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ABSTRACT 

Background: In the early-elementary school curriculum, foundational skills are established to 

promote success in education and beyond. With limited remediation opportunities in the areas of 

fine motor and social skills, students are not receiving adequate resources to foster academic 

success. Students who demonstrate deficits in fine motor and social skills are prone to negative 

peer and teacher perception, a lack of self-esteem, decreased mental flexibility, and an inability 

to communicate knowledge effectively (Case-Smith et al., 2014; Lust & Donica, 2011; Taverna 

et al., 2020). These adverse consequences often result in a negative attitude towards school and 

low academic performance, which may persist throughout life if not addressed early on (Fox et 

al., 2020). 

Purpose: The purpose of this product is to provide early-elementary school students with 

opportunities for remediation in the areas of fine motor and social skills. The product aims to 

support students who do not qualify for an individualized education plan (IEP), 504 plan, or have 

not begun the lengthy process to obtain such services. The product is intended to bridge the gap 

between students demonstrating need for skill remediation, and those currently receiving 

services.  

Methods: A comprehensive literature review was completed to gain an understanding of fine 

motor and social skills and their influence on a student’s educational experience. The Person-

Environment-Occupation (PEO) Model was selected to gather information and direct the 

development of the product (Law et al., 1996). Evidence was obtained on the early-elementary 

school population, environmental constructs, and tasks that make up the occupation of education.
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It was also imperative to research constructs influencing how interventions could be delivered 

within the academic setting to effectively inform the product and its implementation. Employing 

literature and evidence, a product targeting fine motor and social skills was drafted and piloted at 

an elementary school. Informal observations of student performance and communication with 

school faculty were completed throughout and following program delivery to ensure the 

effectiveness of the product.  

Conclusion: The product, Fine-Motor and Social Skill Themes (FASST) Club, was curated with 

foundational skills and remediation opportunities in mind. Accessibility to interventions 

addressing skill deficits ensures fair and equitable attainment to academic success. Achievements 

within the classroom walls creates a trajectory for success across the lifespan.  
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CHAPTER I 

Introduction 

Social skills and fine motor skills are foundational for success in the educational setting 

and function as life skills beyond the classroom. These fine motor demands continue to increase 

as students progress to subsequent grade levels. Elementary students spend most of their day 

participating in activities with fine motor and social components (Caramia et al., 2020; Ohl et al., 

2013). Fine motor skills in elementary school include scissor skills, engagement with writing or 

coloring utensils, letter formation, fasteners, object assembly and manipulation tasks (Caramia et 

al., 2020; Case-Smith et al., 2014; Wilson & Harris, 2018). Deficits in these skills have a direct 

impact on a child’s academic success and peer perception (Case-Smith et al., 2014; Chen & 

Patten, 2021; Fox et al., 2020; Kwon et al., 2014; Taverna et al., 2020). Without adequate 

remediation, students’ academic performance becomes disrupted and negative attitudes towards 

school may develop (Chen & Patten, 2021; Kwon et al., 2014).  

 As students begin their education journey, there are a variety social concepts in which 

they are expected to embody. Success with social skills results in friendships, quality learning 

opportunities, and positive peer interaction. With limited remediation opportunities directed 

towards social skills, students may find themselves isolated and academically behind their peers. 

Along with social skills, fine motor skill remediation opportunities are limited as well, which 

may result in students’ inability to demonstrate their knowledge. It was deemed necessary to 

curate a product to address these skills and bridge the service gap.  

The Person-Environment-Occupation (PEO) Model was utilized for the process of 

gathering and analyzing information to inform the product (Law et al., 1996). With the use of the 

model, the person, environment, and occupation variables were each considered and the 
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occupational fit between them was the target for the developed product. The person variable 

encompasses role, self-concept, personality, cultural background, cognition, sensory capacities, 

and physical performance. (Law et al., 1996). The environment variable contains physical, 

institutional, social, and socio-economic. Lastly, the occupation variable includes tasks and 

activities which make up an occupation. Consideration of the transactions between the variables 

assists with understanding of how they interact and influence each other. The fit between the 

variables informs occupational performance, which is the experience of an individual completing 

activities within an environment (Law et al., 1996).  

The person variable addressed in the developed product is the population of early 

elementary students who demonstrate deficits in fine motor and social skills. Consideration was 

given to their role as a student, their cognitive abilities for comprehension of concepts, as well as 

their physical abilities. How a student interacts with their environment and performs tasks, 

overall influences their academic experience, therefore addressing attributes of the student can 

directly relate to school performance. Social skill themes and fine motor activities were tailored 

to applicable characteristics and expectations of early elementary school students.  

 One environmental construct within the PEO model is institutional constructs. 

Institutional constructs within schools include services such as an Individualized Education Plan 

(IEP) and a 504 plan. An IEP identifies the extent to which a child is unable to participate in the 

standard classroom and what additional services are needed, whereas the 504 plan identifies 

accommodations and modifications warranted in the standard classroom to support a student’s 

academic participation (Bissel et al., 2015). These supports are provided to students who meet 

criteria and demonstrate need for supplemental support. Not all students qualify for these 

supports, which results in some students not receiving adequate remediation opportunities. The 
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process to receive services is lengthy, and in some cases, results in hindrance to academic 

performance prior to receiving interventions (Wilson & Harris, 2018). There is room for 

remediation for students who demonstrate deficits yet not significant enough to be served under 

an IEP or 504 plan.   

 Being a student is a main occupation of a five- or six-year-old, this occupation is made up 

of tasks and activities performed throughout the school day. Fine motor tasks and social 

engagement is a large part of a student’s school experience; therefore, deficits in these areas are 

often detrimental to a student’s academic performance and influence their perception of school. 

Activities and tasks which support fine motor and social skills were embraced in the group 

protocol to address the occupation of education.  

 Utilizing the PEO model and targeting the occupational fit between the three variables, 

the developed group addresses each variable and assumes the interaction between them. By 

addressing students and their abilities, the environment in which students are expected to 

perform their occupations, as well as tasks and activities which make up their academic day, it is 

anticipated that overall occupational performance and wellbeing will improve. With limited 

remediation opportunities around fine motor and social skills, a group was drafted to address 

these skills. Fostering student independence, positive self-perception, and appropriate peer 

interaction can translate to academic achievements and competence in skills needed across the 

lifespan.  

 In attempt to address the service gap between students receiving services under an IEP or 

504 plan and those who are appropriate for remediation, an inclusive program to address deficits 

in fine motor and social skills was drafted. The developed product Fine-motor Activities and 

Social Skill Themes (FASST) Club, addresses these skills. The significance of these skills 
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informed the emphasis of the program and are a critical foundation for learning. When students 

demonstrate these foundational skills there is less need for teacher assistance; therefore, teachers 

have more instructional time. Students proficient in these skills can benefit peers by modeling 

expected behaviors as well as not contributing to disruptive behaviors (Bettencourt et al., 2017).  

 The purpose of the developed program, FASST Club, is to remediate fine motor and 

social skill deficits in kindergarteners. Research suggests it is important to address these 

foundational skills early on (Bettencourt et al., 2017; Taverna et al., 2020; Wilson & Harris, 

2018). Early intervention can influence a child’s trajectory and encourage appropriate behaviors 

and adequate academic performance prior to failure (Chen & Patten, 2021; Fox et al., 2020, 

Taverna et al., 2020). Deficits in fine motor skills can lead to student frustration. A student’s 

frustration can inform their self-perception, which in turn may lead to low-motivation, avoidance 

of participation, and poor academic outcomes (Taverna et al., 2020). Social skills also influence 

academic performance, through improved behaviors and productive interactions with peers (Fox 

et al., 2020). Beyond addressing these skills, this program was developed with the intention of 

delivery to students who are demonstrating a need, yet not receiving services under an IEP or 

504 plan.  

 Following this introduction, Chapter II includes the literature review which was utilized 

to identify needs and guide the developed product. Chapter III discusses the methodology behind 

the developed product, this is followed by a product overview in Chapter IV. Lastly, Chapter V 

summarizes the overall project. The full product and related documents can be found in the 

appendices.  
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CHAPTER II 

Literature Review 

Deficits in fine motor and social skills are on the rise in elementary school age students. 

There are not enough supports in the school system to address the growing need, resulting in gap 

which impacts students’ academic success (Wilson & Harris, 2018). Some children presenting 

with deficits can receive services through an individualized education plan (IEP) or 504 plan; 

other children may not qualify, resulting in some children being underserved or disadvantaged 

(Murray et al., 2014). To bridge this gap, there is a need to promote the development of these 

foundational skills early to foster academic success and positive associations with school. Peers 

are an important part of a student’s educational experience. Social learning with peers has been 

found to promote positive academic outcomes (Valiente et al., 2020). Peer groups would be a 

pivotal approach to address these needs efficiently and effectively. Historically the COVID-19 

pandemic has amplified these problems, and there have been noted learning losses and 

achievement gaps following the pandemic virtual schooling (Aurini & Davies, 2021). A 

framework to distinguish areas of insufficiency and potential areas of remediation becomes 

useful when considering the student body, skills necessary for success, and constructs within the 

school system. 

Occupation Based Model 

 Occupation based models are utilized to organize information and create a lens to 

examine populations, occupations, and environments. The PEO Model was selected to guide the 

literature review to understand the identified population, the occupations of early-elementary 

school children, as well as the environmental influence (Law et al., 1996). The model was 

selected to not only guide the literature review, but also to hypothesize potential intervention 
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ideas to apply to the project. The PEO model examines three variables: the person, the 

environment, and occupation(s), as well as the transactions between them (Law et al., 1996). 

Person 

The person component includes role, self-concept, cultural background, personality, 

health, cognition, physical performance, and sensory capabilities. The population of early-

elementary school students presents with a variety of personalities, abilities, and roles. In the 

classroom, students may take on different roles, whether by assignment or voluntarily, such as 

classroom chores or helping peers. Social skills, such as communication styles, facial 

expressions, body language and reactions, influence a student’s role and assists children in 

developing healthy relationships with peers. These healthy relationships may present in the form 

of improved communication skills, demonstration of how to navigate conflict appropriately, and 

reduction of aggressive and antisocial behaviors (Arbesman et al., 2013; Bettencourt et al., 2017; 

Chen & Patten, 2021; Fox et al., 2020; Kwon et al., 2014; Prizant et al., 2003). Students with 

disabilities have been known to struggle with these peer interactions, acceptance, self-perception, 

and belonging due to conditions being associated with social deficits or a lack of peer 

understanding of their disabilities (Chen & Patten, 2021). This not only affects individuals 

emotionally, but directly translates to apprehensions about school due to unavoidable social 

involvement. Physical developmental delays, including fine and gross motor, influence children 

in almost all aspects of their living, especially considering daily activities in the classroom. 

These not only affect their self-perception, but also peer perception of their school performance. 

The impacts of these delays can be chronic and last their lifetime if not addressed early (Case-

Smith et al., 2014; Chen & Patten, 2021; Clark et al., 2019; Lust & Donica, 2011; Ohl et al., 
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2013; Taverna et al., 2020). Occupational performance in the school setting is hindered with the 

absence of these fine motor and social skills.  

