TMCC. It also somewhat dispels the belief
that Indian people are not future oriented. Graduates established education goals and
purposes.
8. The North Dakota University System, its institutions which offer four-year
degrees, enrolled most TMCC graduates who transferred. This was related to several
factors. Preference, distance from the reservation, and the cost of education were factors
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and obstacles to successful transfer, particularly for females. Female graduates who were
single, with children, faced restrictions which were more easily dealt with when attending
four-year transfer colleges in North Dakota. However, more female graduates had not
transferred, although they had aspirations to do so.
9.

Graduates who entered transfer institutions were well prepared. TMCC did a

good job of guiding students into appropriate programs of study while at the college.
Compared to non-TMCC graduates, a higher percentage of TMCC graduates completed
four-year degrees. This was the writer's observation based upon personal knowledge of
tribal members who have earned four-year degrees.
10. All graduates placed a high value on a four-year degree. This related to having
clear career goals. The more established a career goal, the more likely the correct courses
were taken and the more likely a student would continue toward completion.
11. Tribal members ought to be seeking a graduate degree because continued tribal
self-determination is partly dependent upon highly trained tribal members. Schools and
other employers, where appropriate, should begin to require an advanced professional
degree as an employment requirement
12. Four-year transfer institutions should do more to increase their graduation rates
of tribal college graduates. One strength of TMCC is that the institution provides students
more personal attention. Transfer students had not received a similar level of personal
attention at four-year institutions.
13. Graduates have less confidence with their ability to succeed at four-year
transfer institutions. Related to this is the perception by graduates that transfer institutions
are more competitive.
14. Having Indian specific curriculum and Indian faculty at transfer institutions
were important to TMCC graduates.
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15. Inadequate facilities and equipment at Turtle Mountain Community College did
not reduce quality of instruction. This is related to the finding that instructional quality was
perceived to be equal to that at transfer institutions. All variables considered, TMCC was
responsive to tribal educational needs and the instruction, to the extent that it is possible,
reflected these needs.
Employment Conclusions
16. Turtle Mountain Community College has met its employment training mission.
Many students remained on or returned to the reservation. The writer is aware that
graduates have assumed roles in all aspects of government, health, education, and
commerce. In contrast to rural states such as North Dakota, which is experiencing an
outflow of trained people, the Turtle Mountain Chippewa are working and living on the
reservation.
17. Female graduates were less successful in their pursuit of higher education.
Historically, more female students had attended TMCC. Female students may have
experienced greater difficulty pursuing college because of restrictions created by the
responsibility of being a single parent and lack of mobility. Males may not have had these
same experiences.
18. The growth of business and industry on the Turtle Mountain Indian
Reservation can be traced to the academic and vocational offerings of the college. Turtle
Mountain Chippewa who graduated from TMCC found employment on the reservation.
During the original gathering of the data for this study, the writer became aware that
graduates were employed in tribally owned enterprises or in businesses owned by tribal
members. Besides those mentioned earlier, primary employers are the Turtle Mountain
casinos, Turtle Mountain Manufacturing Plant, and UniBand Data Entry. Less than 13%
of TMCC graduates are unemployed.

109
19. Among the Turtle Mountain Chippewa, gender is a factor in salary earnings
and employment. This may have been related to the types of employment which were
available on the reservation. Salary is normally tied to job classification. Females tended
to hold low-paying clerical positions, and males tended to hold skilled labor positions,
which pay more. However, females are at both ends of the pay scale. They also hold
many higher-paying professional positions. In 1995, the tribal chair is female, as is the
school superintendent, two principals, and the Head Start director.
20. Turtle Mountain Community College has made available appropriate programs
of study. The career aspirations of students were being satisfied. This is related to the
types of career opportunities available to tribal members. Prior to the college, there were
only a handful of tribal members holding a four-year degree; today there are many. The
first generation of college graduates has pursued professions in areas o f immediate need,
primarily in education and government service.
21. Chippewa traditions and politics influence graduate employment. The tribal
political process, even with the expanded pool of qualified individuals, continues to award
important and well-paying jobs to less qualified tribal members. This is related to the
political influence of large family systems and, at times, the cultural traditions of the tribe.
Conclusions Related to Research Questions
1.

