














Appendix C
Approved Informed Consent Form

INFORMED CONSENT
TITLE: SDT & CVT of Motivation and Emotion: Course Specific Survey
PROJECT DIRECTOR: Tammy Gerszewski, MAcc, Doctoral Student
STUDENT ADVISOR: Dr. Robert Stupnisky
PHONE # 701-777-6310
DEPARTMENT: Teaching and Learning

A person who is to participate in the research must give his or her informed consent to such
participation. This consent must be based on an understanding of the nature and risks of the
tesearch. This document provides information that is important for this understanding. Research
projects include only subjects who choose to take part. Please take your time in making your
decision as to whether to participate. If you have questions at any time, please ask.

This research study is being conducted by Tammy Gerszewski, an instructor at the University of
North Dakota in the Accounting Department and a Ph.D. student in the Teaching and Learning
Doctoral Program at the University of North Dakota. Additionally, Dr. Robett Stupnisky, a
faculty member at the University of North Dakota in the Educational Foundations and Research
Department, and one graduate assistant will participate in data collection and analysis. The
purpose of this study is to explore how you think and feel about various aspects of your
experience as a student in Elements of Accounting I (Acct 200) or Elements of Accounting II
{Acct 201). The results of this study are expected to contribute to the understanding of student
motivations, course achievement, and accounting major selection,

As a student in the Elements of Accounting I or Elements of Accounting II course at the
University of North Dakota, you are invited to participate in the Survey portion of this study.
Approximately 400 students will take part in the Survey pottion of the study. Your participation
in the study will last approximately 10 to 20 minutes and will include responding to survey
questions regarding your experiences in your current Elements of Accounting course.

Your participation is voluntary. You may choose not to participate or you may discontinue your
participation at any time without penalty or loss of benefits to which you are otherwise entitled.
Your decision whether or not to participate will not affect your current or future relations with
your instructot/professor or the University of North Dakota.

You may benefit personally from being in this study by reflecting on your experiences as a
student. A summary of the study results will also be made available to participants so that you
may learn about the experiences of others. Ultimately, we hope that the knowledge gained
through your participation will assist administrators and faculty in providing an educational
environment which enhances your success.

Approval Date:
Expiration Date: g o4
University of North Dakota IRB

Figure 16. Documentation of Informed Consent Approval (Page 1).
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Some participants may feel somewhat uncomfortable or embarrassed discussing their
experiences in the classroom. Should you become upset at any point in the study, you may stop
at any time or choose not to answer a question. If you would like to talk to someone about your
feelings about the study, you may centact UND’s Counseling Center at 777-2127.

Initially, your name and student ID number will be used to match your responses, total points
earned, and final grade in this accounting course. Your course instructor/professor will not have
access to your responses. Once the final course grade and your total peints earned in the class
are received, your name and student ID number will be deleted from the data. Your personal
identifying information will not be used in data analysis or the final report. The data will be
stored at the locked location in a password protected computer on the UND campus for three
years, after which time it will be destroyed. Only the researchers and people who audit IRB
procedures will have access to the data. If you have any questions, please call Tammy
Gerszewski at (701) 777-6310.

If you have questions regarding your rights as a research subject, or if you have any concerns or
complamts about the research, you may contact the University of North Dakota Institutional
Review Board at (701) 777-4279. Please call this number if you cannot reach research staff or
you w1sh to talk w1th someone else.

ALL OF MY QUESTIONS HAVE BEEN ANSWERED AND I AM ENCOURAGED TO ASK
AN Y QUESTIONS THAT I MAY HAVE CONCERNING THIS STUDY N THE FUTURE

Entermg yout name, ‘student ID number, and date below; and circling * yes” 1o “Consent” and
permission to retain identifying information until your final grade is received, indicates that this
research study has been explained to you, that your questions have been answered, and that you
agree to take part in this study.

Participant’s name (Please print):

Participants’ Signature:

Participyants‘ * Student ID #:

Date:

Consent Given (please circle one):  Yes No

Do you give permission to retain your name and student ID number until final course grades and
total points earned in the class are available, at which time, your identifying information w1ll be
destroyed? (please circle one) :

Yes No

\\-*‘\ "o

Approval Date: 5 o a
Expiration Date: DEC 28
University of North Dakota [RB

Figure 17. Documentation of Informed Consent Approval (Page 2).
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Appendix D
Approved Survey Instrument

SDT and CVT of Motivation and Emotion: Course Specific Survey

Purpose: The purpose of this study is to explore how you think and feel about various aspects of your
experience as a student in Elements of Accounting | (Acct 200) or Elements of Accounting Il (Acct 201).