Environment 

According to Law et al. (1996), the environment construct of the PEO model includes 

physical spaces, cultural considerations, institutional constructs, social formations, and socio-

economic aspects. Student peers not only influence classroom dynamic, but also social 

opportunities for students. Many social considerations and activities can be present and 

integrated in the classroom. Peers are an inevitable part of a student’s classroom environment 

whether it be with peer groups, social stories, games, or partner projects. Social learning within 

the classroom provides positive academic outcomes, and in the early grades, children are 

susceptible to their physical and social influence (Valiente et al., 2020). Evidence shows peers 

can be of great support to each other, therefore, group intervention facilitates these successful 

learning opportunities (Chen & Patten, 2021; Fox et al., 2020; Hall et al., 2016 Kwon et al., 

2014; Prizant et al., 2003; Prizant et al., 2020). Addressing barriers within the school 

environment is pertinent to support student participation (Chen & Patten, 2021). Barriers to 

consider could be found in each environmental category, from physical spaces to social 

formations (Lust & Donica, 2011; Wilson & Harris, 2018). Some supports such as an IEP or 504 

plan have barriers to entry and specific criteria to be eligible, however if approved by a 

multidisciplinary team, students can benefit from adaptions in the classroom, modifications to 

demands and customized instruction (Bettencourt et al., 2017; Bissel et al., 2015; Cahill & 

Bazyk, 2020). Occupational therapy practitioners (OTPs) in the school are influenced and 

directed by legislation such as the 504 and IEP plans. OTPs have limited time with students, 

often have a lack of administrative support, limited funding, and difficulty with teacher 
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collaboration (Wilson & Harris, 2018). School OTPs may serve as a consultant in a group-based 

setting rather than strictly one-on-one service delivery (Bazyk et al., 2009; Bissel et al., 2015; 

Cahill & Bazyk, 2020; Caramia et al., 2020; Case-Smith et al., 2014; Chen & Patten, 2021; Clark 

et al., 2019; Ohl et al., 2013; Wilson & Harris, 2018). 

Occupation 

The occupation construct of the PEO model consists of tasks, activities, and occupations 

(Law et al., 1996). Activities are the basic unit of a task, tasks are a set of purposeful activities, 

and occupations are functional activities and tasks which a person engages in over a lifespan. 

Occupations are everyday activities that people do, they can be categorized into activities of 

daily living, instrumental activities of daily living, health management, rest and sleep, education, 

work, play, leisure, and social participation (American Occupational Therapy Association 

[AOTA], 2020). The overall occupation of a student is education. Student tasks and activities 

range from fine motor activities, social participation, and varying educational standards to be met 

based on state determinants (MN Department of Education, 2021). Almost all tasks within the 

school setting require fine motor skills. From games, to writing tasks, as well as scissor 

manipulation, fine motor tasks are nearly unavoidable (Bazyk et al., 2009; Caramia et al., 2020; 

Case-Smith et al., 2014; Lust & Donica, 2011; MN Department of Education, 2021; Myott et al., 

2016; Ohl et al., 2013; Wilson & Harris, 2018). Social participation is an occupation seen 

throughout the school day whether it be between peers or interactions with faculty. Social skills 

are needed to effectively engage in the occupation of social participation. In the elementary 

school setting, each student presents with varying needs and capabilities, and each of these affect 

their performance in tasks, as well as how they interact with their environment. The occupations 
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and tasks in school can be modified and adapted to increase ability to perform and engage 

successfully.  

Transactions  

Between the three variables, the person, environment and occupation, there are 

transactions used to consider the compatibility. Transactions examine congruence and interaction 

between all three. These transactions all form an equation to identify best fit between the three 

variables. The person variable is influenced by both the occupation and environment variable, 

and the environment also can influence the person and occupation. For example, the social 

environment, such as socialization with peers, influences a student’s engagement in the 

occupation of education. Ideally, environmental barriers are considered and addressed, not only 

to increase occupational engagement, but personal perceptions and abilities. Materials in the 

environment, both visual and physical, may either support or hinder a child’s participation in the 

occupations at school. When examining the best fit, the person, environment, and occupation are 

all to be considered. When considering how the person influences the fit between all variables, 

both strengths and weaknesses should be considered, as well as motivators, interests and triggers 

(Arbesman et al., 2013; Case-Smith et al., 2014; Chen & Patten, 2021; Clark et al., 2019; Law et 

al., 1996; Lust & Donica, 2011; Ohl et al., 2013; Taverna et al., 2020). The person in the 

identified school setting is the student(s). The student can demonstrate positive role modeling 

and peer support. In other situations, the student may hinder the participation of peers and be a 

distraction in the classroom environment. The social environment is often influenced by the 

students and the skills they bring to the classroom (Chen & Patten, 2021; Fox et al., 2020; Hall et 

al., 2016 Kwon et al., 2014; Prizant et al., 2003; Prizant et al., 2020). It is imperative to 

understand each of the three core concepts, and craft transactions that create the best fit for each 
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child. Children all have various skills and experiences, which influence their engagement in 

activities and tasks in the classroom, and the classroom environment can influence engagement 

and compatibility with peers. With deficits in skills and a lack of support and resources, the 

congruence between the variables can diminish.  

Transactions and Occupational Fit  

The ability to read and write have significant consequences on global health and 

economy (Hall et al., 2016). These skills are imperative for all subjects and are associated with a 

child’s enjoyment in school. Consequences of handwriting difficulties can be extensive and 

impact school performance, self-esteem, ability for self-expression, difficulty with completing 

assignments, and mental flexibility (Hall et al., 2016; Lust & Donica, 2011). Handwriting 

challenges have been related to reading challenges as well. Children from lower socioeconomic 

backgrounds have higher risk of challenges with hand strength, visual-motor development, and 

praxis (Lust & Donica, 2011). Frustration with writing may result in low motivation to learn and 

avoidance of participation in writing tasks, which hinders academic success (Taverna et al., 

2020). Handwriting is an imperative skill for early elementary school students, and it functions 

beyond the classroom (Taverna et al., 2020). Children who have fine motor delays or weakness 

are at risk for falling behind, becoming dependent, being teased, and developing low perceived 

scholastic competence due to illegible or poor-quality handwriting, resulting in lower grades 

(Case-Smith et al., 2014; Ohl et al., 2013). Fine motor skills are predictors of success (Ohl et al., 

2013).  

Another predictor of school success is social skills (Kwon et al., 2014). Bettencourt et al. 

(2017), describe that obtaining social skills affects a child’s ability to function in the school 

setting and establish healthy relationships with teachers and peers. The authors also noted social 
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emotional and behavioral difficulties are within the top five chronic disabilities affecting 

children. Social-communicative and language difficulties impact behaviors (Prizant et al., 2003). 

Early prevention of these social-emotional deficits is imperative. Disruptive behavior in early 

childhood is associated with low levels of school achievement, rejection from peers, academic 

failure and involvement in delinquency. Neurodivergent students are at higher risk for social-

emotional difficulties and often have environmental barriers to participation, such as lack of 

awareness and negative attitudes among peers and the school staff (Chen & Patten, 2021). 

Neurodivergence may include autism, attention deficit hyperactivity disorder (ADHD) and 

intellectual disability. Children with ADHD and its symptoms can impede effective social 

interaction, followed by lower social skills which can persist throughout life if not addressed 

(Fox et al., 2020).  

There is a need to promote the development of foundational skills such as fine motor and 

social-emotional skills early on to promote academic success and positive associations with 

school. An IEP and 504 plan only support a small percentage of the school population, and some 

children do not meet specific qualifications, yet are still appropriate for remediation supports. 

The IEP must identify the extent to which the child will not participate with other children in the 

regular classroom (Bissel et al., 2015). If a child is not eligible for special instruction under the 

Individuals with Disabilities Education Act (IDEA), yet still needing supports and 

accommodations, the child may be eligible for a 504 plan. Under the 504 plan, there is 

identification for supports, accommodations, services and modifications. With rising numbers of 

children needing supports, there are still children being underserved and disadvantaged in the 

educational setting. During the COVID-19 pandemic virtual schooling, there were limited 

opportunities for one-on-one assistance and physical support, therefore learning losses and 
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achievement gaps have surfaced as a result (Aurini & Davies, 2021). With current resources, 

there is a gap between the population, environment, and occupational performance due to 

insufficient resources to meet the needs of all students.  

Occupational Therapy in the School  

Occupational therapy (OT) services in the school can be delivered in a variety of ways. 

OT in the school can go beyond educating school staff and encompass parental and caregiver 

education as well (Bissel et al., 2015). Within general education, OTPs can provide services to 

students without disabilities, directly or indirectly (Cahill & Bazyk, 2020). There are three tiers 

according to the Response to Intervention, outlined below. (Arbesman et al., 2013; Cahill & 

Bazyk, 2020; Chen & Patten, 2021). 

Response to Intervention Tier One 

 The first tier is general classroom instruction which can address environmental barriers, 

peer awareness programs with emphasis on social participation, and sharing strategies with 

teachers. This tier targets the population as a whole. Tier one interventions are more manageable 

and offer the possibility to be included into the general education curriculum and reach students 

that do not qualify for other levels of intervention (Bissel et al., 2015; Case-Smith et al., 2014; 

Taverna et al., 2020). General tier one interventions can help combat the barriers of large 

caseloads, limited funding, lack of time, poor communication, lack of administrative support, 

lack of regular therapist presence at schools and difficulty establishing relationships with 

teachers (Wilson & Harris, 2018). Tier one interventions allow for more collaboration with 

teachers, with this collaboration, the team doesn’t have to wait for the child to fail or go through 

the referral process and long waitlist for services. Collaboration with teachers offers more 

efficiency and over time teachers have reported a shifted viewpoint of the OTPs being more 
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approachable as a colleague. OT has also changed its focus from the pull-out approach to the 

integration of services in the least restrictive environment (Bazyk et al., 2009). This shift has 

encouraged OTPs to become familiar with the child’s classroom curriculum so they can better 

examine how a child’s disability affects functioning in their individual classroom as well as 

overall peer interaction and the educational curriculum. 

Response to Intervention Tier Two 

The second tier is a targeted small group instruction, which can be delivered as play 

groups or with those of shared interests/needs (Cahill & Bazyk, 2020). These interventions often 

focus on a specific skill area or supporting an at-risk population. If students do not make 

adequate progress in tier two, they may be referred for more intensive intervention delivered in 

tier three.  

Response to Intervention Tier Three 

 Tier three is intensive individual intervention which supports the client’s participation in 

curriculum and can draw on their strengths. Tier three interventions allow therapists to provide 

direct therapy, as well as personalize the approach they take. Tier three interventions are often 

delivered one on one, and may occur outside of a child’s natural classroom environment.    

Referral to Occupational Therapy  

Fine motor skills and handwriting concerns are the two most common reasons for referral 

to school-based OT (Ohl et al., 2013). Chen and Patten (2021) asserted it is important for OTPs 

to address barriers to social participation and inclusion as well, due to it being a critical portion 

of academic and lifelong success. OT services targeting social participation is typically 

addressing internal motivational processes rather than external motivational influence; therefore, 

addressing the environment, whether social or physical, may be warranted.  
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Occupational Therapy Process 

 The OT process follows the same general structure across settings. From building an 

occupational profile, performing evaluation, intervention, reevaluation and discharge, the overall 

goal of OT is to promote independence and increased engagement in daily occupations (Clark et 

al., 2019).  

Evaluation 

In the school setting, evaluation can be done formally with assessments as well as 

informally via clinical observation in the classroom and teacher interview. Cahill and Bazyk 

(2020) list interview questions for children to better understand their experience with school, this 

too could be a part of gathering the occupational profile of the population. Developmental 

milestones can be utilized as markers to determine where the child is in terms of age 

expectations, such as pencil grasp and scissor skills (Myott et al., 2016). These milestones can be 

assessed through both observation and interviews.  