What is the demographic status of Turtle Mountain Community College

graduates?
A graduate was likely to be a member of the Turtle Mountain Band of Chippewa
and living on or near the reservation. There were three female graduates for every male
graduate. A female enrolled at Turtle Mountain Community College was likely to have
earned a GED or transferred from another community college. Approximately 50% of the
graduates were married while attending Turtle Mountain Community College. A graduate
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was likely to have been a full-time student while attending Turtle Mountain Community
College. Graduates were between the ages of 26 and 45.
2. What are the differences in perceptions between graduates about the reasons
for attending Turde Mountain Community College?
Graduates overwhelmingly reported that Turtle Mountain Community College
helped them to achieve the reasons for attending and that the reasons were important.
Among the important reasons were to prepare for a first career, to take courses of interest,
to earn an associate degree, to attend a nearby college, to attend a tribal college, and to
prepare for transfer. Although not tested for significance, more males reported that Turtle
Mountain Community College did not help them to achieve the reasons for attending, and
fewer males reported that the reasons were important.
3. What are the differences in perception between graduates about whether Turtle
Mountain Community College should have helped and actually did help them to achieve
personal objectives?
The graduates reported that Turtle Mountain Community College helped them
significantly more than they expected in expanding tolerance for others, in enhancing ability
to get along with others, and in clarifying life values and goals.
4. What is the perceived degree of satisfaction of Turtle Mountain Community
College graduates?
The graduates were satisfied with Turtle Mountain Community College and with the
four-year college to which they transferred. Graduates rated Turtle Mountain Community
College significantly more satisfying in the areas of academic advising, availability of
financial aid, registration process, class scheduling, variety of courses, helpfulness,
attention, courtesy of the faculty, Indian faculty, and Indian specific curriculum.
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5. What are the differences in perception between graduates about the kind of
academic and transfer experiences they had at Turtle Mountain Community College and at
the four-year transfer college?
Graduates reported that they were well prepared for transfer and that their
preparation was as good as those students who started as freshmen at the four-year transfer
college they attended. Graduates indicated that the degree of competitiveness and strictness
of grading were significandy greater at the transfer institution while Turtle Mountain
Community College had more friendly staff who provided individual attention. The trend
among the more recent graduates appeared to favor Turtle Mountain Community College in
the areas of staff friendliness, attention shown to students, quality of instruction, and
strictness of grading. Recent graduates rated the transfer institution higher in degree of
competitiveness.
6. What are the differences in employment experiences among graduates of Turtle
Mountain Community College?
If a student graduated from Turtle Mountain Community College, the graduate was
likely to be employed. Female graduates were likely to be employed in mid level
professional, executive/manager, or other white collar occupations. Male graduates were
likely to be employed in mid level professional or skilled labor occupations. More males
were still students. There were significant differences between males and females in
degrees earned. More males had earned vocational degrees, and more females held
associate degrees. Slightly more males had completed advanced degrees. The majority of
the graduates reported that Turtle Mountain Community College prepared them well for
employment, that their current jobs were related to the program of study taken at Turtle
Mountain Community College, and that they intended to pursue their current jobs as
long-range careers.
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Limitations
The following limitations must be applied to the findings of this study:
1. The statistical procedures utilized to treat the data imposed some limitations on
the research design. These limitations were associated with the statistics and their use.
2. The use of a self-reporting instrument was subject to individual perception and
interpretation and thus was likely to be a less objective measure than the direct observation
of behavior.
3. The potential for interrelationships among the factors existed but was not
examined.
4. Only 55% of the graduates responded to the survey. Although adequate for the
purposes of the study, a greater return would have been beneficial for the study and for the
potential uses of the data by the institution.
5. More females than males responded to the survey. Although this is consistent
with historical college enrollment statistics, the research would have been strengthened if a
greater number of responses from male graduates had been received.
6. Many graduates were known to be residing away from the Turtle Mountain
Chippewa Indian Reservation during the original gathering of the data for this study. Only
a small percentage of these individuals responded to the survey. A broader sample of this
group of graduates may have influenced the study findings.
Discussion
Clearly, when considering the vast amount of federal money which has been spent
on the education of American Indian people, the positive return on the small investment in
tribal colleges is indeed historic. As other scholars join Boyer (1989) and Crull (1992) in
writing of this phenomenon, America's policymakers may begin to recognize that tribal
colleges offer hope to those Indian people who want to improve their way of life in a
cultural specific, cost effective environment.
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Perhaps tribal colleges are showing success because they are owned and operated
by the Indian people they serve. Often, their unique mission statements have merged
traditional Indian ways of teaching and learning with methods of Western education. The
colleges are responsive to tribal education-related needs, and the curriculum at each college,
to the extent that it is possible, reflects these needs. As Badwound (1990) discussed,
central to this responsiveness is the belief and understanding that tribal colleges must be
true to tribal values, tribal traditions, and tribal culture. Even so, many educational
programs at these colleges are very similar to those found at non-Indian institutions. Each
tribal college strives to build a relationship with its population that strengthens access to
higher education. They provide transfer, occupational and career preparation, and
community service programs.
Established through charters or by resolution, each tribal college functions in its
own tribal environment, operating programs and offering curricula that are specific to the
particular tribal culture they serve. The unique missions of these institutions are carving for
them a special place in the history of American higher education. Theirs is a commitment to
preserve a cultural tradition which sometimes is almost lost. Simultaneously, tribal
colleges must assume the role of leadership by developing programs and resources needed
to address the extreme conditions of poverty present on Indian reservations. This
responsibility is creating enormous challenges.
Turtle Mountain Community College is beginning its third decade. Continuing
assessment of the experiences of its graduates is essential for the college to remain viable.
The purpose of this study was to determine the academic experiences, transfer experiences,
and employment experiences of Turtle Mountain Community College students who
graduated from 1980 to 1990, inclusive. The hard data and written responses collected
from the graduates in this study testified to Turtle Mountain Community College's
adherence to its charges.
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Discussion about Demographics
The data revealed that Turtle Mountain Community College supplies trained tribal
members who have chosen to live and work at home. Approximately 91% of all graduates
currently live within 25 miles of TMCC.
There have been more female graduates. There have been more female students
taking courses at the college since the institution opened its doors. Although this finding
supports the literature on the subject of access to community colleges by minorities and
women (Carter & Wilson, 1993; Cohen & Brawer, 1989), it raises several issues. Why do
more females enroll and graduate from the institution? While at TMCC, female graduates
tended to look toward earning a four-year college degree. Nevertheless, when compared to
male graduates, fewer females actually did earn a four-year degree. Yet, more female
graduates continued to maintain an intention to do so. More males currently hold
bachelor's and master's degrees, and more females currently hold associate degrees.
The writer believes female tribal members, in their pursuit of higher education and
employment, face greater obstacles. Among these are single-parent family responsibilities.
Another is a misunderstanding by husbands of the need for a wife to have a college
education. The later assumption was more prevalent during the earlier years of the
institution. More of the early male graduates were married while attending TMCC, and
more females were divorced. More recent graduates of both genders were married while
attending TMCC. The finding can be attributed to attitude changes among the tribal
members who only recently accepted a greater tolerance and appreciation of the value of a
college education for all family members.
Although there was a high level of pride among tribal members who had earned a
four-year degree, most perceived very little need to earn graduate degrees. Earlier
graduates held more bachelor's degrees. One area of concern, which must be addressed by
the tribal leadership, surfaced in the finding that only graduates before 1984 had earned
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master's degrees. Only 1.5% of the graduates currently hold some type of doctoral degree.
Except for the community college and a few other employers, most reservation employers
do not require graduate degrees. The concern is that tribal members ought to be seeking
graduate degrees because continued tribal self-determination is partly dependent upon
highly educated tribal members.
The majority of the graduates were Chippewa Indian. However, more recent data
gathered while formulating this study found many non-Indian students are choosing to
attend TMCC. This trend is likely to continue. There were several factors which were
promoting enrollment growth by non-Indian students. In 1993, the college was granted 10
years of accreditation-the first tribal college to have earned this distinction. A consequence
of this achievement was that the non-tribal community began to accept the college as
credible and viewed the institution as an alternative. Another factor was the stressed farm
economy in rural North Dakota. It was less expensive for area non-Indian students to stay
at home and attend Turtle Mountain Community College.
Increased non-Indian enrollment creates several challenges. The greatest is a
financial hardship. Operating dollars are received from the federal government only for
eligible Indian students. The problem is compounded when the state of North Dakota
refuses to provide any operational support to the college. Attempts to secure state
legislation to defray the cost of educating non-Indian students have thus far failed.
Discussion about Academic Experiences
Most of the graduates were enrolled as full-time students while at TMCC. This
finding seemed to say that students who enrolled full-time also were more likely to
graduate. Personal observation of historical enrollment patterns at TMCC showed that
part-time enrollments have been greater than full-time enrollments. However, information
which was found during the original gathering of the data for this study indicated that since
the late 1980s more students enroll full-time.

116
The importance of having role models available to increase the relevancy of
education is a recognized educational practice. TMCC has always recognized the value of
role models and has written its intentions into the institution's stated philosophy {Self