1. Please print your name:

2. Please record your Student 1D number:

3. How old are you (years)?

4. Please indicate your gender:
Female Male

5. Are you...(please select one):

White/Caucasian

American Indian

Mexican American/Chicano/Latino
Asian American/Asian

African American

Multiracial

Other

AN

8. Please indicate the grade you anticipate
receiving in this course:

TMToOOW>

7. Pilease indicate your current GPA:
3.5t04.00
3.0to0 3.49
2.51t02.99
2.0tc 2.49
1.510 1.99
Below 1.50

8. Please indicate your current student status:

Freshman Senior
Sophomore Other
Junior

9. Have you declared a major?

Yes No

10. Please indicate your declared major by
placing a 1 in the blank next to it, or if your major
is not declared, place a 1 by the major you are
most likely to choose. If you intend to have a
double major, place a 2 next to the second major:

Management
Entrepreneurship
Marketing

Accounting: BAcc, MFA
Economics

Poiitical Science
Finance: [nvestments
Public Administration
Information Systems
Gther

[T

10. Please indicate the likelihood that you will
major in accounting:

Not at all Somewhat Somewhat Very
Likely Unlikely  Unlikely Likely Likely Likely
1 2 3 4 5 6

11. How successful do you expect to be in this
class?

Very Somewhat  Somewhat Very
Unsuceessfub Unsuccessful Unsuccessful Successful Successful Successfal

1 2 3 4 5 6

12. What grade do you need to attain in order to
feel successful in this class?

ogom»

N

Figure 18. Approved Survey Instrument (Page 1).
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Part 1: Class-Related Emotions, Perceptions of Control and Values

Regarding this Accounting Class ...

This part of the survey refers to thoughts and experiences you may have when attending this class, Read
each item carefully and RESPOND USING THE SCALE PROVIDED by circling the number that
indicates your level of agreement or disagreement with that item.

> O /] - @ — - >
= ¢ b = o =
Phl B EH E 2 § PE
S3 3 ®g 32 L
5 2 Q1 = .2 7 < L -]
Ao al v oo 2| @ &
1. | | enjoy being in class. 1 2 3 4 5 6 7
My grades are basically determined by things beyond my
control and there is little | can do to change that. 1 4 6 7
Thinking about this class makes me feel uneasy. 1 3 4 5 6 7
In general, | find the tasks required by this course very
4. | interesting. 1 2 3 4 5 6 7
5. | Itis important to me that | do well in this course. 1 2 3 4 5 6 7
6. | | look forward to learning a lot in this class. 1 2 3 4 5 6 7
7. | No matter what | do, | can't seem to do well in this course. 1 2 3 4 5 6 7
8. | | get bored in this class. 1 2 3 4 5 6 7
9. | The more effort { put into this course, the better | do. 1 2 3 4 5 6 7
Completing this course is very useful for what | want to do in
10. | the future. 1 2 3 ! 5 6 7
11. | I worry that the demands of this class might be too great. 1 2 3 4 5 6 7
12. | My enjoyment of this class makes me want to participate. 1 2 3 4 5 6 7
13. | How well | do in this course if often due to luck. i 2 3 4 5 6 7
14. | | get so bored in this class that my mind begins to wander. 1 2 3 4 5 6 7
| see myself as largely responsible for my performance in this
15. | course. 1 2 3 4 5 6 7
When | do poorly in a course, it's usually because | haven't
16. | given it my best effort. 1 2 3 4 5 6 7
| get scared that | might say something wrong in class, so I'd
17. | rather not say anything. 1 2 3 4 5 6 7
18. | | enjoy participating so much that | get energized. 1 2 3 4 5 6 7
19. | There s little | can do about my performance in this course, 1 2 3 4 5 6 7
20. | Because the time drags, | frequently look at the time. 1 2 3 4 5 6 7
| have a great deal of control over my academic performance
21. | in this course. 1 2 3 4 5 6 7
22. | | get tense in this class. 1 2 3 4 5 6
The time and effort required to do very well in this course are
23. | worth the cost. 3 4
24. | | have trouble staying alert because | am so bored. 3

Figure 19. Approved Survey Instrument (Page 2).
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Part 2: Need Satisfaction

Regarding this Accounting Class....

The following statements concern your thoughts and feelings regarding your overall experience in this
class. Read each item carefully and RESPOND USING THE SCALE PROVIDED by circling the
number that indicates your level of agreement or disagreement with that item.