Intervention 

Intervention can be delivered with one-on-one instruction or tiered interventions based on 

level of need and school resources, as mentioned above. Small group intervention has been found 

to be useful in targeting a variety of students both effectively and efficiently, one on one 

intervention can target specific individuals, however, requires more resources (Cahill & Bazyk, 

2020; Valiente et al, 2020). Examples of tier one interventions OTPs may bring to a classroom 

are as follows: Promoting increased physical activity, introducing equipment and materials that 

promote diversity in sensory play, various seating options, integrating activities rich in sensory 

information, teaching social skills and self-regulation strategies, crafting fine motor activities, 
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scheduling sensory breaks, use of visual timers, weighted vests and groups to engage peers all 

can be used as tier one interventions. 

Reevaluation 

Reevaluation happens across the intervention span and can be performed formally with 

assessments or continued observation and teacher report. Students who are more engaged in 

school have higher attendance, achievement, and engagement in school can tie directly to social 

interactions (Kwon et al., 2014). A child’s attitude towards school is an indicator of their 

emotional engagement. Peers also can foster this academic engagement and improve social 

behaviors in a controlled environment (Fox et al., 2020). Attendance can be considered in terms 

of outcome data and potential correlation with engagement in classroom activities. Another 

aspect to consider is students who are efficient and fluent in handwriting often can utilize their 

cognitive resources to produce ideas and focus on subject knowledge, this could be examined by 

participation in class activities and responses to teacher (Case-Smith et al., 2014). Intervention 

carryover is imperative, and parent education for carryover in the child’s natural home context is 

warranted (Prizant et al., 2020).  

Discharge 

An informal discharge naturally happens at the end of the school year; however, services 

may resume the following school year. Discharge may be warranted if a student has met all 

established goals, been granted accommodations, or has been distributed resources which foster 

success. Success can be found when a child is able to adequately participate and academically 

meet standards. 
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Bridging the Gap 

To bridge the gap of service and foster supplemental opportunities, the establishment of an 

inclusive program to support essential social and fine motor skills will promote the needed gains. 

Many demands are placed on children within the context of the classroom. From fine motor 

skills to social emotional skills, the deficits are best addressed early as they influence educational 

success. To address the early elementary school population and target daily occupations of an 

early-elementary age student, a small group structure is warranted (Chen & Patten, 2021; Fox et 

al., 2020; Hall et al., 2016 Kwon et al., 2014; Prizant et al., 2003; Prizant et al., 2020). It has 

been found that peer intervention proved to be effective in increasing play skills, reducing 

undesirable social behaviors, improving communication and social participation, as well as 

equalizing the number of inappropriate verbalizations by both typically developing and ADHD 

groups (Case-Smith et al., 2014; Fox et al., 2020; Kwon et al., 2014; Lust & Donica, 2011). Both 

tier one and tier two interventions can be delivered in the small group format. Children who 

exhibit the ability to establish and follow the attentional focus of their peers have an increased 

potential to effectively respond to social cues, recognize and repair communication breakdowns, 

and gain expected conversation skills (Prizant et al., 2003). Throughout early-elementary 

curriculum, there is the requirement of joint attention for various activities. A child’s ability to 

consider the attention of others and establish and understand mutual interests is a foundation for 

developing social skills (Prizant et al., 2003).  

Routine 

Beyond a small group structure, the routine within the group fosters organization and 

predictability. Consistent routines, setting clear expectations, and positive discipline all promote 

improved social skills development (Bettencourt et al., 2017). Some children present with an 
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extreme need for consistency and predictability in daily routines in order to successfully engage 

in school activities (Prizant et al., 2003). Within the general school population there are various 

needs and prerequisites to functional engagement in learning. Utilizing the tier one structure 

requires an overarching consideration for carious needs Individuals who struggle with social 

interactions, behavior, and compliance with routine can benefit from a variety of sensory input 

such as oral motor input, vestibular breaks, weighted objects for proprioception, flexible seating 

options, or a brushing protocol for tactile input (Clark et al., 2019).  While movement breaks are 

important for children who present with hyperactivity or low arousal levels, all children can 

benefit from movement breaks to support learning (Cahill & Bazyk, 2020). This can be done 

through gross motor activities, whether they be structured or unstructured (Caramia et al., 2020). 

Heavy work, yoga, and body awareness skills such as singing songs with actions, each play a 

role in assisting a child organize their sensory system and in turn, successfully engage in fine 

motor and social activities (Arbesman et al., 2014; Caramia et al., 2020; Lust & Donica, 2011).  

Fine Motor Skills  

Fine motor skills are imperative for success throughout elementary school. Most of a child’s 

school day involves fine motor tasks, followed by manipulation tasks such as scissor use 

(Caramia et al., 2020). Taverna and colleagues (2020), stated fine motor abilities and visual-

perceptual skills are contributors to good writing outputs. They also noted that short term 

interventions targeting fine motor performance can lead to significant changes regardless of if a 

disability is present or not. Research has shown that games and stimulation activities helped 

children with manual dexterity, and educational activities carried out in small groups can target 

finger manipulation overall contributing to fine motor skills.  
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Handwriting 

Fine motor skills tie directly to handwriting skills. Handwriting is emphasized in preschool 

and early elementary and is an essential skill for school performance (Bazyk et al., 2009; Lust & 

Donica, 2011). Lust and Donica (2011) list skill progression for kindergarten readiness including 

crayon grasp, object recognition, coloring, tracing and copying shapes, number and letter 

recognition, drawing a person, and printing first name in capital letters. Handwriting helps 

children communicate their knowledge, and poor writing can predict academic performance in 

reading, phonics, language, and math for early elementary students (Taverna et al., 2020). There 

is not a one-size-fits all approach, therefore a variety of activities and approaches offers 

inclusivity. Frequent feedback during activities and monitoring of performance can inform 

instructional strategies (Case-Smith et al., 2014). Without foundational fine motor skills for 

handwriting, academic success is hindered.  

Social Skills  

Social skills are imperative and functional throughout the lifespan. It is beneficial to address 

and obtain them early on. Social participation in the school setting is critical to a student’s 

success (Chen & Patten, 2021). Bettencourt and colleagues (2017) listed what social behavioral 

skills all encompass including processing, labeling, and responding to our own or other people’s 

emotions, attending to tasks, shifting attention, inhibiting inappropriate responses, remembering 

and using information, and managing emotions. They also note social problems which may 

present as difficulty following directions, rules, managing emotions, solving problems, 

organizing and completing tasks, and getting along with adults and peers. On the other end of the 

spectrum, prosocial behavior includes cooperation, sharing and helping, which are important 

foundations for academic achievements and successful peer relationships (Kwon et al., 2014). In 
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terms of regulating emotions, students should be able to regulate attention, arousal, and 

emotional states to cope with stresses which promotes availability for learning and engaging 

(Prizant et al., 2020). Activities requiring joint or shared attention allows opportunities for a 

child to shift attention, share and interpret emotional states, and use gestures or vocalizations to 

communicate with another and improve the foundational social skills (Prizant et al., 2003). 

Social stories are a learning tool which could be utilized to address social norms, expectations, 

and skills and presented through an engaging medium.   

Social Groups  

Social groups and social stories give opportunities for teachers and therapists to introduce 

social themes in order to address social norms and expectations (Arbesman et al., 2013; Case-

Smith et al., 2014). Social stories are a fun and interactive learning tool fostering education of 

these norms and expectations. Role play groups, board games, and buddy activities promote 

friendship skills and participation in recreational activities (Arbesman et al., 2013; Fox et al., 

2020). Evidence also supports in-classroom yoga and use of social stories (Clark et al., 2019). 

When children have positive peer engagement, they often have more positive feelings toward 

school (Kwon at al., 2014).  

Conclusion 

 With these findings, an opportunity presents itself to develop an inclusive program based 

on occupational and learning theories. To close the current gap, small group inclusive 

intervention aligns with the evidence of how to serve a classroom population with varying needs 

and abilities. Intervention would be delivered through addressing social skills as well as 

occupation-based activities promoting increased fine motor skills. Anticipated implications for 

this project include an increase in fine motor abilities and social skills, as well as overall 
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improved classroom collaboration. With success, this program could be implemented across 

school districts and serve a greater population.  
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CHAPTER III 

Methodology 

The need for a product surfaced following awareness of limited remediation opportunities 

for fine motor and social skills within the early-elementary school setting. Fine motor skills are 

an essential skill for school performance, consequences of not addressing deficits in these skills 

can extend beyond academic output and begin to influence self-identity and mental flexibility 

(Lust & Donica, 2011). Social skills are also essential for students as they lead to compliance 

with adult directives and engagement in positive peer interactions (Arbesman et al., 2013). In 

order to address these skills, a program, FASST Club, was established to promote remediation 

through group intervention. An occupation-based model was utilized as a framework to guide the 

orchestration of a group intervention.  

Theoretical Framework 

 The process for this scholarly project began with the selection of an occupation-based 

model to guide an in-depth review of literature. The PEO model was utilized to organize 

information and identify a need within the early elementary school setting (Law et al., 1996). 

Each variable within the model, the person, environment, and occupation, was considered and 

information was collected on the variables alone, as well as the transactions between them. 

Questions were established to lead a literature review and gain a better understanding of the 

person, the environment, and occupations within the elementary school setting. Questions 

regarding social skills and developmental delays would lead to a better understanding of the 

skills or deficits and the impact they can have in the classroom. Questions about classroom 

modification, group delivery format, and supports such as an IEP or 504 plan informed how the 

interventions could be carried out. Answers from questions related to tasks and curriculum 
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addressed in the early elementary school classroom would inform the group agenda. The results 

of these questions also would assist with understanding the dynamic interaction between the 

population, environmental constructs, and tasks and how modifications in either or every 

construct could elicit maximal occupational performance.   

Literature Review 

A literature review was completed to gain information from research published on the 

topic of fine motor and social skills. It was imperative to seek out understanding of these skills, 

how they can be remediated, as well as detrimental impacts of developmental milestone delays. 

Literature was gathered from relevant textbooks, governmental published guidelines, 

professional organizations, and online databases, such as the University of North Dakota’s 

School of Medicine and Health Sciences Library. Database searches were led by search terms 

drawn from developed questions related to occupational therapy, academic classrooms, social 

skills, child development, and constructs such as an IEP. Inclusion criteria was a publish date 

after 2000, and exclusion criteria was for articles published in languages other than English. 

Following the preliminary literature review, skilled observation and on-site consulting was 

completed to compare findings. Students were observed in their natural environment and the 

author interacted and communicated with paraprofessionals, teachers, and the occupational 

therapist at the school in which the proposed project would take place. Findings which aligned 

between on-site information and the literature review determined the applicability and informed 

the proposed product.  

Process for Project Development 

 Prior to initiating the project on site, a memorandum of understanding (MOU) was 

completed. The MOU outlined the purpose of the doctoral experiential placement (DEP), how 
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theory would be applied as well as learning goals and objectives for the placement. Learning 

activities, roles, and responsibilities were established to direct and inform actions of involved 

parties. The kindergarten class was selected to implement the proposed product as a result of 

literature suggesting the benefit for early on skill remediation in school. Teachers identified 

potential students who would benefit from remediation, these students were then screened for 

appropriateness. Screening was completed by the facilitator which addressed developmental 

milestones as well as social skill prompts, results of the screening process would inform 

objectives and activities. If appropriate, students were divided into small groups for intervention. 