Study, 1993). Historically, every effort was made to hire local Chippewa people to serve
as qualified staff and as role models. This practice is working. All graduates reported that
attending a tribally operated college was important.
Among all groups, over 96% reported their main reasons for attending TMCC were
achieved. Graduates reported that earning a four-year degree was important. More early
graduates, from 1980 to 1983, have earned more four-year and graduate degrees and are
the most established in the world of work. This information provided strong support to the
institution's claim of providing educational service to the Turtle Mountain people. The
indication is that TMCC has satisfied its broad higher education mission. Responses to
several variables fit the general beliefs described in an article about what students expect the
mission of higher education ought to be ("College and Changing Values," 1988).
Specifically, TMCC graduates were similar in the level of satisfaction of ability,
knowledge, and personal qualities of teachers; development of work skills; intellectual
development; and quality of instruction.
Turtle Mountain Community College takes pride in its role as teacher of Chippewa
culture. This charge has made TMCC unique among all institutions of higher education.
Students perceived TMCC actually did help graduates to increase their knowledge of
Chippewa culture. This finding helped to validate the college's mission statement. The
finding showed that the college apparently is being successful in this endeavor and
supported the position of several tribal college scholars presented in the literature
(Badwound, 1990; Belgarde, 1993; Boyer, 1989; Stein, 1988, 1992).
Turning now to the issue of transfer, more of the earlier graduates had taken
courses at another college since finishing at TMCC, while most of the recent graduates in
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the group from 1988 to 1990 reported that they had never attended another institution.
TMCC should investigate why fewer recent graduates transfer. The literature addressed
this issue. Knoell (1990) affirmed that collaboration and articulation relationships between
community colleges and transfer institutions have changed during the last several years.
According to Knoell, factors affecting transfer include competition due to decreased
enrollments, increased costs, and minority student recruitment efforts.
Discussion of Transfer Experiences
Approximately 56% of the graduates had transferred to a four-year college or
university. This compared to national data which showed that approximately 40% of
community college graduates transfer to four-year institutions (El-Khawas, Carter, &
Ottinger, 1988). Approximately 32% of the graduates reported they had earned four-year
degrees. This is a major finding. Before the establishment of TMCC, there were only a
few tribal members who held four-year degrees. Earlier it was reported that most of the
graduates lived and worked within 25 miles of TMCC. This indicated that the four-year
graduates elected to return to the reservation where their knowledge is needed for
reservation development. The trend is continuing. Personal observation revealed that in
the Spring of 1995, 24 of 42 tribal members who had received four-year degrees were
students who had graduated or transferred from TMCC. The findings and observation
supported the literature confirming that community colleges serve as a vehicle for many
students who are on their way to earning four-year degrees (Eaton, 1993).
Discussion about Employment Experiences
Turtle Mountain Community College graduates are likely to find employment on the
reservation or in Rolette County. Rolette County is the second fastest growing county in
the state of North Dakota (Maidenberg, 1993). The data show that Turtle Mountain
Community College graduates are employable and that they find jobs. Less than 13%
reported being unemployed. Although high compared to the national average, the rate of
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unemployment reported by the graduates is in sharp contrast to the total rate of
unemployment among Indian people nationally and among Turtle Mountain Chippewa in
particular. This finding showed the effectiveness of the college's training programs and
suggested that a significant return on the federal investment was being realized.
In a recent publication, Shaping the Future (1991), graduates were employed in all
sectors of the reservation. Historically, the college has made a calculated effort to design
education programs to fit employer training needs and tribal economic development plans.
The growth of business and industry on the reservation is traceable to the academic and
vocational offerings of the college. By assuming this role, TMCC has placed into practice
what E. Boyer (1985) defined as the link between employment opportunity and education.
At Turtle Mountain, employment opportunities for academic students are primarily in the
field of education where a huge demand for teachers and other professionals exists.
Vocational students find employment in the trade areas such as the Turtle Mountain
Manufacturing Plant, UniBand Data Entry, the casinos, and other private retail and service
businesses.
Several factors may have influenced employment opportunities on the Turtle
Mountain Chippewa Indian Reservation. Tribal politics, which are often rooted in
family/tribal traditions, are important to who gets hired. Even with the expanded pool of
available professionals, less qualified individuals are often awarded well-paying jobs as a
result of the political process. One graduate wrote of a personal experience:
I was well qualified for a certain position. I must say that TMCC prepared me for
this position, and gave me confidence in myself to get out there and try for this job.
I'm very sad to admit our reservation doesn't look at qualifications, but bloodline.
This woman who was chosen for this position happened to be the councilman's
daughter.
Single-parent families headed by females and restricted mobility may have been
important reasons for the finding that more females reported being employed within 25
miles of the college. Nevertheless, females felt good or very good about their job
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preparation. However, more males felt their preparation was fair or poor. An observation
can be made that male employment expectations are more specific and immediate, while
female expectations are more general and long-term. Perhaps males expected college to
bring a good job, a promotion, or a salary increase immediately. Achievements take time to
realize. In addition, among Turtle Mountain Chippewa, there is still a belief that males
must work outdoors and with their hands. Job opportunities are limited by this
perspective.
There is a long-held belief that Indian people are not career oriented and do not view
a career as a long-range goal. The study proved this belief to be incorrect. The data
showed that nearly 50% of all graduates indicated that they intended to pursue their current
job as a long-range career. Slightly more females than males indicated this intention. It
appeared that graduates view having and keeping a job as important to them. Another
way to view this finding is to conclude that tribal members may fear being unemployed
because, historically, job opportunities were not available to them.
Discussion about Open-ended Question
In the responses to question 34 on the survey (see Appendix D), numerous
graduates indicated a desire for TMCC to move toward establishing four-year degree
granting capability. The writer is aware of several steps being taken by the college to
address the high interest in a four-year institution. TMCC is researching the possibility of
establishing a four-year degree granting institution, either independently or by collaboration
with the North Dakota Association of Tribal Colleges or with the state university system.
In the Fall of 1995, the Turtle Mountain Community College, along with the other tribal
colleges located in North Dakota, became connected to the state university interactive video
network. Each institution has developed uplink and downlink satellite capability. Through
these technologies, four-year degrees probably will be more accessible to graduates and to
all tribal members.
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Graduates seemed satisfied with the services at TMCC. One example is discussed
here. Compared to institutions of similar size, TMCC's operational resources are modest.
For example, at the time of the study, the college's student services department was
understaffed. One full-time financial aid counselor was available to serve all the students.
The workload was enormous. Most students were eligible for financial aid and received
some type of assistance. The TMCC financial aid counselor received high marks from
graduates. A surprising factor is that TMCC receives very small Supplemental Education
Opportunity Grant and Work Study appropriations. This is because federal law restricts
new institutions from having full access to these funds. All tribal colleges are faced with
this problem. Even so, graduates gave the financial aid program high marks compared to
their transfer institution. All of the areas showing statistically significant differences in
favor of TMCC validated the hard work of the staff and their service to the target
population.
Even more remarkable is the obvious sincerity of the college staff. They were
working in facilities which were not particularly conducive to college instruction, an
environment where the less sincere likely would have given up. The data revealed that
graduates were satisfied with the services provided to them by TMCC. Their expression of
satisfaction illustrates a keen appreciation for and a determination to earn a college degree.
Clearly, the hard work of the staff and the appreciation of the students have helped to
establish TMCC as a leader among tribal colleges.
North Dakota four-year institutions, compared to TMCC, are far more blessed in
number of staff, facilities, and equipment. The observation is that graduates should have
given the transfer institutions higher marks than those given to Turtle Mountain Community
College. The data revealed that approximately 38% of the male and female graduates
indicated the quality of assistance received from campus Indian programs was either fair or
poor. This is an important finding for transfer institutions that are spending huge amounts
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on services to Indian students. Jeanotte (1981) concluded that campus supportive services
were important to Indian students who graduated from the University of North Dakota but
that many of the services, even those intended to be responsive to Indian students, were not
being used by Indian students.
Tribal colleges, and the university and college systems into which most tribal
graduates transfer, have had a profound influence on Indian students and Indian
communities. As a leading tribal college, Turtle Mountain Community College is preparing
to move into the next millennium. In describing the tribal college of the future, P. Boyer
(1995) writes that "tomorrow's tribal college will redefine the culture of its tribe, and help
shape national policy" (p. 8). He goes on to write the following:
. . . In their brief history, the tribal colleges had overcome far greater
obstacles.
First, the colleges had to be imagined; there had to be people who, standing
amid great poverty, despair and anger, pictured in their mind's eye the founding of
an institution that stood for opportunity and hope.
Next, they had to explain this vision to outsiders, and gain their active
support. They needed non-Indian colleges and universities to sponsor their
institutions.. . . And they needed members of Congress and bureaucrats to open
the flow of vital federal dollars, and keep them open. Some people understood,
but many did not. It was a constant battle, (p. 8)
The data from this study strongly suggested that the graduates perceived Turtle
Mountain Community College (TMCC) to be very successful. Besides providing access to
quality higher education, TMCC has helped the Turtle Mountain Chippewa community to
address an array of economic, social, and other pressing issues.
Recommendation s
The following recommendations are offered to address problems or issues
discovered as a result of this study, to identify areas of further study, and to suggest the
need for policy to address problems or issues.
1.

It is recommended that a similar study be undertaken reaching all of the

graduates who were graduated from 1980 to 1990, inclusive.
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2. It is recommended that a similar study be undertaken reaching all of the
graduates who were graduated in the years following the study.
3. It is recommended that a study be undertaken to identify the factors which
cause differences in perception of reasons for attending TMCC between male graduates and
female graduates.
4. It is recommended that a study be conducted to identify the factors which cause
differences in perception between male graduates and female graduates regarding whether
TMCC helped to achieve the most important reason for attending the institution. The
research suggested that males more than females question their study at TMCC.
5. It is recommended that a study be conducted to identify the factors which cause
fewer recent graduates to transfer to four-year institutions.
6. It is recommended that a study be undertaken to identify the factors which
cause twice as many female students to enter TMCC after completing a GED and after
transferring from other colleges.
7. It is recommended that a study be conducted of students and students who
have graduated to identify the factors which contribute to success in college.
8. It is recommended that a replication of this study be made at each of the
American Indian tribally controlled colleges.
9. It is recommended that Turtle Mountain Community College administrators and
governing board make policy changes and implement programs based on the findings of
this study. Some areas for policy and/or program improvement are four-year degree
granting program, employment placement program, transfer improvement program,
instructional improvement program, and equipment and facility acquisition.
10.

It is recommended that the North Dakota University System, based on the

findings of this study, make policy changes and implement programs that will meet the
needs of TMCC students who will transfer into state colleges and universities. Some of

123
these areas of student service improvements would include advising, helping to leant and
use campus resources and community resources, financial aid, and family needs.