= U @ ] —_ P
we o Zo E|Zg g|EB
5§ 3 53 (B 5|58
8 8128 o |2 P|L£F
wal 6 |»vp 2| » &
1. | In this class | feel competent to achieve my goals. 1 2 4 5 6 7
2. | I feel connected with the instructor of this class. 2 4 5
When 1 am attending class, | feel excluded from the other
students who | want to associate with. 2 4
4. | Most of the things | do in this class feel like "l have to." 4
| feel that the instructor in this class is cold and distant
5. | towards me. 1 2 3 4 5 6 7
In this class | have serious doubts about whether | can do
things well. 1 3 5 7
| feel that my decisions in this class reflect what | really want. 1 3 5 7
| feel that students who are important to me in this class are
8. | cold and distant towards me. 1 2 3
When | am attending this class, | feel capable at what | do. 1 2 3
In this course, | feel forced to do many things | wouldn't
10. | choose to do. 1 4
11. | | feel disappointed with my performance in this class 1 4
in this class | feel connected with the students who care for
12. i me and for whom | care, 1 2 3 5 7
13. | My choices in this class express who | really am. 1 3 5 7
14. | When | am attending class, | feel the instructor excludes me. 1 2 3 5 7
| experience a warm feeling with the instructor | spend time
15. | with in this class. 1 2 3 4 5 6 7
| feel close and connected with other students who are
16. | important to me in this class. 1 2 3 4 5 & 7
When | am attending this class, | feel insecure about my
17. | abilities. 3 7
18. | My daily activities in this class feel like a chain of obligations. 4 6 7
19. | I have the impression the instructor for this ciass dislikes me. i 2 3 4 5 6 7
| have the impression that students | spend time with in this
20. | class dislike me. 1 2 3 4 5 6 7
21. | Ifeel | can successfully complete difficult tasks in this class. 1 2 3 4 5 6 7
22. | | feel the instructor for this class cares about me. 1 2 3 4 5 6 7
23. | I feel | have been doing what really interests me in this class. 1 2 3 4 5 6 7
| experience a warm feeling with the students | spend time
24, | with in this class. 1 2 3 4 5 6 7

Figure 20. Approved Survey Instrument (Page 3).

142




Part 3: Motivation

Understanding that this class may be a required course for you... USING THE SCALE BELOW, indicate
to what extent each of the following items presently corresponds to the reasons why you attend this

class.
Why do yeu attend this class?
¢ 8|28 Tz s |Be
55 §/58 3|55 5|55
88 a|va 2 |»S g
Because without this class | cannot complete my chosen
1. | degree. 1 2 3 4 5 6 7
Because | experience pleasure and satisfaction while learning
2. | new things in this class, 1 2 3 4 5 6 7
Because | think this class will help me better prepare for the
3. | career | have chosen. 1 2 3 4 5 6 7
Honestly, | don't know; | really feel that | am wasting my time
in this class. 1 6
To prove to myself that | am capable of completing this class. 1 2 3 4 6
in order to obtain a more prestigious job later on. 6
For the pleasure | experience when | discover hew things |
7. | have never seen before. 1 2 3 4 5 6 7
Because eventually this course will enable me to enter the job
8. | marketin a field that | like. 1 2 3 4 5 6 7
1 once had good reasons for being in this course; however,
9. | now | wonder whether | shoujd continue. 1 2 3 4 5 6 7
Because of the fact that when 1 succeed in this class | will feel
10, | important. 1 2 3 4 6
11. | Because | want to have "the good life” later on. 1 2 6
For the pleasure of broadening my knowledge about subjects
12. | which appeal to me. 1 2 3 4 5 6 7
Because this course will help me make a better choice
13. | regarding my career orientation. 1 2 3 4 5 6 7
1 can't see why | am In this course and frankly, | couldn't care
14. | less. 1 2 3 5
15. | To show myself that | am an intelligent person. 1 5
16. | in order to have a better salary later on. 1 5
Because | believe this course will improve my competence as
17. | a worker. 1 2 3 4 5 6 7
| don't know; ! can't understand what | am doing in this
18. | course. 7
19. | Because | want to show myself that | can succeed in this class. 6 7
Because my studies allow me to continue to learn about many
20. | things that interest me. 1 2 3 4 5 6 7

Thank you for taking the time to thoughtfully complete this survey.

Figure 21. Approved Survey Instrument (Page 4).
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