A product was tailored with literature suggestions of best practice as well as data gathered in the 

screening process. The screening process disclosed current student performance and potential 

areas of focus for group. The developed product consisted of occupation-based small groups with 

a focus on fine motor and social skills both of which were observed to have remediation potential 

in this population.  

 Throughout the process, communication with faculty and students occurred to ensure 

awareness of the program as well as carryover into the classroom. Prior to initiation of the 

program, an introductory email was sent out to parents of kindergarteners at the school with an 

invitation for questions, comments, or concerns. Transparency throughout the process fostered 

ethical delivery of group. 

Ethical Considerations 

 Ethical considerations are imperative, therefore utilized throughout the process. The same 

screening process was completed for each student to ensure consistency. Confidentiality was also 

to be considered and maintained with student information. The small group activities were 

created with culturally relevant items in mind, such as questions and activities which would be a 
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part of the small group agenda. Examples given in group discussion would reflect a variety of 

scenarios in which a student may face, such as family structures, the culture of school compared 

to home, and more. Beneficence and autonomy were the focus principals of group to promote 

positive outcomes and independence in participants.  

Summary  

 To ensure the created product was effective, the product was carried out over 8 weeks 

with students in kindergarten. This allowed for the author and facilitator to compare students 

screening performance to their performance as group progressed. It was encouraging to see 

carryover of skills from the group into the classroom, as well as improved letter formation and 

grasp as evidenced by facilitator observation and teacher report. Students who participated in 

group also received intermittent one-on-one support within their natural classroom environment 

to remediate and apprehend skills concurrently with classroom procedures. The developed 

product consisted of social themes as well as activities which promoted fine motor engagement 

and are detailed in Chapter IV. 
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CHAPTER IV  

Product 

A product was developed following a needs assessment with the use of literature, on-site 

observations, and impressions obtained while screening students. Evidence shows there are 

limited resources in the school system to remediate social skill and fine motor deficits; therefore, 

additional supports beyond the IEP and 504 plan are warranted (Murray et al., 2014; Wilson & 

Harris, 2018). The product, FASST Club, was informed by the needs assessment results, the PEO 

model, as well as developmental milestones for students (Law et al., 1996; Myott et al., 2016). 

The doctoral student objectives for the project can be found in Table 3 following the references. 

Model 

The PEO model was utilized to structure information and determine where remediation 

could be implemented, such as addressing the environment, person, or the occupation itself (Law 

et al., 1996).  

Person 

The person variable addressed in the product was kindergarten students, aged five and six 

years old. Critical development occurs during these ages which sets the stage for academic 

achievement and social competence (Bettencourt et al., 2017). Students selected for participation 

in groups demonstrated deficits in the area of fine motor and/or social skills. Student’s self-

concept, cognition, personality, physical performance, and roles were also considered.  

Environment 

The product was implemented in a classroom environment where small groups were 

conducted with six participants. The classroom was set up for the social skills instruction in one 

area of the room where students would sit in a circle with the instructor, this fostered interactions 
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between peers and encouraged eye contact. The activities were carried out either at tables or in 

an open area of the room where students were able to sit with ergonomics similar to the 

classroom environment. The institutional environment specifically constructs such as an IEP and 

504 plan were considered, as well as services offered in the school which would limit a student’s 

ability to participate in sessions.  

Occupation 

Occupations in the group addressed social skills and fine motor skills. These skills are 

utilized daily in the educational setting, therefore foundational to the occupation of a student. 

Between the three variables, transactions were considered such as how to increase occupational 

performance by arranging the environment to promote participation. To ensure suitable fit 

between the population, environment, and occupations, the current needs of students as well as 

environmental constructs were considered in the transactions between these variables which 

resulted in the selection of tasks. A screening process was created and conducted prior to the 

delivery of small groups to ensure appropriateness of participants for remediation and gain 

insight to specific needs. 

Transactions  

 Transactions between each variable were considered. It was imperative for tasks within 

the session to align with appropriate developmental milestones, as well as address areas of 

concern such as grasp, letter formation, and social skills. Group intervention was delivered in an 

environment which fostered an appropriate landscape for effective social communication as well 

as an area for fine motor tasks. Smaller groups allowed for more targeted intervention and rich 

discussion among participants (Arbesman et al, 2013; Bissel et al., 2015; Taverna et al., 2020). 

Consideration of institutional schedules was made to ensure small groups would occur when 
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feasible and not remove students from essential class instruction. Specifically, the kindergarten 

students demonstrating deficits in fine motor and social skills, were placed in a small group 

environment, to improve their participation in educational activities and tasks. With 

consideration of the person, environment, and occupation variables were all examined and 

compared to ensure best fit between them.  

Skills Group  

The developed product was an eight-week social skills group with emphasis on fine 

motor tasks, designed for kindergarteners. The purpose of the developed group was to fill the gap 

between students receiving services under an IEP or 504 Plan, and students who would benefit 

from remediation, yet did not qualify for additional services through the school (Murray et al., 

2014). The structure of the program was proposed for small group delivery, for thirty-minute 

sessions, two days a week, for eight weeks. The group may be carried out by teachers, a school 

counselor, trained volunteers, or other individuals who have a background in child development. 

It is encouraged for future facilitators to contact the creator prior to implementation to address 

questions and ensure understanding. Developed groups were contrived from concepts drawn 

from the literature and on-site observations, such as emphasis of a routine and small group 

structure. The group agenda can be found in Table 2 following the references.  

Routine 

Bettencourt and colleagues (2017) suggested consistent routines, clear expectations and 

positive discipline all promote improved social skills development. With this information, the 

structure and routine of the group remained consistent to facilitate an opportunity for students to 

understand and adhere to the expectations across the eight weeks. The routine is considered 

under the environment and occupation variable of PEO, being that it addresses the occupations 
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as well as when they take place. As mentioned above, the routine influences the person variable 

as it fosters performance in cognition, personality, and the role of being a student. The group 

began with a Zone check-in, followed by a general introduction, a warmup question, a social 

skill theme and ending with a fine motor activity.   

Fine Motor Skills  

Caramia and colleagues (2020) reinforced the gravity of fine motor skills in schools, with 

most of a child’s school day involving fine motor and manipulation tasks. Taverna and 

colleagues (2020) stated short term interventions targeting fine motor performance can lead to 

significant changes and positive writing outcomes. They also stated educational activities carried 

out in small groups can target fine motor skills such as finger manipulation. Fine motor skills 

directly relate to the occupation variable in the PEO model, as well as the person variable which 

encompasses their physical performance. With evidence and model basis, fine motor activities in 

group allowed for opportunities to address fine motor skills such as scissor skills, handwriting, 

and in-hand manipulation.  

Handwriting  

 Handwriting abilities influence self-expression and academic performance (Taverna et 

al., 2020). Foundational fine motor skills contribute to handwriting, therefore addressing both is 

imperative. Case-Smith and colleagues (2014) suggested frequent feedback during activities and 

monitoring performance with fine motor and handwriting performance. With gathered research 

and on-site observations, the group included opportunities for students to engage in handwriting, 

and environment modifications were made available, such as pencil grips and visual references. 

Frequent feedback was made possible with the small group construct.  
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Social Skills 

Chen and Patten (2021) describe social participation being critical to a student’s success. 

Foundational skills to social participation include inhibition of inappropriate responses, attending 

to tasks, responding to our own or other’s emotions, processing, and more (Bettencourt et al., 

2017). Social skills themes established to address these foundational skills included the Zones, 

whole body listening, body in the group, size of the problem, flexible vs stuck thinking, expected 

vs unexpected, manners, and teamwork (Kuypers, 2021). The themes selected are skills which 

are imperative for successful participation in the classroom and beyond. 

Social Groups  

 Children are surrounded by peers in the classroom and often learn and replicate behaviors 

from each other. Fox and colleagues (2020) highlighted peer intervention as being effective for 

obtaining social skills. The small group structure implemented would ensure learning from peers 

in a safe and controlled environment.  

Intended Result  

The intended result of the program was to facilitate fine motor remediation and foster 

social skills needed for the classroom and beyond. To track participation in groups, an attendance 

sheet was created with student’s names and objectives to address, as well as what skills were 

addressed in group. Specific objectives for each week are listed in Table 1, which can be found 

below the references. With consistent teacher communication, carryover to the classroom was 

made possible. Sustainability of the product is to be considered, with encouragement of 

continuation with delivery as well as potential expansion of the program to ensure repetition and 

attainment. The program concepts could also be utilized with additional grade levels with 

consideration of their developmental milestones. Refer Appendix D for full product. Following 
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the development of the product, limitations, and recommendations as well as future opportunities 

for expansion were to be considered.  
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CHAPTER V 

Summary 

Currently, there are limited remediation opportunities in the area of fine motor and social 

skills in the early elementary school setting; this results in students not receiving adequate 

resources fostering academic success. The purpose of the developed product, FASST Club, was 

to allow remediation opportunities for students who present with needs in fine motor and/or 

social skills. The eight-week program was delivered with the intention of serving students with 

these needs who were not currently receiving services under an IEP or 504 plan.  

The program was developed following a literature review, on-site observations, and data 

received in the screening process. This process informed best practices, current legislation 

directing service delivery, student performance, teacher perceptions, and needs at the site in 

which the product was developed. The goal was to develop a program addressing a service gap 

by utilizing research and gathered evidence. Addressing social skills and fine motor skills were 

deemed the focal need of intervention. Strengths, limitations, and recommendations were 

considered during and following the development of the program. 

Strengths 

 Following the development of the program, groups were carried out. Group objectives 

were addressed through conversation, participation, and performance, this allowed for facilitator 

assessment of skill attainment. Throughout the program, students began to make connections and 

refer to concepts from previous groups. Discussions became richer, and fine motor skills 

improved as evidenced by improved letter formation, pencil grasp, and scissor manipulation. At 

the end of the delivery of FASST Club, growth was apparent in classroom behaviors and 

academic performance in participants as noted by teachers and the facilitator. Direct intervention 
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in group allowed for skilled observation and remediation could be delivered concurrently with 

student performance. The facilitator had ability to deliver one on one supervision in a child’s 

natural classroom environment intermittently throughout the experiential placement, this ensured 

carryover of skills from group to academic work in the classroom. Resources at the school were 

abundant, and faculty support allowed for a solid foundation to work upon. Despite strengths, 

limitations were also present.  

Limitations  

 Limitations are inevitable, therefore, are to be considered when it comes to summarizing 

the project itself. The structure of the school day at the selected site allotted for thirty-minute 

time slots in which it was appropriate to pull kids from class and address needs in a small group 

setting. Thirty-minute groups were sufficient, yet not substantial. Ideally, groups would be longer 

in duration, and take place daily to ensure consistency in skill carryover. An increase group time 

would allow for movement breaks to promote increased attention and availability for learning as 

well as expansion of theme instruction and education. An increase of skill reinforcement would 

also be made possible with daily sessions. Significant absences were a main limitation to growth 

in some students. Absences are inevitable, yet worth noting as it impacts the success and 

obtainment of skills in group.  