APPENDIX A
LETTER EXPLAINING THE STUDY
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Turtle Mountain Community College
P.O. BOX 340
BELCOURT, NORTH DAKOTA $»J1»
TELEPHONE (701) 477-5605
OFFICE OF THE PRESIDENT

June 26, 1992

Dear Turtle Mountain Community College Graduate:
On November 22, 1992, it w ill be 20 years since the Turtle Mountain Tribe, by resolution,
established the community college. You are one of the individuals who has made the college a
success. When you graduated from T M C C , the entire community joined you and your fam ily
in celebrating this achievement.
T M C C has an ongoing commitment to improve its programs and services. This is important if
the college is to continue to provide local access to quality higher education. For many area
people, T M C C provides hope for the future and a chance to ensure a quality life for themselves
and for their fam ilies.
T M C C would like to continue to provide this service. But, to do so, the college must continue
to improve its programs. One way of doing this is to ask former students how T M C C influenced
their life while they attended TM C C and after graduation.

Within the next few weeks, a survey questionnaire will be sent to you. Please make plans
to answer the questions on the survey and return it to the college in the stamped envelope that
w ill be provided. Your responses w ill help T M C C answer questions regarding academic,
transfer, and employment experiences since graduation.
Your responses w ill be kept
confidential.
Your responses w ill be used by the college to help meet new accreditation criteria, and to address
the future higher education needs of the Turtle Mountain Indian Reservation. This study w ill
form the basis for what is intended to become a periodic survey of T M C C graduates.
Be watching your mail for the survey form. Thank you for your contribution to this important
project.
Sincerely,

Gerald "Carty" Monette
President

A co «d tat by Non* Cant** Ai

Carol Ann Davis
Acting President and
Academic Dean

' o*

# r« Sc*oofc Co nw w « n or, InttituiN V* •< H ig h * IFducMion

APPENDIX B
COVER LETTER TO SURVEY INSTRUMENT
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Turtle Mountain Community College
P.O. BOX 340
BELCOURT, NORTH DAKOTA ( M i l
TELEPHONE (701) 477-5605
OFFICE OF THE PRESIDENT

July 6, 1992
Dear TMCC Graduate and Alumnus:
The Turtle Mountain Community College has a commitment to improve its
programs and services. The college is surveying students who were
graduated from 1980 through 1990 to find out what academic experiences
were while at TMCC, what academic experiences were for those who
transferred into a four-year college or university, and what employment
experiences have been.
Please take a few minutes to answer each of the questions on the enclosed
survey as completely and accurately as possible, then return the
completed survey in the envelope provided by July 17,1992.
Your responses will be kept confidential.
They will be reported as grouped
data so that no individual can be identified. Each survey and each envelope
is coded to help keep track of the number of returns and to avoid making
follow-up contact with those graduates who respond early.
Your responses will be used by the college to help meet new accreditation
criteria, and to address the future higher education needs of the Turtle
Mountain Indian Reservation.
This study will form the basis for what is
intended to become a periodic survey of TMCC graduates, as well as
assisting President Monette with the data collection for his doctoral
d is s e rta tio n .
Thank-you for your contribution to this important project.
S incerely,

Gerald "Carty" Monette
President

Accred-ted by No»i*.

Lance Azure
Chairman, Board of
D ire c to rs

A»*oc-*ttoo of Co lace* *«d Sch o o l Ccnrm-»t*o" on Instmniortt of Higher !duc*t*on
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FOLLOW-UP STUDY OF THE GRADUATES OF AN AMERICAN
INDIAN TRIBALLY CONTROLLED COLLEGE
The purpose of this questionnaire is to help the Turtle Mountain Community College assess and improve
programs. Please complete the survey and return it in the stamped envelope provided. All answers will be
strictly confidential. Thank youfor your assistance in helping us evaluate our programs and services.
Directions:

1.

1.
2.
3.
4.
5.
6.
7.

Entered directly from high school
Entered several years after high school without m ilitary service
Entered after completing my G E D
Transferred from another community college
Transferred from a four-year college/university
Entered following m ilitary service
Other

W hat was your enrollment status most of the time you attended Turtle Mountain Com m unity
C ollege? (Check one)
___ 1.
___ 2.

3.

Thank von!

W hich o f the follow ing describes your situation when you entered Turtle Mountain Com m unity
C ollege? (Check one)
___
___
___
___
___
___

2.

Please respond to every question.

Full-tim e student (12 credit hours or more per quarter)
Part-tim e student (11 credit hours or less per quarter)

W hat is your current work/education status? (Check all that apply)
1.
2.
3.
4.
5.
6.
7.
8.

9.
10.

Em ployed full-tim e in a job related to m y field of study at T M C C (35 or more
hours per week)
Em ployed part-time in a job related to my field of study at T M C C
Em ployed full-tim e in a jo b unrelated to my field of study at T M C C
Em ployed part-time in a job unrelated to my field of study at T M C C
A ctive m ilitary service
Full-tim e homemaker
Unemployed and seeking a job
Retired

Full-tim e student (12 or more credit hours)
Part-tim e student
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4.

What is your regular job classification?
1.
2.
. 3.
4.
5.
6.
7.
8.
9.
10.
11.

5.

S p ecifically, what is your job called?

H igh level professional
M id level professional
Executive/Manager
Sales/Proprietor
Other white collar
S killed labor
Sem i skilled labor
Farmer/Rancher
Homemaker
Student
Retired

A ll respondents are asked to complete the colum n under A T T M C C below.
Those students who transferred to a four-year college are also asked to complete the column under
4 -Y E A R C O L L E G E .
Based on your own personal experiences, please indicate your level of satisfaction with each of the
follow ing aspects of T M C C by circling (0) the number most closely relating your opinion based on
the follow ing scale.
1 = V ery dissatisfied
3 = Somewhat satisfied

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12 .
13.

2 = Somewhat dissatisfied
4 = Very satisfied

Academic advisement/counseling
A va ilab ility o f scholarships and financial
aid
Registration process
Convenience of class scheduling
Variety of courses
Helpfulness/individual attention of faculty
Q uality of instruction
Career/transfer preparation
Job placement services
Facilities and equipment
Amount of Indian specific curriculum
Number of Indian faculty
Courtesy from faculty and staff

1
1
1
1
1
1
1
1
1
1
1
1
1

A T TM CC
2
3 4
2
2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4
4

4 -Y E A R C O LLE C
1 2
3 4
1
1
1
1
1
1
1
1
1
1
1
1

2
2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4
4
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6.

Below are a number of reasons for attending T M C C . Please rate how important each was to you.
For each item , circle (0) the number that most clearly reflects your opinion.

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12 .

7.

Prepare for entry into first career
Prepare for different career
Update sk ills for current job
Prepare for transfer to four-year college
Self-enrichment/courses of interest
Explore new occupational area
Explore new academic area
Obtain salary increase/promotion
Earn an associate degree
Desire to attend nearby college
Desire to have Indian instructors
Desire to attend tribally operated college

___ 1.

Very
Important
1
1
1
1
1
1
1
1
1
1
1
1

Somewhat
Important
2
2
2
2
2
2
2
2
2
2
2
2

Not
Important
3
3
3
3
3
3
3
3
3
3
3
3

Please select the number (1 to 12) from question 6 above w hich identified the single most
important reason you decided to attend Turtle Mountain Com m unity College. (Record

your response on the line.)

8.

Was the most important reason (indicated in question 7 above) you chose to attend Turtle Mountain
Com m unity College satisfied or completed by the time you left? (C h eck one)
___ 1.
___ 2.
3.

9.

D id T M C C help you to achieve this goal? (Check one)
1.
___ 2.
3.

10.

Achieved completely
Achieved partly
Not achieved

Yes
No (if no, please explain)___________________
Unsure

Have you taken courses at another college/university since attending T M C C ? (Check one)
___
___
___
___

1.
2.
3.
4.

Yes, full-tim e and seeking a degree (12 or more credit hours per term)
Yes, part-time and seeking a degree
Yes, part-tim e but not seeking a degree
N o, I have not taken courses at another college/university
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11.

Students have different reasons for attending co lle g e-jo b training, personal growth, intellectual
development, and so on. Please rate each of the follow ing regarding the degree to which T M C C
SHOULD HAVE and ACTUALLY DID help you achieve these objectives. C irc le (0) one
response for each statement under T M C C S H O U LD H A V E H E L P E D and one response for each
statement under T M C C A C T U A L L Y D ID H E L P . Use the follow ing scale.
1 = Strongly disagree; 2 = Disagree; 3 = Agree; 4 = Strongly agree
TM CC
S H O U LD H A V E H E L P E D
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

12 .