Recommendations  

 The established program is to take place during the school day and is best carried out 

with supplemental classroom assistance from the facilitator alongside of group delivery. This 

ensures observation and remediation in a child’s natural environment, and ability to connect the 

skills from group into their classroom performance. It is also imperative this program is 

delivered with consistent teacher communication; this allows for mutual understanding of 
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objectives, terms, and phrases used in the group curriculum. As the group curriculum progresses, 

it is instrumental to reference and tie in group themes from previous weeks to ensure carryover 

and connection. 

Implementation 

 Individuals with a general background in child development would be appropriate to 

deliver this product. Specifically in the educational setting, paraprofessionals, counselors, 

teachers, or parent volunteers with adequate background would be eligible to facilitate groups. 

All materials, books, and resources were sourced at the site in which this product was created 

and implemented, therefore, can be reproduced on site. General school procedures and 

institutional constructs are to be followed with group delivery, such as emergency drills or 

behavior protocols. FASST Club is applicable to elementary schools, therefore implementation in 

other locations is also encouraged.  

Further Consideration and Development 

 The FASST Club is intended for early elementary aged students. This program could be 

built upon to address groups of students as they age and target higher level developmental 

milestones. The established program was delivered to kindergarten students during the second 

half of the school year. Fine motor and social skills would be ideal to address at the beginning of 

the school year as students transition into the classroom environment for the first time. The 

program could be expanded and address fasteners and cafeteria skills such as utensil 

management and opening of objects, if delivered at the beginning of the year. Additional social 

themes and days would promote concrete understanding and consistency in remediation.  

Conclusion 
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  Social skills and fine motor skills are foundational for success in the academic setting 

and beyond. A product, FASST Club, was developed to remediate and implement these skills in 

early elementary aged students. Attainment of group objectives will foster positive learning 

experiences, improved classroom performance, enhanced relationships with peers, and positive 

self-perception; these results will strengthen the foundation of the child’s future. This program 

has been established to pilot two days a week, for eight weeks, however, there is room for 

expansion and additional opportunities beyond said groups. There is a wealth of opportunities for 

occupational therapy concepts to integrate within the classroom environment. Occupational 

therapy aims to increase independence and successful engagement in occupations, therefore with 

increased presence in the academic setting, students are given a foundation for success.  
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Table 1 
Weekly Objectives 
Week Objectives  
Week 1: 
Zones 

- Students will correctly identify Zone in relation to emotions and 
scenarios (Kuypers, 2011).  

- Students will be able to verbalize and transcribe a strategy to utilize 
prior to inappropriate verbalization in the classroom.  

Week 2: 
Whole Body 
Listening 

- Students will correctly identify which body part assists in whole body 
listening when given a scenario (Sautter & Wilson, 2011).  

- Students will demonstrate whole body listening in small group.  
Week 3: 
Body in the 
Group 

- Students will verbalize when their body should stay in a group 
(Winner, 2008). 

- Students will demonstrate body in the group behaviors during small 
group. 

Week 4: Size 
of the 
Problem 

- Students will be able to identify what size problem requires adult 
intervention (Palucci, n.d.).  

- Students will be able to correctly identify the size of a problem given 
scenarios.  

Week 5: 
Flexible vs 
Stuck 
Thinking 

- Students will identify the difference between flexible thinking and 
stuck thinking (Winner, 2008).  

- Students will identify benefits of flexible thinking.  

Week 6: 
Expected vs 
Unexpected 

- Students will identify what is expected behavior in the classroom. 
- Students will complete a coloring sheet with unexpected rules.  

Week 7: 
Manners 

- Students will verbalize when a “thank you” is appropriate.  
- Students will demonstrate appropriate mealtime manners during small 

group simulation.  
Week 8: 
Teamwork  

- Students will verbalize one way they can contribute to a team.  
- Students will demonstrate teamwork in small group. 
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Table 2 
Group Agenda  

 

 
Table 3 
Doctoral Student Objectives  

o Student will identify the need in an elementary school within 14 weeks.  
o Student will identify the role of the occupational therapist in the school setting 

within 14 weeks.  
o Student will analyze the role of interprofessional team members in the 

educational setting within 14 weeks.  
o Student will develop a product to serve a variety of learning needs for all 

students through occupation-based activities within 14 weeks.  
o A program will be developed to provide remediation opportunities for fine 

motor and social skills in kindergarten students within 14 weeks.  
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Implementation Plan 

 



 

Implementation Plan 

Goal 

 The goal of the program, FASST Club, is to provide early elementary aged students with 

remediation opportunities in the area of fine motor and social skills. This program has been 

established with intention of filling the gap between students receiving services and those who 

have not yet qualified, yet still demonstrate a need.  

Objectives  

o Student will identify the need in an elementary school within 14 weeks.  

o Student will identify the role of the occupational therapist in the school setting 

within 14 weeks.  

o Student will analyze the role of interprofessional team members in the educational 

setting within 14 weeks.  

o Student will develop a product to serve a variety of learning needs for all students 

through occupation-based activities within 14 weeks.  

o A program will be developed to provide remediation opportunities for fine motor 

and social skills in kindergarten students within 14 weeks.  

Process of Implementation 

Prior to use and implementation of FASST Club, it is recommended the facilitator has 

general background knowledge in fine motor skill development and social skill concepts such as 

the Zones (Kuypers, 2011). Practitioners, faculty, professionals, or volunteers should familiarize 

themselves with the group protocol and implementation recommendations as given in the 

author’s paper. All materials, books, and resources were sourced at site in which the product was 

created and implemented, these were provided by the site and general supplies available at most 



 

elementary schools. The program is intended to be delivered for thirty minutes, two times a 

week, for eight weeks. Sixteen sessions were curated thus far, however, there is opportunity to 

build upon these sessions with additional social themes and fine motor activities. 

Assessment Plan 

Following group delivery, the facilitators responsibility is to fill out the attendance form 

and document goals addressed in session. It is up to the facilitator to determine if students have 

met established objectives in group, based on observation and student performance. 

Collaborating with teachers is imperative during delivery of group to ensure mutual 

understanding of objectives, terms, and phrases used in the group curriculum. It is also 

encouraged for students to have supplemental classroom assistance from the facilitator in their 

natural classroom environment to promote carryover of skills. 

Sustainability 

 Program sustainability considerations include the person, environment, and occupations. 

Participants for group should demonstrate a need for social skill and fine motor remediation and 

are not currently being serviced under an IEP or 504 plan. Groups are recommended to be no 

larger than six participants. The largest barrier associated with the established program is staffing 

of a group facilitator. This could be overcome by utilizing competent volunteers, integrating the 

program into general classroom instruction with teacher facilitation, or be conducted by a staff 

member who may work with student groups, such as a counselor. Delivery of program requires a 

space with area for small group discussion as well as table and chairs for activities. 

Understanding the institutional constructs and procedures are to be adhered to alongside delivery 

of program, such as emergency drills or behavior protocols. Groups should also be delivered 

with consideration of a student’s classroom schedule, and when they can be pulled out. The 



 

program will be best sustained with available faculty and eligible participants. Strengths of the 

program include being rooted in evidence as well as previous successful implementation. 

Summary 

 FASST Club was established to fill a gap in the school system between students receiving 

services and students demonstrating a need for remediation without services. The product created 

was an eight week group protocol, to be delivered twice a week for thirty minute sessions. The 

program is aimed at targeting fine motor and social skills necessary for success within the 

classroom and beyond.  
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Hello Families of Forest View Kindergarteners!  
 
My name is Krista, a current occupational therapy doctoral student at the University of North 
Dakota. I will be completing my capstone placement at Forest View, in hopes of serving 
students by assisting with foundational social skills and fine motor skills needed for success in 
the classroom and beyond. I will be conducting small groups during this placement with faculty 
collaboration. I look forward to working with your children and doing so with guidance from 
research evidence and developmental milestones. Please reach out if you have any questions, 
comments or concerns. 
 
Krista Weiland, Occupational Therapy Doctoral Student  
krista.weiland@ndus.edu 
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PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��&DLQ���������

%HIRUH�WKH�ERRN��
$VN�VWXGHQWV�

'XULQJ�WKH�ERRN��
$VN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

$FWLYLW\��
)DFLOLWDWRU�ZLOO�LQWURGXFH�WKH�DFWLYLW\�ZLWK�WKH��0\�0RXWK�LV�D�9ROFDQR��ZRUNVKHHW�DQG
D�FRPSOHWHG�H[DPSOH�RI�WKH�ZRUNVKHHW��&RRN��������5DPVD\��Q�G����3UH�ZULWWHQ
SURPSW�FDUGV�ZLOO�EH�DYDLODEOH�IRU�VWXGHQWV�WR�UHIHUHQFH��)DFLOLWDWRU�ZLOO�GLVWULEXWH
ZRUNVKHHWV�WR�VWXGHQWV��)DFLOLWDWRU�ZLOO�REVHUYH�DQG�FRUUHFW�JUDVS�OHWWHU�IRUPDWLRQ�DV
QHHGHG��8SRQ�ILQLVKLQJ�ZULWLQJ��VWXGHQWV�FDQ�XVH�EURNHQ�FUD\RQV�WR�FRORU�ZRUNVKHHW��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW���

CWT�FPh�85TT[1h)�9P]P]�2PX]

$JHQGD

Pðäğ�ăĤı�ĵùĵĵĊĤğ�ıùĵĤĿıðùĵ�äğõ�äõõĊĻĊĤğäę
ĊğăĤıĞäĻĊĤğ�



 

 

e��2�ůƈ���k�Ű

$JHQGD

'R�\RX�QRWLFH�D�SDWWHUQ�RU�WKHPH"
:KHQ�LV�D�WLPH�GHHS�EUHDWKLQJ�VKRXOG�EH�XVHG"
3URPSWV�ZKHUH�WKH�DQVZHU�LV��EUHDWKH���WKHQ�IOLS�SDJH�WR�HQVXUH�FRQQHFWLRQ�WR
FRQFHSW��([DPSOH��:KDW�VKRXOG�\RX�GR�LI�\RX�EHFRPH�XSVHW�GXULQJ�FODVV"�

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOHV�IRU�WKH�DFWLYLW\�

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ�
)DFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��DQG�UHPLQG�VWXGHQWV
RI�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�WKH�=RQHV��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�DUH�\RX�WKDQNIXO�IRU"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��&DUOVHQ��������

'XULQJ�WKH�ERRN��
$VN�VWXGHQWV��

+DYH�VWXGHQWV�HDFK�UHDG�D�SDJH�RQFH�WKH\�FDWFK�RQWR�WKH�SDWWHUQ��
)ROORZLQJ�WKH�ERRN��

CWT
1aTPcWT
1^^Z

1h)�IPRW
2Pa[bT]



 