Broadened my knowledge of
arts and sciences
Improved my ab ility to
communicate orally
Improved my ab ility to
communicate in w riting
Improved my ab ility to make
good decisions
Improved my ab ility to make
good use of time
Enhanced my ab ility to get
along with others
Expanded my tolerance for
people and ideas
Assisted me in clarifying the
values and goals of my life
Enhanced my self-confidence
Enhanced my knowledge of
Chippewa tribal culture

1

2

TM CC
A C T U A L L Y D ID HE

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1
1

2
2

3
3

4
4

1
1

2
2

3
3

4
4

1

2

3

4

1

2

3

4

Rate the quality of assistance in the follow ing areas received from the college/university that you
transferred into. C ircle (0) the best rating for each area.
Excellent

1.
2.
3.
4.
5.

Student services
Academic programs
Faculty
Campus Indian programs
Assigned advisor

1
1
1
1
1

Good
2
2
2
2
2

Fair
3
3
3
3
3

Poor
4
4
4
4
4
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IF YOU HAVE NOT TAKEN COURSES AT ANOTHER COLLEGE, GO TO
QUESTION #21. IF YOU HAVE TAKEN COURSES AT ANOTHER COLLEGE,
PLEASE CONTINUE.
13 .

What is the name of the college or university you have most recently attended?

college/university

14 .

a t______________________
location/city or town

D id you intend to earn a degree at the above institution named in question 13 ? (Ch eck one)
___ 1.
___ 2.
_ 3.

Already have
Yes
No

15 .

W hat is/w as your m ajor at this institution? (Fill in the blank below)

16.

Is/w as your transfer program in the same academic Field as the program from which you were
enrolled at T M C C ? (Ch eck one)
___ 1.
___ 2.
3.

17 .

Same academic field
Somewhat related academic field
Different academic field

How many credit hours have you completed at your transfer college/university?
___ Number of credit hours completed

18.

How w ell did T M C C prepare you for transfer? Preparation was: (Check one)
1.
2.
3.
4.
5.

19.

Very good
Good
Fair
Poor
Very poor

In comparison to students who started as freshmen at the college or university where I transferred,
I feel: (C h e ck one)
___ 1.
___ 2.
___ 3.

Not as well prepared
About as well prepared
Better prepared
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20.

T M C C compares to my new (transfer) college or university: C ircle (0) the best response.

1.
2.
3.
4.
5.

Degree of competitiveness
Friendliness of faculty/staff
Individual attention shown students
Strictness of grading practice
Q uality of instruction

TM CC
H AS M ORE
1
1
1
1
1

A BO U T
SA M E
2
2
2
2
2

CU R R EN T
SCH O O L H AS M ORE
3
3
3
3
3

IF YOU ARE N O T CURRENTLY EMPLOYED, GO TO QUESTION #28.
ARE CURRENTLY EMPLOYED, PLEASE CONTINEU.
2 1.

Where is your job located?

22.

When did you begin your present jo b? (Check one)
___ 1.
___ 2.
___ 3.

23.

Before attending T M C C
W hile attending T M C C
After leaving T M C C

1.
2.
3.
4.

V ery satisfying
Satisfying
Not very satisfying
Unsatisfying

W hat, approxim ately, is your current annual salary/incom e? (Check one)
___
___
___
___

25.

____________
State

M y jo b is: (Check one)
___
___
___
___

24.

_____________________________ ,
City/To w n

IF YOU

1.
2.
3.
4.

Less than $10,000
$10,000 to $29,999
$30,000 to $39,999
O ver $40,000

How w ell did T M C C prepare you for employment? M y preparation was: (Check one)
___
___
___
___
___

1.
2.
3.
4.
5.

Very good
Good
Fair
Poor
V ery poor
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26.

Is your jo b related to your TMCC program of study? My jo b is in: (Check one)
___ 1.
___ 2.
3.

27.

Same field
Somewhat related field
Different field

I intend to pursue this job as a long-range career. (Check one)
___ 1.
_ 2.

Yes
No

BACKGROUND INFORM ATION
28.

What is your age now? (Check one)
___ 1.
___ 2.
___ 3.
4.

29.

What is your sex? (Check one)
1.

30.

___ 2.

Female

Yes
No
Divorced
Widow/widower

How far from TMCC are you currently liv in g ? (Check one)
___ 1.
___ 2.
3.

32.

Male

Were you married at the time you attended TMCC? (Check one)
___ 1.
___ 2.
___ 3.
4.

3 1.

25 or under
26 to 35
36 to 45
46 or over

0 to 24 m iles
25 m iles or more but in North Dakota
Out of North Dakota

What is your racial/ethnic group? (Check one)
___ 1.
___ 2.
3.

American Indian/Native American
Caucasian or white
Other
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33.

Indicate the highest degree, certificate, or diplom a you now hold: (C h eck one)
___
___
___
___
___
___
___
___

34.

1.
2.
3.
4.
5.
6.
7.
8.

High school diploma
Technical program, certificate, or diploma
Associate degree
Bachelor's degree
Master's degree
Doctor's degree
Professional degree
Other

Please use the space on the remainder of this page:
•
•
•
•

to elaborate on any of the questions you have answered,
to discuss any particular successes you feel are associated with your attendance at T M C C ,
to point out any problems you may have had that you feel T M C C could or should have helped
you avoid, and
to describe anything you believe the T M C C adm inistration should know about how you feel
about your educational experience at T M C C .

APPENDIX D
RESPONSES TO OPEN-ENDED QUESTION
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Responses to Open-ended Question
I have been pursuing a degree in Social Work and I feel that TMCC has helped me to
achieve some classes, but I also feel that it would enhance the college and also myself and
others if they would get a four-year degree program in.
I enjoyed the time I spent at TMCC. I felt I learned a lot.
I would first like to comment on the nice, relaxed learning atmosphere at the college and the
friendly instructor-student relationship. A relaxed atmosphere makes learning easier and a
good base for continuing one's education at four-year schools. On the negative side, I feel
that advisors weren't very good at advising in some instances. I hear a lot about this
around the campus. I feel that the advisors should be instructed themselves at advising. I
also feel that there weren't enough counselors on hand for students' needs. For example,
one counselor for over 500 students last year. A lot of these students needed help with
personal problems of which there must have been a lot. Just look at the alcohol problem,
unemployment, child abuse, etc. The college students, especially married ones, have very
tough times coping with family problems at home, transportation, and financial problems.
I feel my success of obtaining higher education is due to the availability of a college on the
Turtle Mountain Indian Reservation. I also feel that TMCC has come a long way in
improving their program offerings, instruction, and facilities. TMCC is vital to its service
area for the improvement of quality of life for all tribal members and others in the
surrounding areas. My experience at TMCC was a positive one.
It is hard to answer the transfer questions at this time because (1)1 have not yet transferred
and (2) I have not experienced it yet. The college needs to be size increased and made into
a four-year program.
As an educator I can see the positive impact the TMCC has on the community. Each year
students (elementary and high school) seem to care more about education and how they
perform. This stems back to the TMCC educating their parents or adults in their family. I
am very proud of the TMCC and what it has done for me and my family as well as other
communities adjacent to TM reservation. I do wish the college would have more night
classes for the adults who work during the day. Night classes were the beginning for
TMCC back in the 70s.
I've attained one thing while at TMCC. It's "don't be a quitter." Some tasks were hard,
some were enjoyable. Most of all the staff was fantastic. It's too bad my chance came at
an older age. I would like to send special thanks to staff and faculty who have helped me
reach my goal.
Culture shock exists for students leaving the reservation to attend institutions in the outside
world. Some adjust better than others.
THANK YOU.
My main problems were child care and domestic violence. If not for these two problems, I
feel I would have gone on and gotten a degree and not be living right now on welfare. I
know I'm not the only one with this problem; there are many out there that would go back
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to school and get a degree and get off welfare if not for these problems. I think the college
should help get these problems resolved.
I would like to thank . . . and . . . who helped me very much. I only wish there were more
instructors like them.
I am not the norm in students. I was 40 when I went to Framingham State with six out of
eight kids at home. I made it to senior year, when I needed major surgery and could not
continue. I paid for my college myself by working two part-time jobs. When I had the
surgery I could not work so I had to leave. I was working for a BS in Home Economics
Education. Now, I am 67 and do not have funds to finish.
What better place to start than right at home. This is probably the greatest advantage.
TMCC faculty relations are a good working model of the world of work and career paths.
Staff shares and advises students on practicalities of academic goals. More credit needs to
be given to them all. TMCC could expand vocational offerings.
TMCC was a good experience for me, and I am glad I went here. I wish I would have
done better at some of my classes than I did.
TMCC has been, is, and will continue to be an asset to our community. It has opened the
doors of education so our people could gain higher level positions toward individual status.
Also to be able to work with our people. Good luck to TMCC. Hope it gains the higher
status of recognition it so deserves.
TMCC helped me to understand how to integrate my education into my life and make it
relevant to my traditions and culture. When I was floundering in my classes, tutors and
advising/counseling was readily applied. The philosophies of perseverance and patience
with the dominant culture and their systems was learned greatly from the staff and faculty at
TMCC. I'll always be grateful to you for helping me attain my BA.
Overall, I was satisfied with the experiences and education I received from the TMCC. I
would like to say that the courses I have taken at TMCC, in particular the accounting
courses, need to be more in-depth and updated because the general accounting principles do
change every so often. Books should be updated to reflect the changes. Students need to
know new methods with computers. It also should be taught on a realistic basis, in inflated
company's $$. It's not that big $ in Belcourt.
I feel TMCC does not make the students read and write enough. I also feel I developed bad
study habits because I was not encouraged to study or had to study. Overall, I think
TMCC is a great place and an asset to the community.
I think that the first two years I attended TMCC were very beneficial for me. The majority
of the courses transferred to the university I am now attending. I recommend that all high
school graduates living near TMCC attend TMCC for the first two years of college and then
transfer to a four-year institution.
TMCC helped me achieve my goal. By attending TMCC, I was able to believe in myself
and others. My self-confidence improved and life began to unfold for me and open new
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avenues. I am grateful to have had the privilege to attend and graduate from TMCC.
(Signed) A happy graduate.
If TMCC would not have been located in this area, I would not have been able to get an
associate degree. I only wish it were a four-year college.
For some people with families to support, it is almost impossible to leave your home and
family to attend college after graduating from TMCC. I realize TMCC is making a good
attempt to bring four-year programs in, but we still have to work and are still unable to
attend these programs. If TMCC would offer some of their regular courses in the evenings
or weekends, it would make it a little easier for some people to get some of the classes we
need. Some of the courses being offered are nice but are not really needed for most
degrees. I realize TMCC is still a small college and limited to the availability of instructors,
but I think this is a good area to be considered, if it already hasn't been by TMCC.
I am very grateful to TMCC for the education I received there. I attended TMCC at entirely
no cost to me, and I was ineligible to obtain financial aid. I found the four-year college I
attended to be not much more impressive than TMCC. TMCC prepared me well for the
four-year institution I attended. I feel the community college is impressive considering its
youth and small size.
I realize that TMCC is a community college and the requirements are different than a
four-year college. I believe that more should be required of the student in regard to
assignments. The four-year requires (most times) a chapter a day or more. No matter how
much someone tries to explain this, until it hits you in the face, so to speak, it is hard to
comprehend. It was a jolt to go from three pages or four or five to a chapter or more.
TMCC gave me a purpose in life and I thank you. Had you not been so close at the time, I
wouldn't have gone to college. Be proud of what you have done and are continuing to do
for everyone. I feel I not only learned academically, but I also learned more about Native
American people in general. I only wish it had been more. I was not able to get a
four-year degree because of financial difficulty. It has been a struggle, but where I work
now there is a chance for advancement in the area of study I pursued at TMCC.
TMCC helped me establish a ground root foundation for graduate school. TMCC is where
I got my start.
I think that some of the instructors could have taken the time to help the students instead of
just helping some, like if they had a good reason for being gone. It seems like they
expected you not to miss class because your children were really sick or you were really
sick.
I received at TMCC my AA which I probably could not have gotten anywhere else because
of being married with two small children. I motivated myself and went on because of the
support I received from my instructors and staff. After entering TMCC, I was very happy
about the goals I reached. I would still like to go on and get my BA, but now my husband
is going on to further his education and I have to wait. I wish to get my degree even
though I'm at middle age.
I feel that Turtle Mountain Community College is an excellent learning facility. The
instructors are warm, caring people who care about what they are doing to enhance the
minds of each classroom student. I enjoyed being a student and felt that my instructors
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were helping me to learn. They take that extra time . . . to help each student to fully
understand . . . and learn about their particular subject. We were shown films and slides to
reflect on specific subjects. I commend you for hiring these special people. Keep up the
excellent work. Also, I must mention . . . in the library who was a great help to me in
finding research information to do my research papers. She helps many students to look
for the right books which they need for their papers. She even let me use one of her
personal books for a paper on Indian Boarding Schools. Well, I bet I forgot to mention the
0 thers who helped me and others so much, but I can't remember all their names. You are
doing an excellent job for this community and the surrounding area. A back injury has
prevented me from attaining work in my desired vocation, so I have not used my degree. I
hope some day I can.
The two major problems at TMCC are (1) parking—there are no adequate parking lots—and
(2) financial assistance-I was a student for two and one-half years. The only funding I
received was Pell and I was on work/study. I found this somewhat helpful, but being a
single mother of three, there was no way I could continue with work/study. I wasn't
spending enough time with my children. So, in order to spend more time with my
children, I had to give up my study time.
1 can only say good things about TMCC. The instructors are very helpful and
understanding. I hope TMCC will become a four-year college. I believe many of the
students feel the same as I. There have been many students who tried different colleges or
universities and failed. Most TMCC students or older than average students (OTAS) have
families and also are single parents. To leave their home is very hard. Most can't adapt to
changes. These students not only have to adjust to a different environment but to the fact
their families are at home. This is the reason most fail. They cannot give all their mental
capabilities to education when part of their thoughts are home with their families. I've also
experienced politics while seeking employment. I was well qualified for a certain position.
It's a new program which will begin around the 15th of August 1992. I must say that
TMCC prepared me for this position and gave me confidence in myself to get out there and
try for this job. I'm very sad to admit our reservation doesn't look at qualifications but
blood line. This woman who was chosen for this position happened to be the