 

e��2�ůƈ���k�Ű�ƙ�?:W':[��ƚ�

$FWLYLW\��
)DFLOLWDWRU�ZLOO�LQWURGXFH�WKH�DFWLYLW\�RI�WKH�=RQH�WRROER[�ZLWK�D�FRPSOHWHG�H[DPSOH�
7KLV�DFWLYLW\�LV�LQWHQGHG�WR�EH�D�UHVRXUFH�IRU�VWXGHQWV�WR�XWLOL]H�ZKHQ�LQ�=RQHV��ZLWK
VWUDWHJLHV�IRU�HDFK�=RQH��.X\SHUV���������)DFLOLWDWRU�ZLOO�LQWURGXFH�VWUDWHJLHV�DQG�KDYH
VRPH�VWXGHQWV�GHPRQVWUDWH�WKHP��6WXGHQWV�ZLOO�EH�LQVWUXFWHG�WR�FXW�VWUDWHJLHV�RXW�
DQG�WKHQ�JOXH�RQ�WR�DSSURSULDWH�=RQH��VRPH�ILW�IRU�PXOWLSOH�=RQHV����2QFH�DOO�VWUDWHJ\
FDUGV�KDYH�EHHQ�DGKHUHG�WR�SDSHU��VWXGHQWV�ZLOO�ZULWH�WKH�=RQHV�RQ�WKH�FRORUHG�VKHHW
�5HG�=RQH��<HOORZ�=RQH��%OXH�=RQH��WR�SUDFWLFH�OHWWHU�IRUPDWLRQ�DQG�JUDVS��)DFLOLWDWRU
ZLOO�PRQLWRU�IRU�DSSURSULDWH�JUDVS�RQ�ZULWLQJ�XWHQVLOV�DQG�VFLVVRUV�DV�ZHOO�DV
DSSURSULDWH�OHWWHU�IRUPDWLRQ�

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW���

Pðäğ�ăĤı�ĵùĵĵĊĤğ�ıùĵĤĿıðùĵ�äğõ�äõõĊĻĊĤğäę
ĊğăĤıĞäĻĊĤğ�

$JHQGD



 

 

e��2�Űƈ���k�ů

$JHQGD

:KDW�GRHV�D�JRRG�OLVWHQHU�GR"

:KHQ�+RZDUG�LV�ERXQFLQJ�DURXQG�WKH�URRP��ZKDW�DUH�KLV�FODVVPDWHV�GRLQJ"
+RZ�GRHV�WKH�DOOLJDWRU�IHHO�ZKHQ�+RZDUG�GRHVQ
W�OLVWHQ��ZKDW�=RQH�"
+RZ�GRHV�LW�PDNH�RWKHUV�IHHO�ZKHQ�ZH�GR�QRW�OLVWHQ"

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�VWDQGLQJ�IRU�WKH�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��6WXGHQWV�PD\�EH�JLYHQ�UHIUHVKHU�RQ�=RQHV
WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\�DUULYH�LQ�WKH�%OXH�RU
5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��)DFLOLWDWRU�ZLOO�LQVWUXFW
VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�LQWURGXFH�WKH�WKHPH�RI�WKH
ZHHN��ZKLFK�LV�ZKROH�ERG\�OLVWHQLQJ��6DXWWHU�	�:LOVRQ���������

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:RXOG�\RX�UDWKHU�OLYH�LQ�D�]RR�RU�DW�VFKRRO"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ�

%HIRUH�WKH�ERRN��
$VN�VWXGHQWV��

'XULQJ�WKH�ERRN��
$VN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

7^fPaS�1�

FXVV[TQ^cc^\

;TPa]b�c^

;XbcT]�

1h)�7^fPaS

1X]Z^f�



 

 

e��2�Űƈ���k�ů�ƙ�?:W':[��ƚ�

$FWLYLW\��
)DFLOLWDWRU�ZLOO�LQWURGXFH�WKH�DFWLYLW\�ZLWK�UHODWLRQ�WR�WKH�WKHPH�RI�ZKROH�ERG\
OLVWHQLQJ��6DXWWHU�	�:LOVRQ���������6WXGHQWV�ZLOO�IROORZ�DORQJ�WR�D�ZKROH�ERG\
OLVWHQLQJ�PRYHPHQW�DFWLYLW\��6XSHU�6LPSOH�6RQJV���������,I�WLPH�DOORZV��KDYH�FKLOG
SDUWLFLSDWH�LQ�WKH�DFWLYLW\�[���)ROORZLQJ�WKH�DFWLYLW\��VWXGHQWV�ZLOO�EH�LQVWUXFWHG�WR�OD\
RXW�RQ�WKH�IORRU�ZKLOH�D�ZKROH�ERG\�OLVWHQLQJ�SRVWHU�LV�LQWURGXFHG�E\�WKH�IDFLOLWDWRU�
6WXGHQWV�ZLOO�EH�LQVWUXFWHG�WR�SRLQW�WR�HDFK�ERG\�SDUW�ZLWK�LQGH[�ILQJHU�DV�WKH\�DUH
LQWURGXFHG��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW�

Pðäğ�ăĤı�ĵùĵĵĊĤğ�ıùĵĤĿıðùĵ�äğõ�äõõĊĻĊĤğäę
ĊğăĤıĞäĻĊĤğ�

$JHQGD



 

 

e��2�Űƈ���k�Ű

$JHQGD

:KDW�LV�RQH�H[DPSOH�RI�KRZ�ZH�FDQ�EH�D�ZKROH�ERG\�OLVWHQHU"

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WKH�WDEOHV�IRU�WKH�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ�
)DFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
UHPLQG�VWXGHQWV�RI�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�ZKROH�ERG\�OLVWHQLQJ��6DXWWHU�	
:LOVRQ���������

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�ZRXOG�\RX�OLNH�WR�EH�ZKHQ�\RX�JURZ�XS��RFFXSDWLRQ�"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��:LOVRQ�	�6DXWWHU���������

%HIRUH�WKH�ERRN��
$VN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

FW^[T�1^Sh

;XbcT]X]V

;Paah�Pc

BRW^^[�

1h)�4[XiPQTcW

BPdccTa�P]S

:aXbcT]�FX[b^]�



 

 



 

 

e��2�űƈ���k�ů

$JHQGD

:KHQ�WKH�FUD\RQV�ZHUH�QRW�ZRUNLQJ�WRJHWKHU��KRZ�ZHUH�WKH\�IHHOLQJ"
:KDW�]RQH�GR�\RX�WKLQN�WKLV�FUD\RQ�LV�LQ��SLFN�D�IHZ�GLIIHUHQW�RQHV�"
+RZ�ZHUH�WKH�FUD\RQV�IHHOLQJ�ZKHQ�WKH\�VWDUWHG�WR�ZRUN�WRJHWKHU"
:KDW�]RQH�ZHUH�WKH�FUD\RQV�LQ�ZKHQ�WKH\�ZHUH�ZRUNLQJ�WRJHWKHU"
'RHV�D�SLFWXUH�ORRN�EHWWHU�ZLWK�RQH�FRORU�RU�PDQ\�FRORUV"

'LVFXVV�ZLWK�VWXGHQWV�WKH�EHQHILW�RI�VWD\LQJ�WRJHWKHU�DQG�ZRUNLQJ�LQ�D�JURXS��
$VN�VWXGHQWV�ZKHQ�WKH\�VKRXOG�NHHS�WKHLU�ERG\�LQ�WKH�JURXS"
,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�IORRU�DUHD�IRU�DFWLYLW\�

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
LQWURGXFH�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�ERG\�LQ�WKH�JURXS��:LQQHU���������

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��,I�\RX�RZQHG�D�VWRUH��ZKDW�ZRXOG�\RX�VHOO"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��'H5ROI��������

'XULQJ�WKH�ERRN��
$VN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

CWT�2aPh^]
1^g�cWPc
CP[ZTS
1h)�BWP]T
3TA^[U�



 

 



 

 

e��2�űƈ���k�Ű

)DFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�IRU�ILQH
PRWRU�DFWLYLW\�

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�UHYLHZ
ZLWK�VWXGHQWV�WKH�ZHHNO\�WKHPH��ERG\�LQ�WKH�JURXS��:LQQHU���������

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�LV�\RXU�IDYRULWH�VHDVRQ��EHWZHHQ�ZLQWHU�RU�VXPPHU"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�YLGHR�WKLV�ZHHN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR
WKH�ILQH�PRWRU�DFWLYLW\��9LGHR�LV�OLVWHG�EHORZ��&KDSLQ���������

)ROORZLQJ�WKH�YLGHR��

$JHQGD

,Q�WKH�*URXS�
%\��7RP�&KDSLQ



 

 

e��2�űƈ���k�Ű�ƙ�?:W':[��ƚ�

$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�ZLWK�D�FRPSOHWHG�H[DPSOH�RI�WKH�SURMHFW�
7DEOHV�ZLOO�KDYH�PDWHULDOV�IRU�HDFK�VWXGHQW�DQG�IDFLOLWDWRU�ZLOO�JLYH�RQH�VWHS
LQVWUXFWLRQV��:KLOH�IDFLOLWDWRU�LV�JLYLQJ�LQVWUXFWLRQV��WKH\�ZLOO�KDYH�FRPSOHWHG�H[DPSOH
WR�GHPRQVWUDWH�DQG�UHIHU�WR��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��2QFH�SURMHFW�LV�GU\��IDFLOLWDWRU�ZLOO�FXW�RXW
GDQGHOLRQV�DQG�SODFH�WKHP�LQ�D�JURXS�IRU�GLVSOD\�IRU�WKH�QH[W�ZHHN��WKHQ�VWXGHQWV�FDQ
EULQJ�WKHP�KRPH��

$JHQGD

Pðäğ�ăĤı�ĵùĵĵĊĤğ�ıùĵĤĿıðùĵ�äğõ�äõõĊĻĊĤğäę
ĊğăĤıĞäĻĊĤğ�
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$JHQGD

$VN�VWXGHQWV�IRU�DQ�H[DPSOH�RI�D�VPDOO�SUREOHP��
$VN�VWXGHQWV�IRU�DQ�H[DPSOH�RI�D�ELJ�SUREOHP��

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOHV�IRU�DFWLYLW\�

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
LQWURGXFH�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�VL]H�RI�WKH�SUREOHP��3DOXFFL��Q�G����

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�LV�\RXU�IDYRULWH�WKLQJ�WR�GR�RXWVLGH"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��5HDGLQJ�PDWHULDO�LV�OLVWHG�EHORZ��3DOXFFL��Q�G���

%HIRUH�WKH�ERRN�

)ROORZLQJ�WKH�ERRN��

BXiT�^U�cWT?a^Q[T\1h)�<Xbb�?P[dRRX



 

 

$JHQGD

e��2�Ųƈ���k�ů�ƙ�?:W':[��ƚ

$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�RI��WUDVKNHWEDOO��E\�H[SODLQLQJ�KRZ
SURPSWV�ZLOO�EH�FXW�DQG�VRUWHG�EDVHG�RQ�WKH�VL]H�RI�WKH�SUREOHP��(DFK�VWXGHQW�ZLOO
KDYH�SURPSWV�WR�FXW��:KLOH�VWXGHQWV�DUH�FXWWLQJ��IDFLOLWDWRU�ZLOO�REVHUYH�IRU�DSSURSULDWH
VFLVVRU�VNLOOV�DQG�FRUUHFW�WKHP�DV�QHHGHG��2QFH�DOO�SURPSW�FDUGV�DUH�FXW�RXW��VWXGHQWV
ZLOO�EH�LQVWUXFWHG�WR�VWDQG�LQ�IURQW�RI�WKH�EDVNHW�DUHD��7KH�IDFLOLWDWRU�ZLOO�UHDG�RII�WKH
SURPSW�FDUGV�RQH�DW�D�WLPH�DQG�DV�D�JURXS��WKH\�ZLOO�GHFLGH�WKH�VL]H�RI�WKH�SUREOHP�
6RPH�SURPSWV�PD\�EH�DSSURSULDWH�IRU�WZR�FDWHJRULHV�GHSHQGLQJ�RQ�WKH�UDWLRQDOH
EHKLQG�WKHP��6WXGHQW�ZLWK�SURPSW�ZLOO�WKHQ�EH�LQVWUXFWHG�WR�FUXPSOH�WKH�SDSHU�DQG
DWWHPSW�WR�PDNH�EDVNHW�LQWR�WKH�DSSOLFDEOH�VL]HG�EDVNHW���

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

Pðäğ�ăĤı�ĵùĵĵĊĤğ�ıùĵĤĿıðùĵ�äğõ�äõõĊĻĊĤğäę
ĊğăĤıĞäĻĊĤğ�



 

 

e��2�Ųƈ���k�Ű

$JHQGD

&DQ�\RX�WKLQN�RI�D�SUREOHP�LQ�\RXU�OLIH�ULJKW�QRZ"
,V�WKHUH�D�VPDOO�SUREOHP�WKDW�\RX�WKRXJKW�IHOW�ELJ"

5HIOHFW�RQ�SUREOHPV�VWXGHQWV�VKDUHG��DQG�GLVFXVV�WKH�VL]H�RI�WKHP�DQG�WKH
RSSRUWXQLWLHV�WKH\�JDYH�VWXGHQWV��
,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOHV�IRU�DFWLYLW\�

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�UHPLQG
VWXGHQWV�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�VL]H�RI�WKH�SUREOHP��3DOXFFL��Q�G����

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�LV�\RXU�IDYRULWH�DQLPDO"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��<DPDGD��������

'XULQJ�WKH�ERRN��
$VN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

FWPc�3^�H^d3^�FXcW�0?a^Q[T\
1h)�:^QXHP\PSP�
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*UHHQ���6PDOO�3UREOHP
<HOORZ���0HGLXP�3UREOHP
5HG���/DUJH�3UREOHP

$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�RI�NOHHQH[�WRVV��7KLV�DFWLYLW\�LV�LQWHQGHG�WR
UHYLHZ�VL]H�RI�WKH�SUREOHP��DV�ZHOO�DV�IDFLOLWDWH�KDQG�VWUHQJWKHQLQJ�DQG�KDQG�H\H
FRRUGLQDWLRQ��)DFLOLWDWRU�ZLOO�UHDG�RII�SURPSWV�DQG�VWXGHQWV�ZLOO�XWLOL]H�GURSSHU�E\
VRDNLQJ�WKH�NOHHQH[��JHQWO\�VTXHH]LQJ�RXW�H[FHVV�ZDWHU��DQG�WRVVLQJ�LW�RQ�FRUUHODWLQJ
FRORU�WR�WKH�VL]H�RI�WKH�SUREOHP�ZKLFK�ZDV�UHDG��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

$JHQGD

Pðäğ�ăĤı�ĵùĵĵĊĤğ�ıùĵĤĿıðùĵ�äğõ�äõõĊĻĊĤğäę
ĊğăĤıĞäĻĊĤğ�
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$JHQGD

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�VWDQG�LQ�GHVLJQDWHG�DUHD�IRU�DFWLYLW\�

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
LQWURGXFH�WKH�WKHPH�IRU�WKH�ZHHN��ZKLFK�LV�IOH[LEOH�YV�VWXFN�WKLQNLQJ��:LQQHU���������

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�PDNHV�\RX�D�JRRG�IULHQG"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��'HDQ�HW�DO���������

)ROORZLQJ�WKH�ERRN��

?TcT�cWT�2Pc)
8�;^eT�<h
FWXcT�BW^Tb
1h)�4aXR�;XcfX]
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$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�RI�WKH�WDSH�URDG��3ULRU�WR�EHJLQQLQJ�WKH
WDVN��WKH�IDFLOLWDWRU�ZLOO�LQVWUXFW�HDFK�VWXGHQW�WR�HQYLVLRQ�ZKDW�WKH\�ZDQW�WKH�WDSH�URDG
WR�ORRN�OLNH��)DFLOLWDWRU�ZLOO�JLYH�H[DPSOHV�VXFK�DV�D�VWXGHQW�PD\�ZDQW�D�VWUDLJKW�URDG�
RWKHUV�PD\�ZDQW�D�]LJ�]DJ�URDG��7KH�IDFLOLWDWRU�ZLOO�OD\�WKH�ILUVW�SLHFH�RI�WDSH�
IROORZLQJ�WKLV��HDFK�VWXGHQW�ZLOO�EH�LQVWUXFWHG�WR�ULS�VWULSV�RI�PDVNLQJ�WDSH�RII�WKH�UROO�
DERXW���LQFKHV�ORQJ��2QH�DW�D�WLPH��VWXGHQWV�ZLOO�OD\�WDSH�RQ�WKH�IORRU�LQ�WKHLU�GLUHFWLRQ
RI�FKRLFH�IROORZLQJ�WKH�SLHFH�EHIRUH�WKHP��$IWHU�WKH�ILUVW�VWXGHQW�OD\V�WKHLU�WDSH�
IDFLOLWDWRU�ZLOO�SDXVH�WKH�DFWLYLW\�DQG�KDYH�VWXGHQWV�UHIOHFW�RQ�ZKHWKHU�WKLV�ZDV�WKHLU
GLUHFWLRQ�RI�FKRLFH�RU�QRW��,I�WKH�VWXGHQWV�HQYLVLRQHG�D�GLIIHUHQW�GLUHFWLRQ��IDFLOLWDWRU
ZLOO�GLVFXVV�KRZ�IOH[LEOH�WKLQNLQJ�LV�DQ�DSSURSULDWH�UHDFWLRQ��2QFH�HDFK�VWXGHQW�KDV
KDG�WKH�RSSRUWXQLW\�WR�OD\�����VWULSV�GRZQ��VWXGHQWV�ZLOO�ZDON�WKH�URDG��)ROORZLQJ�WDVN�
KDYH�FKLOGUHQ�XVH�WKHLU�SLQFHU�JUDVS�WR�UHPRYH�WDSH�IURP�IORRU��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

$JHQGD



 

 

e��2�ųƈ���k�Ű

$JHQGD

:KDW�=RQH�LV�WKH�FKDUDFWHU�LQ"�
,V�WKLV�FKDUDFWHU�D�IOH[LEOH�RU�VWXFN�WKLQNHU"

$W�WKH�HQG�RI�WKH�ERRN��ZDV�WKH�FKDUDFWHU�D�IOH[LEOH�RU�VWXFN�WKLQNHU"

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�UHPLQG
VWXGHQWV�WKH�WKHPH�IRU�WKH�ZHHN��ZKLFK�LV�IOH[LEOH�YV�VWXFN�WKLQNLQJ��:LQQHU���������

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�PDNHV�\RX�KDSS\"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��5H\QROGV��������

'XULQJ�WKH�ERRN�DVN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��
$VN�VWXGHQWV��

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�DUHD�IRU�DFWLYLW\�

CWT�3^c
1h)�?TcTa�7�
ATh]^[Sb
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$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�RI�D�WULIROG�FKDUDFWHU��(DFK�VWXGHQW�ZLOO�EH
JLYHQ�D�WULIROG�SLHFH�RI�FDUGVWRFN��ZLWK�HDFK�IROG�ODEHOHG��DV�VKRZQ�EHORZ���6WXGHQWV
ZLOO�EH�LQVWUXFWHG�WR�GUDZ�D�FKDUDFWHU�DQLPDO�RI�WKHLU�FKRRVLQJ��VWDUWLQJ�ZLWK�WKH�KHDG
�WKLV�ZLOO�EH�WKHLU�VKHHW�WR�WDNH�KRPH���7KHQ�VWXGHQWV�ZLOO�SDVV�WKH�SDSHU�ZLWK�WKH
ERG\�VHFWLRQ�IDFLQJ�XS�DQG�WKH�KHDG�KLGGHQ�IURP�WKH�QH[W�GUDZHU��:KHQ�WKH�ERG\�LV
FRPSOHWH�VWXGHQWV�ZLOO�SDVV�WKH�SDSHU�ZLWK�WKH�OHJ�SRUWLRQ�IDFLQJ�XS�DQG�RWKHU�VHFWLRQV
KLGGHQ��2QFH�VWXGHQWV�KDYH�ILQLVKHG�RQ�WKH�OHJV��WKH\�ZLOO�JLYH�WKH�FRPSOHWHG�VKHHW�WR
WKH�LQGLYLGXDO�ZKR�GUHZ�WKH�KHDG��7KH�SXUSRVH�RI�WKLV�SURMHFW�LV�WR�IDFLOLWDWH�ILQH
PRWRU�HQJDJHPHQW�DQG�IOH[LEOH�WKLQNLQJ��)DFLOLWDWRUV�ZLOO�PRQLWRU�VWXGHQWV
�JUDVS�DV
ZHOO�DV�GLVFXVV�WKH�QHHG�WR�EH�IOH[LEOH�ZLWK�WKHLU�SHHU
V�LGHDV�RQ�WKHLU�VKHHW�

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

+HDG�

%RG\�

/HJV�

$JHQGD
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$JHQGD

'R�DQ\�RI�\RX�HDW�GLQQHU�LQ�WKH�EDWKWXE"
,V�HDWLQJ�GLQQHU�LQ�WKH�EDWKWXE�H[SHFWHG�RU�XQH[SHFWHG"

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
LQWURGXFH�WKH�WKHPH�RI�WKH�ZHHN��H[SHFWHG�YV��XQH[SHFWHG��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��'R�\RX�SUHIHU�FDWV�RU�GRJV"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��0HGHDULV��������

%HIRUH�WKH�ERRN�DVN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��GLVFXVV�H[SHFWDWLRQV�ZLWK�VWXGHQWV��VRPHWLPHV�XQH[SHFWHG�LV
RND\��RWKHU�WLPHV��XQH[SHFWHG�EHKDYLRUV�DUH�QRW�DFFHSWDEOH���)DFLOLWDWRU�ZLOO�LQVWUXFW
VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOHV�IRU�DFWLYLW\��

�1h)�0]VT[P�BWT[U
<TSTPaXb

FT�4Pc�3X]]Ta
X]�cWT�1PcWcdQ
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$JHQGD

*UHHQ���([SHFWHG
5HG���8QH[SHFWHG�

$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�RI�H[SHFWHG�YV�XQH[SHFWHG�FDUG�VRUW�
6WXGHQWV�ZKR�GHPRQVWUDWH�GLIILFXOW\�ZLWK�OHWWHU�IRUPDWLRQ�ZLOO�SUDFWLFH�ZULWLQJ
�H[SHFWHG�XQH[SHFWHG��RQ�WKH�EXWFKHU�SDSHU��6WXGHQWV�ZKR�GHPRQVWUDWH�QHHG�IRU
VFLVVRU�VNLOO�SUDFWLFH�ZLOO�FXW�SURPSW�FDUGV��6WXGHQWV�ZLWK�ILQH�PRWRU�GHILFLWV�ZLOO�ULS
WDSH�SLHFHV��DQG�VWXGHQWV�ZLWK�VRFLDO�VNLOO�FRQFHUQV�ZLOO�DVVLVW�ZLWK�VRUWLQJ�FDUGV�RQ
EXWFKHU�SDSHU��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��



 

 

e��2�Ŵƈ���k�Ű

$JHQGD

,I�WKLV�LVQ
W�D�ER[��LV�WKDW�H[SHFWHG�RU�XQH[SHFWHG"
,I�WKLV�LV�QRW�D�ER[��ZKDW�HOVH�GR�\RX�WKLQN�LW�FRXOG�EH"