Councilman's daughter. I hope all others who happen to be involved will let me know if
there is a daughter, son, uncle, etc., so I won’t go through so much paperwork for
nothing. I hope the councilmen will tell all the job seekers not to bother unless they're
related. I hope in days to come with education and more people who want families it will
be a better place to live. The TMCC is very important to our people. I thank you . . . and
all the instructors for their kindness and sharing their knowledge with us. I would like to
say since I've attended TMCC, I feel proud of my heritage. I'm proud to be a Native
American because I now know—they were proud people. They weren't the savages that
old history books referred to them as being. I'm also thankful when my children grow up
they too can attend college at TMCC if they want to. By then, hopefully, it will be a
four-year institution.
S tart four-year degrees.
I strongly believe that TMCC should become a four-year college. The enrollment is high
enough, the instructors are qualified enough, and it would sure be convenient for the Indian
people to obtain a four-year degree at home. It would be the best thing that could happen to
the area, to be honest. While I attended TMCC, I really felt good about myself and I felt
like somebody important. I believe a four-year college would really do some good to boost
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a lot of people's morale and self-esteem. I believe it's crucial that funds be sought to do
this.
In my opinion, TMCC instructors would benefit the students to a greater degree if they
would set the grading and papers which are due policy at the very beginning of the
quarter/semester and ahere to the policy they set. In my experience as a transfer student,
this was hard to get accustomed to. The instructors at Minot State University would not
except fsicl late papers or change your grade. At TMCC, I found that students had a
tendency to talk the instructors into delays of papers, etc. TMCC would also benefit
students in updating the test fsicl books. I found that most students who transferred to
Minot State University were/are majoring in a helping field, social work, addiction, etc.
These students would have been better prepared by having a greater choice of psychology
classes. Maintain a strong English Department at TMCC also.
I feel that Turtle Mountain Community College provided me with a unique opportunity to
grow within myself and my community. After receiving my Associate of Arts degree, I felt
confident about applying for jobs I never would have previously. I believe that the college
is a catalyst in that it provides a person to learn where we come from, and it points out
those successes we can achieve. I would like the administration to know that I appreciate
their dedication to the students who attend classes.
If it weren't for TMCC, I would not have succeeded as much as I feel I have. My thanks
to TMCC! I do have concerns about our own people who put the college down because
they feel it isn't "quality" education. I have defended TMCC many times and remind them
that I graduated from the college and went beyond, not to mention all of my credits
transferred. What can be done about this? Some of these people are in our school
systems, and this kind of attitude could sway a lot of young people who are considering
TMCC.
I feel the TMCC was there when I needed them to complete my 18-month Secretarial
Science degree and was still there when I need to update my computer and accounting
skills. I am presently taking Accounting class 211 from . . . and I enjoy being at the
college and the friendly people that greet me every day. I will be taking Lotus and dBase in
the spring. "Thanks for everything!"
Belcourt should incorporate a four-year institution so students would not have to leave the
area to complete the remainder of education.
I was very pleased that TMCC pursued the UND program (Elementary Education) so I
could pursue further education in this field. We strongly need a four-year degree college in
the North Central part of the state to aid many people with continuing their educational
goals. TMCC is working very hard to fulfill a lot of students' dreams.
TMCC helped me in the area of public speaking. I was active in the student government
and learned how to effectively speak to groups o f people. I would also give credit to my
speech instructor for this achievement.
I hope that TMCC becomes a four-year college. This will enhance the possibility of my
own two children being able to receive a four-year degree. Grants/scholarships are getting
so hard to come by for college education.
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My education at TMCC has made my road to new discoveries much easier and interesting.
When pursuing a new interest, I have a clearer idea how to use resources to achieve this.
Would prefer to attend a four-year academic college right here at home.
I feel that the TMCC has been one of the most important and beneficial things to happen to
the Belcourt area. It would be so nice if we could see a four-year college here. It is so
hard to leave the area to continue on in school. I can only speak for myself, but if it hadn't
been for the TMCC, I would not have a degree today, and I do owe all of this to the
TMCC.
I feel that some of the American Indian staff needs to be observed for at least a week so
TMCC will actually know the quality of their teaching.
I graduated from Mayville State University with a BS degree. I received my G/T credential
from Minot State University. I have also taken extension courses from UND and NDSU.
TMCC offered me the chance to go back and get my degree in GED and two years of basic
college level classes, but if the TMCC is going to really help improve the community
economically and improve people's education, they need to expand the college into a
four-year program because of several issues among our people. Many students have
responsibilities of children. Most come from a one parent home, and it's hard for them to
leave Belcourt and start over in another community for their education because of income
guidelines that hinder many students from having extra funds for the transfer. Also, many
of the students are married and their spouse has a job here. They either have to leave their
spouse here and live separately for a couple of years or drive the distance to get their
four-year degree daily to Minot. I believe we'll lose our people that get the education if
they make it in a university to other jobs in other communities. I guess I'm saying that
with a four-year college here, many of the people would stand a better chance of improving
their life while being with their own families and communities.
TMCC was a worthwhile venture. It prepared me well for transfer. The quality was more
than what I expected when I initially signed up at TMCC. The loyalty of the teachers and
staff toward the students was exceptional. I found this to be different when I transferred to
UND and then on to Mayville. Good Job!!
I ENJOYED EVERY MINUTE OF IT.
I feel the TMCC is doing a fine job of providing Native Americans with the opportunity of
getting an education. This in turn brings better educated and understanding adults able to
make tetter rational decisions concerning many, many important issues that face not only
the local populace but the population as a whole. I think it would be great if this college
could expand to a full four-year college and continue to make available to the great many
undereducated people the great thing called KNOWLEDGE!!!
One tiling I feel should be done at the college now is to stress the importance of the staff
getting to work on time. I feel that if students see college staff coming in when they feel
like it or always late, it will leave an impression on the students—like why should I be on
time, they aren't. I have been out of college several years and this practice is still going on.
Take a look at yourselves from a student's point of view. I, like many other students, was
unemployed, a single parent, without any education other than a high school diploma.
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Although it was difficult raising my child, go to school, and work part-time, without the
Community College in Belcourt, I would never have been able to accomplish this. I have
been working full-time for the past nine and one-half years. I have a two-year degree but
would very much like to continue my education.
Much of what I responded to probably has changed for the better during the seven-year
period I've been away from the Turtle Mountain Community College setting.
Hopefully continue the service to our community and to the Native American people so
they can be prepared for the future.
TMCC is more of a stepping stone for students wanting to prepare for a four-year college
or university. The College and faculty should increase the workload and be a lot stricter on
the grading system and avoid grading on a curve whenever possible. As a student
transferring to a larger university, the option of getting better grades because of this curve
system is quite low. Personally, I feel that the Board of Directors should set policies for
instructors to be better influences on students.
My experience at TMCC was the most exciting, educational time of my life. It gave me an
opportunity to go out and do something for my life. It gave me a new beginning and more
self-worth and self-confidence. If it were not for TMCC, I may not have gone forward
with my education.
I would like to see the college bring a four-year degree program in Business
Administration.
I began attending TMCC in September of 1981 after transferring from Wahpeton. I began
[in] the building trades department for the first quarter but later transferred to a liberal arts
concentration. Most of the courses I enrolled in were challenging and I maintained a B+
average. I attended TMCC mainly to satisfy the core requirements needed to attend a
four-year university. The courses at TMCC were easier than the same courses would have
been at UND—but they adequately prepared me to enter into a four-year college and I began
on my chosen major. I spent three years at UND and received my BA in Management and
Information Management. I am satisfied with my whole college career. My single most
important accomplishment while at TMCC was taking 22 credit hours in one quarter, with
special permission from then dean of the college, Louise Dauphinais, and passing all nine
courses with seven As and three Bs. I don't think I would have been able to accomplish
this at any college or university were it not for the help of excellent instructors, faculty, and
classmates. I did this in order to graduate in May instead of going one more quarter. I was
also an honor student in '83. I would highly recommend TMCC as a starting point for
anyone planning to attend a four-year college-also a place to train for a career. Although it
would be nice if TMCC could become a four-year institution. Maybe at a future time,
right?!!
I'm happy to be here at home with a career. My wife and I are glad that there's a college by
home with our own people. We had nothing to bother us and interfere with our learning.
If there wasn't a college here at home, I would not have a GED or a career. I would be
gone away from home or on welfare. This TMCC in Belcourt is helping a lot of people.
Parents and students earn their own living and are enjoying their lives. Thank you TMCC!
(We need you.)
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I have only one—in some classes the papers handed in were very poorly done. To help
prepare students for a four-year college or university study, this would be very important.
Quality of education at TMCC is excellent for the beginner, with superior vocational
choices and transfer/job placement services. Excels at "open door" policy. However,
employee spirit has waned, effecting the students' overall mood. Seniority and wage parity
need to be taken into account-happier teachers get more involved-they used to all "go that
extra mile," now can’t wait to get it over with. Need more extracurricular events/teams,