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�IRU�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�UHPLQG
VWXGHQWV�WKH�WKHPH�RI�WKH�ZHHN��H[SHFWHG�YV��XQH[SHFWHG��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��'R�\RX�SUHIHU�UDLQ�RU�VQRZ"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��3RUWLV��������

%HIRUH�WKH�ERRN�DVN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

=^c�0�1^g

�1h)�0]c^X]TccT
?^acXb
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ĊğăĤıĞäĻĊĤğ�

$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�ZKLFK�LV�UHODWHG�WR�WKH�ERRN�UHDG�LQ�WKH
VHVVLRQ��6WXGHQWV�ZLOO�EH�JLYHQ�D�ZRUNVKHHW�ZLWK�D�EODQN�ER[�RQ�LW�DQG�ZLOO�EH
LQVWUXFWHG�WR�GUDZ�DQ�LPDJH�ILJXUH�ZKLFK�FRQWDLQV�WKH�VTXDUH��EXW�LW�FDQQRW�EH�D�ER[�
7R�SXW�D�WZLVW�LQ�WKH�DFWLYLW\��IDFLOLWDWRU�ZLOO�LQFRUSRUDWH�UHG�OLJKW�JUHHQ�OLJKW�ZKLOH�WKH\
DUH�GUDZLQJ��EXW�ZLWK�XQH[SHFWHG�UXOHV��)RU�H[DPSOH��UHG�OLJKW�PHDQV�VWXGHQWV�FDQ
GUDZ��JUHHQ�OLJKW�PHDQV�WKH\�QHHG�WR�VWRS��7KLV�IDFLOLWDWHV�DQ�XQH[SHFWHG�UXOH��ZKLOH
WKH\�DUH�GUDZLQJ�DQ��XQH[SHFWHG��LPDJH��)DFLOLWDWRU�ZLOO�KROG�XS�UHG�RU�JUHHQ
FRQVWUXFWLRQ�SDSHU�DQG�VKRXW�RXW�UHG�OLJKW�RU�JUHHQ�OLJKW�ZKLOH�VWXGHQWV�DUH�FRORULQJ�
:KHQ�VWXGHQWV�KDYH�FRPSOHWHG�WKHLU�GUDZLQJ��WKH\�ZLOO�EH�LQVWUXFWHG�WR�ZULWH�ZKDW
WKH\�GUHZ��)DFLOLWDWRU�ZLOO�PRQLWRU�JUDVS�DQG�OHWWHU�IRUPDWLRQ�WKURXJKRXW�WKH�DFWLYLW\��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

$JHQGD



 

 

e��2�ŵƈ���k�ů

$JHQGD

:KDW�DUH�PDQQHUV"

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�IRU�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
LQWURGXFH�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�PDQQHUV��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�LV�\RXU�IDYRULWH�IRRG"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��=LHIHUW��������

%HIRUH�WKH�ERRN�DVN�VWXGHQWV��

)ROORZLQJ�WKH�ERRN��

B^\TSPhFT�[[�7PeTETah�6^^S
<P]]Tab

�1h)�7PaaXTcIXTUTac
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$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�ZKLFK�LV�FRPSOHWLQJ�D�WKDQN�\RX�FDUG�
)DFLOLWDWRU�ZLOO�JLYH�VWXGHQWV�H[DPSOHV�RI�ZKHQ�D�WKDQN�\RX�LV�DSSURSULDWH��6WXGHQWV
ZLOO�HDFK�SLFN�VRPHRQH�LQ�WKHLU�OLIH�WKH\�ZRXOG�OLNH�WR�WKDQN��DQG�FRPSOHWH�D�WKDQN
\RX�FDUG��)DFLOLWDWRU�ZLOO�HQFRXUDJH�VWXGHQWV�WR�VRXQG�RXW�ZRUGV�DV�WKH\�ZULWH��DQG
PRQLWRU�JUDVS�DQG�OHWWHU�IRUPDWLRQ��6WXGHQWV�ZLOO�HLWKHU�EULQJ�FDUGV�KRPH�IRU�WKH
LQGLYLGXDO�RU�IDFLOLWDWRU�ZLOO�JLYH�LW�WR�DSSURSULDWH�SHUVRQQHO�DW�WKH�VFKRRO�DV�QHHGHG�
)DFLOLWDWRU�ZLOO�HQVXUH�VWXGHQWV�VLJQ�WKHLU�QDPH�LQ�WKH�FDUG��,QFRUSRUDWLQJ�VWLFNHUV�DW
HQG�RI�WDVN�FDQ�SURPRWH�DQ�H[WUD�ILQH�PRWRU�FRPSRQHQW��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

$JHQGD
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$JHQGD

,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�IRU�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�UHPLQG
VWXGHQWV�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�PDQQHUV��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�PDNHV�\RX�VDG"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��.HOOHU��������

)ROORZLQJ�WKH�ERRN��

3^�D]c^
>ccTab��0

1^^Z�0Q^dc<P]]Tab
�1h)�;PdaXT
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3OHDVH�DQG�7KDQN�<RX
+DQG�+\JLHQH
&OHDQ�8S�
&KHZLQJ�7DONLQJ
&XWWLQJ�)RRG�
1DSNLQ�8VH��

$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�ILQH�PRWRU�DFWLYLW\�RI�PHDOWLPH�PDQQHUV��0DQQHUV�ZLOO�EH
GLVFXVVHG�DQG�GHPRQVWUDWHG�DV�ZHOO�DV�RSSRUWXQLW\�IRU�SDUWLFLSDWLRQ��$SSOHV�DQG
EDQDQDV�ZLOO�EH�XVHG�IRU�WKH�IRRG�LWHPV��LI�DQ\�FKLOGUHQ�KDYH�DQ�DOOHUJ\��WKLV�FDQ�EH
DGMXVWHG���

0DQQHUV�WR�'LVFXVV�

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

$JHQGD
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,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�IRU�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO
LQWURGXFH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�WHDPZRUN��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�LV�\RXU�IDYRULWH�GULQN"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�YLGHR��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��9LGHR�LV�OLVWHG�EHORZ��:RQGHU*URYH�.LGV��������

)ROORZLQJ�WKH�YLGHR��

$JHQGD

:RUN�7RJHWKHU�DV�D�7HDP�
%\��:RQGHU*URYH�.LGV�
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$JHQGD

$VN�VWXGHQWV�ZKHUH�WKH\�QRWLFHG�WHDPZRUN�LQ�WKH�ERRN��
,QVWUXFW�VWXGHQWV�WR�GLVFDUG�RI�JXP�DQG�WUDQVLWLRQ�WR�WDEOH�IRU�DFWLYLW\��

=RQHV��
8SRQ�DUULYDO�WR�JURXS��VWXGHQWV�ZLOO�XWLOL]H�D�FORWKHVSLQ�DQG��FKHFN�LQ��YLD�WKH�=RQH
SRVWHU�DFFRUGLQJ�WR�ZKLFK�=RQH�WKH\�DUH�LQ��.X\SHUV���������6WXGHQWV�PD\�EH�JLYHQ
UHIUHVKHU�RQ�=RQHV�WR�HQVXUH�XQGHUVWDQGLQJ�RI�=RQHV��$GGUHVV�VWXGHQW�GLUHFWO\�LI�WKH\
DUULYH�LQ�WKH�%OXH�RU�5HG�=RQH�WR�JDLQ�XQGHUVWDQGLQJ�RI�WKHLU�FXUUHQW�VLWXDWLRQ��7KH
IDFLOLWDWRU�ZLOO�LQVWUXFW�VWXGHQWV�WR�VLW�LQ�D�FLUFOH�IRU�WKH�ZDUP�XS��)DFLOLWDWRU�ZLOO�UHPLQG
VWXGHQWV�WKH�WKHPH�RI�WKH�ZHHN��ZKLFK�LV�WHDPZRUN��)DFLOLWDWRU�ZLOO�DOVR�UHPLQG
VWXGHQWV�WKLV�LV�WKH�ODVW�JURXS�VHVVLRQ��

:DUP�8S��
7KH�ZDUP�XS�ZLOO�WDNH�SODFH�ZLWK�VWXGHQWV�IRUPHG�LQ�D�FLUFOH�RQ�WKH�IORRU�RU�LQ�D�FLUFOH
IRUPHG�ZLWK�FKDLUV��7KH�IDFLOLWDWRU�ZLOO�DVN�D�TXHVWLRQ�WR�WKH�JURXS��OLVWHG�EHORZ��DQG
JLYH�VWXGHQWV�WLPH�WR�WKLQN�RI�D�UHVSRQVH��)DFLOLWDWRU�ZLOO�HQFRXUDJH�DQG�HQVXUH
VWXGHQWV�OLVWHQ�WR�SHHUV�DV�WKH\�VKDUH�RXW�LQ�WKH�FLUFOH��

4XHVWLRQ��:KDW�ZDV�\RXU�IDYRULWH�SDUW�RI�JURXS"

%RRN�&KHZ�%UHDN�
6WXGHQWV�ZLOO�EH�JLYHQ�WKH�FKRLFH�RI�FKHZLQJ�EXEEOH�JXP��7KH�JXP�FDQ�EH�XWLOL]HG
ZKHQ�OLVWHQLQJ�WR�WKH�ERRN��KRZHYHU��ZLOO�EH�GLVFDUGHG�RQFH�PRYLQJ�RQ�WR�WKH�ILQH
PRWRU�DFWLYLW\��%RRN�LV�OLVWHG�EHORZ��/LRQQL��������

)ROORZLQJ�WKH�ERRN��

BfX\\h
�1h)�;T^�;X^]]X
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$FWLYLW\�
)DFLOLWDWRU�ZLOO�LQWURGXFH�WHDPZRUN�DFWLYLW\�RI�DVVHPEOLQJ�VWUXFWXUH�DV�D�WHDP�JLYHQ
WZR�PDWHULDOV��PDUVKPDOORZV�DQG�UDZ�VSDJKHWWL�QRRGOHV���6WXGHQWV�ZLOO�EH�GLYLGHG�LQWR
����WHDPV�GHSHQGLQJ�RQ���RI�VWXGHQWV�LQ�JURXS��6WXGHQWV�ZLOO�EH�JLYHQ����PLQXWHV�WR
DVVHPEOH�D�VWUXFWXUH�DQG�JURXSV�ZLOO�EH�MXGJHG�RQ�SDUWLFLSDWLRQ��WHDPZRUN��DQG�WKH
VWUXFWXUH�LWVHOI��)ROORZLQJ�WKH�DFWLYLW\��IDFLOLWDWRU�ZLOO�WKDQN�VWXGHQWV�IRU�WKHLU
SDUWLFLSDWLRQ�LQ�JURXS�XS�WR�WKLV�SRLQW��DQG�GLVPLVV�WKHP��

&OHDQ�8S��
)DFLOLWDWRU�ZLOO�FOHDQ�XS�VSDFH�IROORZLQJ�VWXGHQW�GLVPLVVDO�DV�ZHOO�DV�GRFXPHQW
DWWHQGDQFH�IRU�VHVVLRQ�RQ�DWWHQGDQFH�VKHHW��

$JHQGD



 

 $GDSWHG�IURP���&RRN���������



 

 

%RG\

%UDLQ

(\HV

0RXWK

(DUV

+HDUW

+DQGV

)HHW

$GDSWHG�IURP���6DXWWHU�DQG�:LOVRQ���������
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