including debate, newspaper, travel, drama. TMCC could be more involved in the
community otherwise a home town education. TO DIE FOR!
I believe I have accomplished a great deal by attending our local Turtle Mountain
Community College. I do have a definite feeling of increased self-satisfaction. Turtle
Mountain Community College was and remains a great stepping stone which enabled me as
a female/solo parent to begin my college education, which I probably would not have
attempted due to difficulty of access and financial instability. It is very hard on the students
and their families to pull up stakes and make that transition to a metro/urban area. Thank
you very much!
I feel TMCC is the greatest benefit to our community and its growth.
TMCC staff is very easy to work with. Very understanding people. TMCC helped me to
obtain a skilled labor position without me having to move away from my home to get the
education.
I would like to see a four-year college here in Belcourt so people don't have to leave their
famihes to obtain a degree.
I believe the TMCC has enhanced my abilities in the area I'm working in now as a Med.
Rec. Tech., and before this position I worked for the BIA Turtle Mountain Agency as a
Realty Clerk and my employers were always very happy with my work, knowledge, and
capabilities and I believe that the TMCC played a big part in what I have now. TMCC is
responsible for the majority of employment on/off the reservation for the Turtle Mountain
Indian people and I am very proud of our college (TMCC).
(1) Particular age group has already enhanced most of my own capabilities before attending
TMCC. (2) Attendance at TMCC has given me more desire to attain more education.
(3) Need to make students understand the cost of attending other colleges and universities.
(4) College beyond TMCC is difficult if not impossible for some students. If possible, we
need to find ways to offer continuing education beyond TMCC through any means
available and a variety of degrees other than Teacher Training.
TMCC should have more of a variety of classes. Especially in Business Education. There
are a lot of interesting classes that should be added to the list.
Turtle Mountain Community College has really helped me in my career choice. I heartily
recommend to anyone what a great place it is to go to college. And I have two children
who really like the college, and they are students too. One is a freshman, one is a
sophomore and will graduate this spring from TMCC. Thanks for all you've done for me!
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The Turtle Mountain Community College was a stepping stone for me. It played a major
part, helping me to seek a degree in teaching.
I would have been pleased to have some assistance in locating a job in welding when I left
TMCC. The school could offer more assistance in helping to find a job in the field of
study.
I have been working at TMCC for about six years now—most of my knowledge has come
from on-the-job training. I have been helped a lot from instructors and staff, past and
present. I have been kind of pushed to get a higher degree and more training by some of
the college leaders—which benefits me and the college. My supervisor sometimes has more
confidence in my ability to work with computers and electronics than I do.
I attended TMCC in 80-82. I feel that TMCC prepared me academically and socially to
continue my education. I later entered the Mayville program. I was very disappointed with
Mayville. It didn't even come close to preparing me to become a teacher. I recently went
to MSU for a summer. I enjoyed my classes and instructors. I am considering continuing
at MSU until I receive my Master's. Turtle Mountain Community College gave me the
beginning and confidence I needed to push on.
TMCC needs a four-year degree to offer the people more education.
I see an overcrowding for TMCC; it will soon become apparent that TMCC must build
upwards more than outwards. Where is the money to do this coming from? From what I
see is a lack of commitment by the government to minor populations in treaties which
guarantee health, education, and welfare. I also believe we have given up a better heritage
to follow the white man's system simultaneously ignoring follow-up towards economic
independence. We live in a welfare state which robs people of their esteem, drive, and
self-worth.
As an Older Than Average Student, TMCC was very beneficial (in my) obtaining a degree.
At first my intentions were only to complete a two-year degree. But, as time went on, I
was encouraged by my educators at TMCC to go on to a university. Their encouragement
gave me the confidence in myself to go on.
I feel that TMCC should help their students find employment.
I feel that a more adequate support system should be made available in regards to resources
in the community. Many students (and I speak for the older than average) have many other
issues occurring in their lives other than class work. I feel that a referral service would be
very beneficial to enable a student to deal with personal problems that occur out of the
classroom. Students need to be aware that moving to another area can bring many
problems, especially children understanding why it is necessary to relocate. One very
important issue is allocating time for the family while managing to continue with class
work. Study skills is of utmost importance. Budgeting time while raising a family can
become a focal point of depression and self-defeat.
One of the problems I had was toward teaching as a secondary English teacher. I had
finished all the required classes except Curriculum Development and student teaching. I
started in Belcourt with the teaching program from UND. Some of the classes I had taken
at the TMCC did not transfer at UND. I had to retake them. Also, the CTL officials would
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not accept my writing experience. In turn, the officials in Teaching would not accept me in
the Center for Teaching and Learning. [Note: In the TMCC, I had gotten As and Bs in my
classes.]
My experience at TMCC was one of my most positive experiences I've endured.
Completely satisfying and educational. The faculty and staff are very unique to me in my
own personal development and goals.
(1) More rooms, less students in each. (2) Better lounge and study hall. (3) Better parking
for summer and winter. (4) More grants for students attending. (5) Better library for
research. (6) Better building for students and staff.
I do feel that TMCC should extend to a four-year college because when you are married
and have children in school, it's hard to pick up and move to another community.
I strongly feel that TMCC should become a four-year college. There would be many
people who would be able to earn a four-year degree.
I think it would be a great idea for the TMCC students and student government of the
college to become involved with high school students. Show and teach them that they can
be successful, get high school students involved-I think this would give high school
students a better self-esteem about themselves and our community.
TMCC has helped me achieve my goals. As a two-year institution, it relieved me of an
obligation, which was moving away for two years to pursue a four-year degree. I was able
to get my two-year degree right at home. This helped me financially because it saved me
moving and additional housing and living expenses. I am also proud to say that I can get
an advanced education right in my home town. This makes me proud of my people and
community. I believe a four-year college would help our community and financial status.
A four-year program would be very helpful to employed persons that would like to
continue their education as maybe night classes would be very helpful. TMCC staff was
great and very helpful. I personally would like to continue my major.
I feel I gained a lot more from TMCC than from UND in several respects. I learned a lot
more by talking individually with the teachers. The smaller classes make it more
comfortable to ask questions. My advisor here kept me advised of job openings for work
study. All of these things just didn't happen at UND. It is a bigger campus with good
programs but no individual attention from anyone.
Align courses with the college I attended after TMCC. By this, I mean courses I'd taken at
TMCC didn't transfer to UND.
I enjoyed attending TMCC. I found the classes very interesting and enjoyed learning. The
teachers and staff are excellent and courteous. Keep up the great work you are doing!
I feel my attendance at TMCC has helped me to get the job I have and also helped to
broaden my education to help the students at current employment.
I believe TMCC should have a four-year institution for those unable to move our families
away from the reservation.
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Equal funding; inadequate parking; more computers or typewriters available for homework.
1 feel that TMCC has an excellent curriculum compared to some of the larger universities.
The Indian students need a college that can meet their interests of student's academic
choices. Speaking for myself, I was treated very well at TMCC; however, after I
transferred to a four-year university, I felt that I was treated poorly by that institution. I
feel the Indian students are treated without respect from other colleges. I wish TMCC was
a four-year college so I wouldn't have to put myself through . . . this hog wash just to get a
four-year degree.
Most of the answers to question #11 are a result of my employment at TMCC not of my
schooling at TMCC.
Had training in most areas of field from a different college already-transferred to TMCC
from Devils Lake Community College. Because of distance, TMCC was far more easy for
myself and family.
It was one of my best experiences.
I feel TMCC should know more about whether a student should be in his/her third year at
any other university. My TMCC Accounting instructor chose to "skip" sections of the text.
Though I received only As in Accounting at TMCC, I struggled for Cs at MSU. By the
time I discovered my weak link (the section we skipped), I had already changed my major.
TMCC allowed myself to start my educational goals. I now possess a BA in Business
Administration. I plan (to) and will continue my education to obtain a Master's. Thank
you.
After leaving TMCC, I transferred to a four-year college and earned a BA in two years. I
worked for a couple of years then enrolled in another four-year institution to earn a teaching
certificate which I have nearly finished. I gave info on both four-year institutions. My
high school work was not adequate preparation for a large four-year institution, especially
in the areas of English, Math, and ND History. TMCC was, for me, an ideal transitional
experience. Although there was room for improvement, I think that what TMCC offered
me culturally (Native, Chippewa) definitely benefited me personally, academically, and
professionally. After looking at Winter 1993's schedule, it appears to me that TMCC is
growing in this area.
I am very pleased with the educational experience I have had at TMCC. This area needs a
four-year academic school so people do not have to leave their home. We have quality
professional people here to instruct our local community. I would not leave this area if the
college was a four-year accredited university!
(1)1 would stress to students who transfer to complete all requirements (Science, Math,
English) while attending TMCC. (2) I would stress that quarters are not equivalent to
semesters—e.g., take Economics, Micro, and Macro to cover what UND requires-all
accounting classes except Intro are accepted, but the student should complete all three
quarters. (3) Some Intro classes do not transfer: Accounting, Algebra. (4) Urge students
to take 103 from . . . if they plan on continuing. In the long run, this pays off in writing
skills. (5) Bring successfully graduated transfer students back to be a role model to
others-e.g., Open House, Graduation, etc. (6) More classes in Addiction Dynamics areas.
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